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ABSTRACT 


This study is concerned with the reading interests of grade nine 
students in the Central High Schools of Newfoundland. It seeks to 
determine how much students read, what they read, and the impact of 
the literature program upon their reading habits. 

Basic data for the study were collected by means of questionnaires 
from eighty four per cent of the teachers of literature, and from a 
sample of two hundred and fifty students, chosen randomly from a 
population of two thousand, five hundred. The information is presented 
and analyzed in this report. 

The results of the survey appear to indicate that the great 
majority of the students like to read and do read far more than their 
teachers realize. However, many of the books the students had read and 
recommended were of little literary merit, and students may be reading 
too many books of this type. There is evidence that the quality as well 
as the quantity of their reading is limited by the availability of good 
books, Students were more influenced by the title of the book, the 
illustration on the cover, and their friends’ recommendations than they 
were by either their teachers or their parents. Since the students in 
this study believed that the home had little influence on their reading 
choices, there appears to be a need for close cooperation between parents 
and teachers in developing student interest in books. 

Sex appeared to be more important as a determiner of reading 
interest than the age of the student or the type of school attended. 


Boys and girls shared some common interests but differed sharply in 
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others. The subjects in this study showed a strong interest in poetry 
and essays--literary types which are often unpopular with this age 
group. 

The literature course was popular with both sexes and appeared to 
be having some effect in stimulating interest in good books, It seems 
possible, however, that the impact of the literature teaching might be 
greater if teachers had more clearly defined objectives, and were less 
restricted by a prescribed text and the requirements of external 
examinations. Both teachers and pupils agreed that some form of 
organized leisure reading program as a part of the literature curriculum 
is desirable. 

A number of recommendations for action in Newfoundland are 


presented as a result of the conclusions reached in this study. 
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CHAPTER I 
THE PROBLEM 
I. INTRODUCTION 


Those who read now must be encouraged to read more; those who 
read moderately or much but of mediocre quality must be guided 
into better reading; all must be so stimulated that desirable 
reading interests and tastes will be made permanent. ! 

Thus Gray outlines the responsibility of the schools relative to the 
students! reading. There is no general agreement, however, that the 
schools discharge this responsibility effectively. Indeed, some 
authorities suggest that there may be some aspects of the students’ 
school life which create an aversion to reading rather than a love for 
ites According to Strang: 

A study of the reading of high school seniors indicates that 


elementary schools and secondary schools have not functioned 
effectively in building permanent reading interests. 


This conclusion was supported by Norvell who declared: 


Our schools in general and our English teachers in particular 
have failed to attain a major objective of the nation's schools; 
to lead every normal child to a permanent reading habit based on a 
love of good reading. 


‘William Gray (ed.), Reading in General Education (A Report of 
the Committee on Reading, American Council of Education, Washington: 1940), 
Bids 


2Jul ius N. Hook, The Teaching of High School English (New York: 
The Ronald Press Co., 1955), Dade ds 


Ruth Strang, Problems in the Improvement of Reading in High School 
and College (Rev. Ed. ) (Lancaster, Pa.: The Science Press Co., 1940), p.15. 


4 george Norvell, "The Reading Interests of Young People," English 
Journal, Vol.35 (December 1946), pp. 531-536. 
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Wieting attributed the dearth of reading among adult farmers in the 

United States to the fact that "schools and colleges are not training 

boys and girls to appreciate good literature sufficiently"; and Grombs, 
reporting the proceedings of a conference on reading development, concluded: 


- « e most students are ay motivated to continue reading after the 
years of formal education, 


Dupee, | on the other hand, believed that the school is not entirely 
to blame for unsatisfactory reading habits of young people. He accused 
society, generally. He described our society as one which does not honour 
reading and, in his words: "We turn our own depreciation of reading to 
indignation and blame the schools, "® 

Robert Leigh of Columbia University cited evidence that the adult 
population does not exemplify good reading habits: 

About two thirds of the adults in the United States read a 

magazine regularly, twenty-five per cent read a book a month, as 
a regular thing. As many as fifty per cent of the adults may 
read a book in a year, ? 

In the light of so much evidence that people do not read, the 
Opinion of a librarian is rather refreshing. Ruth Warncke has this to 
says 


The surprising thing to me in all these studies is that every- 


20, Maurice Wieting, Vice President of the Ohio Farm Bureau 
Joint publication of Houghton Mifflin Co. and the New American Library 
of World Literature, 1952, p.14. 


Osean D. Grombs, The Development of Lifetime Reading Habits (A 
Report of a Conference called by the Committee on Reading Development, in 
New York, June 25-26, 1954.) Cited by Geneva R. Hanna and Mariana 
McAllister: Books, Young People, and Reading Guidance (New York: Harper 


and Row, 1960), p.2. 
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one seems concerned because people don't read. I am constantly 
amazed and delighted because people do read. . . . You can get 
along nicely and have a good many friends, and be a fairly decent 
citizen of the community without rensine 
Perhaps the crux of this whole matter is presented concisely by Gray and 
Iverson. 
- » - the view prevails among many parents that pupils have either 
lost, or have never acquired the art of reading regularly for 
recreation, stimulation and enlightenment. Many teachers and 
librarians concur in these judgements. As a rule, neither lay nor 
professional _ critics present convincing evidence in support of 
their views.~- 
The present study is not concerned with 'blaming' either the 
society, the home, or the school. It is concerned with a consideration 
of the function of the school in stimulating wide reading interests through 


its program generally and through its literature curriculum in particular. 


The specific purpose of the study is stated in section II. 
II. PURPOSE OF THE STUDY 


In recent years educators in Newfoundland have become increasingly 
concerned with leisure reading and its relationship to the English program. 
Many Newfoundland educators have come to believe that the 'literature part! 


of the high school English should be regarded mainly as a course in directed 


Tgordon Dupee, "Can Johnny's Parents Read?" Saturday Review, XXXIX 
(June, 1956), p.5. 


8iInia, Istefford, loc.cit. 


triad: . pelt. 

Wiliam S., Gray and William J. Iverson, "What Should be the 
Profession's Attitude Toward Lay Criticism of the Schools?" Elementary 
School Journal, LIII (September, 1952), p.30. 
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; i ; 
reading, and the curriculum in literature "should be designed primarily 
to get the pupils reading good literature and to increase their enjoyment 
and appreciation of i,t) Representative of this philosophy is the 
following comment: 
I have become increasingly disturbed by the inadequate background 
in general reading, particularly in the literary heritage of our 
English speaking society, manifest in far too many of our university 
students, even those who score high marks in grade eleven literature. 
The reason for this is clearly... that, apart from a few prescribed 
texts, they have read almost nothing else during all their years at 
school. 14 
This study was designed to investigate the leisure reading interests 
and habits of high school students in Newfoundland by attempting to find 
answers to the following questions: 
1. To what degree are Newfoundland students reading in their leisure time? 
2. What are their reading interests? 
3. What determines their choice of reading materials? 
Related to these central questions are the following: 
4. In the opinions of the students, what factors prevent them from reading 
in their leisure time? 


5. What can be done to improve the situation? 


6. What, in the opinion of the teachers, are the major objectives of the 


literature program? 


TN 


I NR 


February 22, 1961, p.15. 
13tpid., p.17. 


14) .G.Pitt, "The Teaching of English," NTA Journal, Vol.LV (April, 
1963), p.2l. 
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7. Is there any evidence that the literature program influences the 
student's choice of reading material? 

8. Do the teachers of literature accept responsibility for guiding the 
leisure reading of their students? 

9. Are reading skills being taught in grade nine? If so, what methods 


of instruction are being followed? 
III. SIGNIFICANCE OF THE STUDY 


The investigator consulted a number of educational experts in 
Newfoundland and the consensus of opinion was that high school students 
read comparatively little apart from the prescribed texts. No facts 
were available, however, since no study had been made of the reading 
interests and habits of the students; nor was there available any infor- 
mation about the condition of school libraries. This study was designed 
to gather such objective information. Inasmuch as the study seeks to 
identify the reading habits and interests of both sexes; to identify 
factors that act as deterrents to reading, and to determine the relation- 
ship between literature and leisure reading, the findings should prove 
helpful to school principals, librarians, teachers of literature and all 


those interested in evaluating and improving the present program. 
IV. DEFINITION OF TERMS 


Leisure Reading. Leisure reading refers to the reading a student 
does in his free time at school, at home, in the library, or elsewhere. 
It includes books, magazines, and newspapers; it does not include reading 


that has been specifically assigned for class study. 
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Central High School. A central high school is a school estab- 
lished within an area under the jurisdiction of one or more boards of 
education and in a building separate from other schools, for the express 
purpose of accommodating all pupils in grades beyond a designated grade 
not lower than grade six,? 

Regional High School. A regional high school is a school 
established within an area under the jurisdiction of one or more boards 
of education and in a building separate from other schools, for the 
express purpose of accommodating all pupils in grades beyond a designated 
grade not lower than grade eight, 1® 

Feeder Schools. Feeder schools are those in the primary and 
elementary division of the school system. They 'feed' students into 
the high schools. In current practice students from such feeder 
schools enter the central high schools after grade six. (They enter 
the regional high school after grade eight. ) 

Public Examinations. In Newfoundland, students in grades nine, 
ten and eleven write Public Examinations at the end of each school 
year. These examinations are the responsibility of the Division of 
Public Examinations, under the direction of the Minister of Education. 
This Division "is responsible for setting of examination question 


papers, the preparation for and administration of the examinations, 


15s l6mnese definitions were decided upon by the Executive Council 
of the Department of Education, May 20, 1955. This is recorded in the 
minutes of that meeting. 
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the marking of Grade IX, X and Commercial papers, the selection of 
readers for Grade XI and the evaluation and release of examination 


seaurece tt 


External examinations, state examinations, provincial 
examinations are terms which are sometimes used in referring to the 
Public Examinations. 

Developmental Reading. In recent years educators have become 
convinced that the teaching of reading is not something that belongs 
strictly to the elementary schools. All growth is a continuous 
process,and pupils' growth in language power, and reading, is a facet 
of total growth. The reading program should be planned to provide 
for such continuous growth from kindergarten to grade twelve and beyond. 
"This concept of teaching each individual to read in accordance with 
his maximum capacity" at each stage of his development is developmental 
reading te 

Remedial Reading. Remedial reading refers to the help given 


to pupils whose reading skill "is clearly below the level their mental 


Z 
ability indicates they should be able to reach." 7 
V. LIMITATIONS OF THE STUDY 


The survey is restricted to grade nine students in central high 


schools in Newfoundland. From the findings of this study generalizations 


17 annual Report of the Department of Education," The Daily News, 
St. John's, December 31, 1963. 


18,1 vel ter Loban, Margaret Ryan, and James Squire, Teaching 
Language and Literature (New York: Harcourt, Brace & World, Inc., 1961), 
pp.218,219. 
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may be made only to the grade nine population in this type of school. 
It is assumed, however, that since the central high school represents 
the most recent attempts to equalize and improve educational opportunity, 
the educational program in this type of school is indicative of the best 


that exists in the province at the present time. 
VI. OVERVIEW OF THE STUDY 


This study is reported in six chapters. Chapter two gives a 
review of selected literature directly related to the problems which 
the study was designed to investigate. 

Chapter three outlines the design. It explains the choice of 
grade and type of school used in the sample; it describes the survey 
instrument, the sampling procedure, and the collection of data, 

The results obtained from the questionnaires are presented and 
discussed in chapters four and five. Chapter four is devoted to an 
analysis of student responses, and chapter five to the responses of 
the teachers. 

The findings of the stuly are summarized in chapter six. On 
the basis of these findings, answers are suggested to the nine questions 
which were identified in the purpose of this study, “© implications are 


drawn and suggestions for improvement are offered. 


“supra, pp. 4,5. 
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CHAPTER II 
RELATED LITERATURE 
I. INTRODUCTION 


The volume of related literature in the field of reading and 
reading interests is almost overwhelming. Hunnicutt records that well 
over three thousand studies have been done. | Because it is impossible 
to attempt to summarize such a volume of material, the investigator has 
selected for inclusion in this chapter those parts of the literature 
which provide some information concerning the ways in which secondary 
school students may be encouraged or guided in their reading habits. 
Opinions of authorities and conclusions resulting from controlled 
experiments are both presented whenever possible. 

Authoritative opinion and formal research indicate that there 
are two requisites for an effective reading program. These are: 

1. An effective literature program 

2. The stimulation of wide reading beyond the literature program-- 
including extensive reading, guidance in wide reading, knowledge of 
student interests,availability of books, and the development of 
reading skills. 

Since appreciation is considered by many people to be the chief 


a 
end of any course in literature, and the measure of its success, it 


(New York: Harper & Brothers, 1958), p.l. 


?Reed Smith, The Teaching of Literature (New York: American Book 
Company, 1935), p.7- 
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10 
appears wise to give some attention to the factors which are involved in 


this term, before we discuss the two requisites of the progran. 
II. WHAT IS APPRECIATION? 


If the goal of literature teaching is appreciation, it appears 
logical that teachers must first define this goal in terms of what it is 
they wish to accomplish "in the way of changes in the individual"?—- 
in terms of desired outcomes. Once this has been done the methods and 
procedures to be followed will be those by which the desired outcomes 
can best be achieved, According to Pooley, this is not the actual 
situation. He states: 

Almost all teachers of literature would agree that a prime 


objective of instruction is "appreciation" but few can define 
the term qualitatively and even fewer can measure its achievement. 


5 


What, then, is appreciation? There are many definitions in the 


literature. Webster defines it as: "a favourable critical attitude. tt 
Other writers regard it as: "the total reaction of the beholder to the 


work of atts? "a complex of several kinds of enjoyment"; / "intelligent 


SIhid., p.2d. 


ARobert C. Pooley, "Literature", Encyclopedia of Educational 
Research, Third Edition (New York: The Macmillan Co., 1960), p.470. 


Webster's Collegiate Dictionary (Fifth Edition) (Springfield: 
G. & C. Merriam Co., 1947), p.330. 


Murarente T. Simon, "Appreciation in Reading," Quarterly Journal 
of Speech, 16 (April, 1930), p.185. Cited by Helen Huus, "Development 
of Taste in Literature in the Elementary Grades," Development of Taste 
in Literature, Research Bulletin of the NCTE, 1962-1963, p.10. 


Tangela Broening, "Training Children to Experience Literature," 
English Journal, Vol. 18, 1929, p.85, cited by Reed Smith, loc.cit. 
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; 8 t ; Bh ig 
enjoyment";  "emotionalized insight";? "the fusion of understanding 
through mind and enjoyment through senses";~° "the personal acceptance 


Agi 


of worth"; "the emotional responses which arise from basic recognition 


of the means by which they are accomplished", /@ 

It is obvious that appreciation as it is here defined involves 
both emotional and intellectual response to a piece of writing. It 
involves the ability to read with comprehension, but reading skill alone 
does not insure appreciation. In the opinions of Loban, Ryan and 


Squire: 


The more subtle challenges of literature lie beyond the 
fundamental skills of comprehending simple prose structure. 


Es 
It involves perception and insight on the part of a reader, as he sees 
how the piece of literature "goes about being a performance of itself -- 


14 


how it builds itself into a form out of images, ideas, rhythm." 


SRead Smith, op.cit., p./7. 
7Broening, L6¢.cit. 


1ORichard Corbin, "The Aesthetic Experiencing of a Poem," 
English Journal, Vol. 46 (December, 1957), pp.564-569. 


litera V. Smith, "Stimulating Interests and Appreciation Through 
Reading," Elementary English Review, 17, (May, 1940), p.17l. 


eet ohert Pooley, "Measuring the Appreciation of Literature," 
English Journal, Vol. 24, (October, 1935), pp.627-633. 


Walter Loban, Margaret Ryan, and James Squire, Teaching 
Language and Literature (New York: Harcourt, Brace & World, Inc., 1961), 


Beeld. 


Press, 1959), p.664. 
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12 
The reader comprehends this, interprets it and responds to it. It 
involves delight--the pleasure that results from sharing the experience 
the author communicates. It is an aesthetic experience in which enjoy- 
ment and understanding are intrinsically interwoven. In summarizing 
much of the writing on taste and appreciation, Huus concluded: 

Appreciation and taste require an understanding of what the 

selection means, involvement with the literary material, a 
sensitivity to the emotions engendered by the selection, an 
identification with the situation, a recognition of those 
elements that indicate quality of expression, and the acceptance 
of only a high standard of writing.1! 

Such appreciation of literature is unlikely to be confined to the 
daily literature period. It may well be reflected in many other things 
the student does both inside school and mie Class discussion of 
"The Man With the Hoe" may provide ideas which will be expressed in a 
history assignment on the feudal society; "For A' That and A! That" 
may inspire thoughts that will be voiced in a civics lesson on racial 
segregation; a quotation from a popular author may be woven into a 
composition theme; a poem or short story may cause the student to seek 
out more writings on the same topic or by the same author. It has been 


stated that "one of the best means of evaluating children's interests, 


attitudes, and appreciations in reading is to check their free reading 


1 OEuus, op.cit. 


Loy ayne Hall, Growth Through the Language Arts (Toronto: J.M. 
Dent and Sons, 1956), p.126. Cited by L.D.Ramsey, Literature 


Appreciation in the Elementary School. Unpublished Master's thesis, 
University of Alberta, Edmonton, April, 1964, p.4l. 
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13 
pase 4, air . . 
activities. Some "manifestations of appreciation or enjoyment in 
reading" as analyzed by a committee on the evaluation of reading (‘The 
Eight Year Study) are: 
1. Satisfaction in the thing appreciated 
2. Desire for more of the thing appreciated 
- Desire to know more about the thing appreciated 


y) 

4. Desire to express one's self creatively 

5. Identification of one's self with the thing appreciated 
6 


- Desire to clarify one's own thinking with regard to life 
7. Desire to evaluate the thing appreciated. 18 
These factors are, for the most part, indications of genuine appreciation 
which may not be detected by formal testing. The next question appears 


to be: Can such appreciation be taught? This will be considered in 


section three. 
III. AN EFFECTIVE LITERATURE PROGRAM 


There is considerable evidence, based on both empirical knowledge 
and formal research, that the effective teaching of literature can 
increase a student's appreciation of books he reads. 

Beabin? considers appreciation to be a "personal and relative 


matter" and there may be many barriers between the individual and the 


11witiiam H. Burton, Reading in Child Development (New York: The 
Bobbs-Merrill Company, 1956), p.497. Cited by Ramsey, op.cit., p.42. 


185 R.Smith and R.W.Tyler and the Evaluation Staff, Appraisin 
and Recording Student Progress (McGraw-Hill Book Co., 1942), as cited 
by Burton, Ibid., p.499. 


corbin, op.cit. 
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14 
literary experience." Smith@° regards the primary task of the literature 
teacher to be one of removing those barriers or "mental obstacles." 

Rose-> Supports this belief, but suggests that individual differences be 
considered for, while some students are unable to go "beyond a literal 
interpretation of a poem, we should not fail to open doors to metaphysical 
meanings for those who are able to enter." 

Neville@* agrees that technical barriers may have to be removed 
before appreciation is possible, but he disapproves of "turning the 
reading of a poem or play into a study of the form of language," Mirrielees~° 
believes that the "barriers" to appreciation may include the teacher's lack 
of enthusiasm, the student's attitude to literature, and difficulties 
inherent in the content. Attempts to develop appreciation must be con- 
cerned with the removal of all such barriers. 

There are certain skills and attitudes needed for reading with 
appreciation, and these must be taught. This is the belief of Loban, 


Ryan and Squire,“ and they describe such skills as belonging in three 


categories: 


si Py") Smith, op.cit., p.34. 


él izabeth Rose, "Teaching Poetry in the Junior High School," 
English Journal, Vol. 46, (December, 1957), pp.540-550. 


eeuark Neville, "Who Killed Poetry," English Journal, Vol. 47, 
(March, 1958), pp. 133-138. 


2 tucia B. Mirrielees, Teaching Composition and Literature (Revised 
Edition) (New York: Harcourt, Brace and Co., 1952), p.319. 


24 oban, Ryan and Squire, op.cit., p.28l. 
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1. Those needed to perceive the beauty in form which closely 
parallels content: the author's selection of media; his 
uses of rhythm and balance; the interrelationship of setting, 


tone and point of view. 
2. Those needed to perceive development: the structure of the 
narrative, the logic of the characterization, the relation- 
Ship of incident and theme. 
3. Those needed to explore meanings below the surface: the basic 
theme, the connotative effect of words, the use of imagery, 
the signs and symbols, the satire and irony.?5 
If these skills are necessary, it seems logical to assume that the better 
they are taught and grasped, the greater will be the students' appreciation 
of literature. 
One of the earliest studies in appreciation was that of Broening 
an 1929, On the basis of a rigorously controlled experiment she concluded 


that literature appreciation 


- » « Can be measured quantitatively and qualitatively, that it can 
be developed by good teaching and materials . 6 


The question that immediately follows is what are good teaching methods? 


Perhaps all that can be said is that the right method is the one that is 
oe 


most effective in a given situation. Pooley studied the various ways 


of organizing the literature program and his conclusion was that no one 


way is best--all have their respective merits. Loban“? recommends the 


eOThid. 


Onn gela Marie Broening, "Developing Appreciation Through Teaching 
Literature," Studies in Education, No. 13. (Baltimore: Johns Hopkins 
University Press, 1929). Cited by Huus, op.cit., p.19. 


“TRobert Pooley, "Varied Patterns of Approach in Teaching 
Literature," English Journal, Vol. 28 (May, 1939), pp.342-353. 


Oval ter Loban, "Teaching Literature--A Multiple Approach," English 
Journal, Vol.45 (February, 1956), pp.75-78. 
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16 
best elements from each approach. Hook@? identified six basic approaches 
and suggested: that the method used for any selection depends upon the 


specific objectives, the piece of literature, and the class being taught. 


Of all possible approaches, Meade” considered the chronological approach 


to be the weakest. 
gia 


Burton experimented with three ways of teaching the short story. 


He used analysis of technique, concentration on theme, and combination of 
study and creative writing. He concluded, on the results of three prose 
appreciation tests, that all three methods were equally effective in 
teaching appreciation; that significant improvement in literature 
appreciation can be made in a short time; and teaching methods do influence 


the kind of responses students make toward literature. 


33 


Those conclusions are supported by those of Pierstoff,°, Jensen, 


34 


and Horst. The results of a number of studies summarized by Broening 


all give evidence that appreciation results from effective teaching. 


27 Julius N. Hook, "The Multiple Approach in Teaching Literature," 
English Journal, Vol. 37, (April, 1948), pp. 188-192. 


30R i chara Meade, "Organization of Literature for Juniors and 
Seniors," English Journal, Vol. 36 (September, 1947), pp. 366-370. 


1p 1. Burton, "An Experiment in Teaching Appreciation of Fiction," 
English Journal, Vol. 42, (October, 1953), pp. 16-20. 


3eMarion B. Pierstoff, "Promoting Critical Thought in the Study 
of Character Conduct in Literature," English Journal, Vol. 47 (October, 
1958), pp. 422-424, 430. 


95t,4sbeth S, Jensen, "Fostering Interest in Reading," English 
Journal, Vol. 42, (October, 1953), pp. 367-370. 


343 M.Horst, "Will They Read?" English Journal, Vol. 42 (May, 1953), 
pp. 260-262. 
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Broening concludes: 


Literary taste can be developed and is influenced by home, school 
and community. There is a relationship between the development of 
literary taste and: 


a. direct teaching of interpretative reading skills 


b. the availability of a range of literature appropriate to the 
reader's emotional and intellectual maturity 


c. teacher and librarian guidance through which the individual 
reader can develop criteria for choosing the right book for 
the purpose and mood 


d. satisfaction in enjoying literature as an aesthetic experience 


e. motivation for reading literature as a source of relaxation, 
revelation and renewal. 


IV. THE STIMULATION OF WIDE READING 


BEYOND THE LITERATURE PROGRAM 


A, Extensive Reading in the Literature Program 


The literature reviewed in the foregoing section has suggested that 


angela Broening, "Development of Taste in Literature in the 
Senior High School," Development of Taste in Literature, Research Bulletin 
of the NCTE, 1962-63, pp. 37-49. 


Included are studies by: 


a. Johnnie Rutland Smith, "An Analytical Study of the Factors Involved in 


b. M. Angela Gunn, "What Does Research in Reading Tell the Teacher of 
English in the Secondary School," English Journal, Vol. 46 (October, 1957), 


pp. 391, 393-395. 


c. George H. Henry, "Toward Vitalizing the Teaching of Literature," English 
Journal, Vol. 44, (October, 1955), pp. 383-389. 


d. William S. Gray, "The Challenge Faced in Promoting Desirable Reading 
Interests," Education, Vol. 79 (May, 1959), pp. 551-556. 
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18 
the effective literature program--one in which Objectives are clearly 
defined and materials and methods chosen wisely--can be effective in 
motivating a student's appreciation in reading, A number of writers 
emphasize that the study of a selection in class must be supplemented 
by an extensive reading program. We must not divorce 'reading' from 
'literature', warns Holbrook, and he identifies as one of the maximum 
aims in reading that of: 

* « »« accustoming children to seek pleasure from books, to 

respect books, to be interested in the use and care of books and 

to go on after school life wanting to possess and read books. 
When, in 1917, the Joint Committee of the National Council of the 
Teachers of English restated the objectives of the English program to 
meet the needs of the influx of thousands of students into the schools, 
it declared the general aim of literature to be: 

- . »- to teach them to read thoughtfully and with appreciation, 

to form in them a taste for good reading, and to teach them how 

to find books that are worthwhile. 47 
In 1956 when the aims were once again restated, emphasis was placed on 
"individualized reading," even at the expense of intensive class study 
and the use of "a wide range of materials and methods, "7" 


The relative merits of intensive and extensive treatment of 


literature has received much study and it is generally agreed that both 


on id Holbrook, English for Maturity (Cambridge: The University 
Press, 19 ish p.200. 


ST james F. Hosic (compiler), Reorganization of English in Secondary 
Schools, U.S.Bureau of Education Bulletin, No. 2, GPO, 1917, p30, 


S8NOTE Committee on the Curriculum: The English Language Arts in 
the Secondary School (New York: Appleton, 1956), as cited by Pooley, 
"Literature," Encyclopedia of Educational Research, Third Edition (New 


York: The Macmillan Co., 1960), p.470. 
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19 
methods have value. While some selections may require intensive class 
treatment, others do not. Many schools have been reluctant to adopt the 
extensive method for fear that pupils, without intensive teaching, would 
be inadequately prepared for examinations. Coryell's study with grade 


aa 


eleven English students presented evidence that such is not the case. 
She found that students in the extensive reading classes did as well in 
examinations as did their counterparts in the intensive program; they 
equalled or surpassed the control group in word knowledge, appreciation 
and comprehension--and they covered six times as much literature. The 
extensive method was more popular with the students and even students of 


40 


low ability benefited from the wide reading, It must be noted, however, 
that in Coryell's experiment the pupils were not left completely free, but 
the teachers followed many of the procedures recommended by Burton and 
others--discussion of character, theme, plot develapmentet- In such a 
program the teacher of literature becomes the 'guide' of the student's 

own reading rather than the 'teacher' of a fixed number of books. 


6 
Smith, ** Strang, Erickson, 1" Heiiman, *7 Witty and Kopel, * 


I Nancy C. Coryell, An Evaluation of the Extensive and Intensive 


Teaching of Literature (New York: Columbia University Press, 1907). 
401pid., pp. 40-43. 


41 mis may be noted by examining the type of question asked: 
-Can you sum up the theme of The Idylls in one sentence? (p.49) 
-How did the poem show human weakness? (p.48) 
-Can you say certain characters represent certain things? (p.49) 
-Will you explain the symbolism? (p.51) 


42 Dora V. Smith. "Desirable Types of Guidance," Reading in General 
Education, (A Report of the Committee on Reading, American Council of 
Education, Washington: 1940), William Gray (ed.), p.319. 
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20 
Hook4! and Maguire’? are among many writers who recommend free reading 
as a phase of the school's program in English. Maguire implemented such 
@& program with her own class, when she realized the prescribed text was 
too difficult. The experiment proved successful. 

In a school where wide reading formed "a large share of the 
literature program," LaBrant studied the results in grades ten, eleven 
and twelve, over a three year period. 4? She concluded that the free 
reading program had been successful in meeting the needs and wide interests 
of the students to a degree impossible of realization by any prescribed 
reading course. She asserted: 

A dynamic school program operating through a free reading 


experience may produce thinking markedly in wg1e pha of the passive 
acceptance characteristic of many adolescents. 


4 Ruth Strang, Problems in the Improvement of Reading in High 
School and College (Rev.ed. ) (Lancaster: The Science Press Co., 1940), 
vai otal ee 


44 prances Erickson, "What Are We Trying to do in High School 
English," English Journal, Vol. 48 (September, 1959), pp. 304-308, 314. 


4 Robert Heilman, "Literature and Growing Up," English Journal, 
Vol. 45 (September, 1956), p.303. 


46 paul Witty and David Kopel, Reading and the Educative Process 
(Boston: Ginn & Co., 1939), p.15. 


4THook, op.cit., p.10l. 


48varion Maguire, "An Experiment with Extensive Reading," 
English Journal, Vol. 30 (November, 1941), pp. 734-739. 


4 rou LaBrant, An Evaluation of the Free Reading in Grades X, 


ST 


XI, XII. (Columbus: The Ohio State University Press, 1936). 
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B. Guidance in Wide Reading 
Interests are largely acquired but their cultivation is 
the function... the consideration and respect for children's 
interest need not lead the teacher to abrogate her primary 1 
responsibility for influencing and guiding children's growth. 
This statement by Counts is typical of much of the literature 
on the subject. The values inherent in wide reading are not likely to 


be realized unless the child is guided in his reading choices. Goldhor 


reported that: 


- « « the best books are not necessarily the most widely read. 
If librarians buy good books and poor books in equal quantities, 
they will be read in approximately equal numbers. 


The same conclusion was reached by Handlan when she exposed what she 
called the "fallacy of free reading," She denied that appreciation 
results naturally from freedom of choice and opinion, and insisted 

that students must be helped to find books of interest to them.?° This 
is Holbrook's opinion, also. He believes that students must have free 
and regular use of the library but he insists that: 


. - . the library is only opened to a child if he is given a sense 
of values to carry to its shelves. 


> George S. Counts, "Some Notes on the Foundations of Curriculum 
Making," NSSE, Twenty-Sixth Yearbook (Part ET ) Sais, 7BeB0e 


2 Herbert Goldhor, "Are the Best Books the Most Read?" The 


Library Quarterly, XXIX (October, 1959), pp. 251-255, cited by Nila 
Branton Smith: Mvihy Should we Develop Taste in Literature?" Develop- 
ment of Taste in Literature, Research Bulletin of the NCTE, 1962-63, p.3. 


ll — - 


> Rertha Handlan, "The Fallacy of Free Reading as an Approach to 
Appreciation," English Journal, Vol.45 (April, 1946), p.182. 


4 navid Holbrook, English for Maturity (Cambridge: The University 
Press, 1961), p.200. 
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22 
What is needed, according to Hanna and McAllister, is: 


- - . individual prescription, not a sien made formula, individual 
guidance in place of blanket assignments. 2) 


Smith recommends reading 'ladders' so that the child's present interests 
become the starting point, and through a series of 'steps', he is 
encouraged to "lift his literary sights just a bit Higher," "Do away 


with written book reports; teach less and let the child read more, ">! 


58 


suggests LaBrant. Well structured book reviews are valuable, Burrowes 
maintains, on the basis of his own free reading program, and he describes 
the well-structured book review as containing: 


&@. something about the author 

b. character discussion of some kind 

Cc. apt quotations 

d. apt comparisons 

e. author's intention 

f. a statement as to the significance of the boo 


k.2? 


Crane and Eee tous recommend class discussions for the sharing of reading 


experiences which in turn will lead to higher levels of discussion. 


61 


Babb believes the school librarian (or teacher responsible for leisure 


Geneva Hanna and Mariana K. McAllister, Books, Young People and 
Reading Guidance (New York: Harper and Row, 1960), p.167. 


DR ora V. Smith, "Stimulating Interests and Appreciation Through 
Reading," Elementary English Review, 17 (May, 1940), p.171, cited by 
Huus, op.cit., p.24. 


how LaBrant, Why Teach Literature (New York: Harcourt, Brace & 
Company, Inc., 1931), p. 148 - 156. 


285 Hu, Burrowes, "Outside Reading," English Journal, Vol. 41 (April, 
1952), pp. 205,206. 


29 thid, 


600 na Mae Crane and Margaret M. Heaton, "Levels of Discussion," 
Childhood Education, 33 (December, 1956), pp. 151-156. 


61, Ww. Babb, "Guidance in Recreational Reading," English Journal, 
Vol. 41 (April, 1952), pp. 201-204. Se 
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reading) should: 


- know students' tastes, preferences and interests 


1 
2. be aware of trends, e.g. towards biography, science fiction or 
school stories 


. try to give individualized attention to students 
. display new books 


3 
4 
5. give book talks, particularly talks related to current academic 
work 

6 

i 


- sponsor reading clubs 
. devise interesting records and reading plans. 


A display of the jackets of interesting books, a library table with an 
assortment of interesting books in the corner of the classroom, an 
informal chat about additions to the library, an introduction to a book 
students do not know, a list of suggested readings for vacation time-- 
these are some ways of providing guidance in a manner that may be 


acceptable to even the most independent adolescent. 


C. Knowledge of Student Interests 


62 66 67 


Smith, Strang, °” Labrent, foo, 8 Burton, Harris, indeed, 


all who are concerned with this topic, agree that in order to give 


centre Smith, "Desirable Types of Guidance," Reading in General 
Education, W.S.Gray (ed.), (A Report of the Committee on Reading, 
American Council of Education, Washington: 1940), pp. 298,299. 


ORuth Strang, Problems in the Improvement of Reading in High 
School and College (Rev. Ed. ) (Lancaster, Pa.: The Science Press Co., 


1940), p.309. 


64 ou LaBrant, "American Culture and the Teaching of Literature," 
Reading in General Education, W.S.Gray (edsoprortreen, 200. 


655 N.Hook, The Teaching of High School English (New York: The 
Ronald Press Co., 1955), p.1lé. 


66p 1. Burton, Literature Study in the High Schools (New York: 
Holt, Rinehart and Winston, Inc., 1960), p.12. 


CTs pert J. Harris, Effective Teaching of Reading (New York: 
D. McKay Co., 1962), p.306. 
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24 
guidance, teachers must be familiar with the reading interests of their 
students. It is true their present interests may sometimes be 
"desultory and stultifying and of little waanieg ie” and they may, 
unguided, choose books that reflect a very dim relationship with books 


69 


studied in class. The teacher's task is not to decry their present 
interests but tactfully to provide them with transitional reading 
material, 

While it is true that "no generalization about the reading 
interest of groups will take the place, for the teacher, of a knowledge 
of the personal pattern choices of each individual, "/° yet 

- « »« when one knows a student personally and has a wide knowledge 
of books adolescents like to read, it is not too difficult to find 
the right book to recommend, /1 
This suggests that teachers should familiarize themselves with what is 
known about the reading interests of young people. There is much 
literature on this subject. Summarizing the findings of a number of 
such studies, Gray concludes: 
1. In the reading interests of very young children sex 


differences are negligible. At the age of ten, differences 
in reading choices appear. 


68ystty and Kopel, op.cit., p.306. 


OF naka Tan' loc.cit, 

1opopert Thorndike, Children's Reading Interests (New York: 
Bureau of Publications, Teachers' College, Columbia University, 1941), p.39. 
This same idea is expressed by William Scott Gray, Summary of Investigations 
Relating to Reading (Chicago: The University of Chicago, 1925), p.166. 
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2. Boys show an increased interest in books of real adventure, 


and girls, in the imaginative story with the sentimental 
touch, 


3. At about twelve, sex differences are more marked and the breach 
widens until adult life when differences tend to disappear, /2 


Abbot, /? Johnson, /4 Malchow, !? Ol Thorndike, !/ Zelier!® Norvell, /? 
S02 59, 8) 82 

Anderson, Fisk ~ and Campbell, are among the numbers who support the 

theory that sex is a major determiner of reading interests. Thorndike 

suggests that the teacher should be familiar with the interests of the 


largest age group in the class, and he declares that age difference 


within a given class is not of great importance, 


Te Gra ed.) Reading in General Education (A Report of the Committee 
J neacing in weneras scucation 
on Reading, American Council of Education, Washington: 1940), p.251. 


Marian Abbot, "Reading Tastes of High School Pupils," School 
Review, Vol.X, (October, 1902), pp. 585-600. 


PAP nar Johnson, "Children's Reading Interests as Related to Sex 
and Grade in School," School Review, Vol.XL, (April, 1932), pp. 257-272. 


ORyangel ine C. Malchow, "Reading Interests of Junior High School 
Pupils," School Review, Vol.XLV, (March, 1937), pp. 175-185. 


Bright, Average and Dull Children," Research in the Three R's, (New York: 
Harper & Brothers, 1958), p.122. 


Tmomdike, op.cit., p.36. 


Terie Zeller, "Relative Importance of Factors of Interest in 
Reading Materials for Junior High School Pupils," Contribution to 
Education, No.841, (New York: Bureau of Publications, Teachers' College, 
Columbia University, 1941), p.73. 


George W. Norvell, The Reading Interests of Young People (Boston: 
D. C. Heath & Co., 1950). 


8b sther M. Anderson,"A Study of Leisure Time Reading of Pupils 
in Junior High School," Elementary School Journal, Vol. ALVIII, 1948, 
pp. 258-267. 


Bosc. 


OTL’ tnevie fear to sdood ni peoretat bonsai 
intoontinee otf Ativ veote evitadntusmt ens 


fogerd ent bas bedzam etun 918 seonstell Lb nee ,ov few? ¢ 
SV zasageet) of bed seonoreTthh new etfl 7 is risa a obtw 


a er er ee WY sconatet Cpa 
, ffevroll ol ef) 98 ext basal aaaal odoieil: oes ot «t Oc 


cs 7 
-—_ 


e 4 o 7 
sit droaqua odw stedaun edt aaome ats ~ 5 rtedimad base ait ~~ 20 
% 


~ i 


sper 


alr irrront avestaint garhbeet lo rvoniarreteh Tol an B et 


t si Sluode tedoeer ods 


ad! lo eteoretnt edt atiw weiltie 


: 
5 


ecnersitih spe tame setafooh of bas ,apalo ont nk q 


ove A) sbftsosbS tevens) of tee { 
‘L snotan taaae , ito iigsoume te froauoo os 


° or 

> 
c (ose 
f£éS -@ ‘ Jet! 


{oodo€ ",aliqul loornot dad to sefseT-aniktaek” 
/O0d-38€ .qg ,(SORL -xei 


ot betalefl ea steetainl pnutiiek «'Astbitdd’ 
7. - = . ‘ ie 
.SYS-fES «go ,(S€QL ,lereA) 1X. fov wepivel foo 


foodo® dgitt tornwl to epessetal antiasH” ,woritlee ae >it. ut Ls 
261-87! raq , (Tee! wdtors) .VIKL LY | 
we 
to settvinstxoggO bee ,eetsivigsA .ctacudinl packs a A 
rio welt) .2/f sour ent wi dorkeded "ioe cdo Ea Be ti a8 sx 


She ABeE 


Rated «4 et i, athe : 
mary 


fi tsetedel to ox atewt ‘to soniccognl tape tof fas 
as. Dottudgtipne) ' ,efiawT Tosdod tark ae 
aeflod ‘aretane? - tothesclduTd To unger +: 
Poy 


snoteod) sigosd amok To. adsexethl acho 


alkgut Io gat Saofl omit stated Lo 
sONGL ,LITVIK J lov -tanuos | 


26 

Apparent also in the studies listed above is the tendency for 
girls to display considerable interest in boys' books while boys reject 
girls' reading material. The interests of bright pupils are very 
similar to those of their duller classmates but the bright pupils read 
more, and often choose books that are more mature. °? 

According to Thorndike, °4 adolescent boys and girls share a 
common interest in mystery, animal stories and mild adventure; their 
interests in other areas are quite different. Romance, stories of 
home life, and stories of school life with girls as characters were 
favourites with the girls but rejected by the boys, who preferred 
science, invention, sport, and rough adventure. Thorndike's findings 
were reinforced and supplemented by Norvell's twelve year study. This 
study based on information collected from six hundred twenty five 
teachers and fifty thousand students, identified interests in 
particular types of reading material and is of considerable value to 


those who guide reading programs. Norvell reported a general interest 


Sl Robert R. Fisk, "A Survey of the Leisure Reading in the Junior 
High Schools of Alberta," (unpublished Master's thesis, the University 
of Alberta, Edmonton, 1961). 


eeonaries Campbell, "Leisure Reading in the High Schools of 
Alberta," (unpublished Master's thesis, the University of Alberta, 
Edmonton, 1962). 


SS mhorndike, op.cit., p.35; Lazar, op.cit.; Paul Witty and Harvey 
C, Lehman, "A Study of the Reading and Reading Interests of Gifted 
Children," cited by Gray, Recent Trends in Reading, p.25l. 


SA mmorndike, op.cit., pp. 16-34. 
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27 
in short stories and biography. Essays were generally unpopular (the 
hunorous essay was an exception), and while science was more highly 
rated with boys than girls it was not greatly favoured by either sex. 
Girls read more poetry than boys did, but both sexes preferred prose. 
When students did choose poetry they were more influenced by content 
than form. 

Fisk and Campbell, in complementary but separate studies, 
discovered that the interests of students in junior and senior high 
schools in Alberta were similar to those identified by Thorndike, 
Norvell and others. The interest patterns of juniors and seniors 
were generally consistent. Fisk discovered at the grade nine level 
a@ growing interest in adult and historical noweWapee and Campbell found 
in the high school a maturity in reading choices and an increasing 
interest in Book Club editions, and adult reading material. Travel, 
which was almost completely rejected in junior high school, increased 
in popularity with older students.°! The seniors were anxious to 
have more information about books, more relation between reading and 
other subjects, and more classroom discussion of reading. Their 
responses indicated that "they require but do not desire adult guidance, "°° 


This last statement suggests that the teachers' guidance may have 


to be given unobtrusively, since students often set higher value on a 


86 Fi sk, op.cit., p.60. 


Campbell, op.cit., pp. 90-94. 
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28 
friend's recommendation of a book than they do on the advice of a 
89 


teacher, The wise teacher will respect the student's opinion and 


will be wary of 'superimposing' a 'better! adult one.?” 
The basic idea of this section is concisely stated by Hunt: 
If we are to make maximal use of the classroom to promote 


reading interests, teachers must know their students and must 91 
provide materials which have interest appeal and are readable. 


D. Availability of Books 


+ « » we Can put books in their way... in the hope that 

proximity will have its effect as it does in the formation of 

more mundane habits.92 
This is the opinion of Brower and Poirier who believe that the students! 
reading interests and habits are permanently affected by the classroom 
experience. Hand lan? states that "students read books which are 


most easily accessible" and Hanna and McAllister affirm that the success 


of any reading program depends largely on "the number and quality of the 


n94 


books available. 


8% pisk, op.cit., p.58; and Campbell, op.cit., p.51. 
Wvenna and McAllister, op.cit., p.163. 


J1p, 3. Hunt, "Classroom Methods for Developing Reading Interests 


in Grades Seven Through Nine," Developing Permanent Interests in Reading, 
Helen Robinson (ed.), Supplementary Educational Monographs #84, 


December 1956, p.131. 


7?Reuben A, Brower and Richard Poirier, In Defence of Reading 
(New York: E.P.Dutton & Co., Inc., 1962), p.4. 


7 > Bertha Handlan, "How Free Should Reading Be," Research in the 
Three R's, C.W.Hunnicutt and W,I.Iverson (eds.) (New York: Harper & 
Brothers, 1958), pp. 162,163. 


74 anna and McAllister, op.cit., p.103. 
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On the basis of several reputable studies on availability, Gray 


concludes: 


One may read a book or magazine in which he has relatively 
little interest because it is easily accessible, easily readable 
or drawn to one's attention by skillful advertising. 


If teachers are to give guidance, they must be concerned with this 
‘skillful advertising' since a major part of their responsibility is 
"to provide the right book for the right person at the right tfme pe” 
It must be remembered that sometimes students who read nothing 
else will read magazines and newspapers. Research has shown that at 
the high school level there is a tendency for students to choose 
magazines in preference to books. This suggests that the school should 
extend its influence to this aspect of reading interests, Gray contends: 
- « « the school can direct the present and potential interests in 
magazines into channels which will serve both the individual and 
the society to better advantage than at present.97 


Strang supports this idea and declares that 


. . . the development of students' interests in the better type 
of magazine should have a definite place in the curriculum. 98 


LaBrant and Heller conclude, on the basis of controlled experiment, that 


. . . the problem of teaching pupils to read good magazines lies 
in making the magazines available in quantity, in providing 
situations where they can be read profitably, and in allowing 
leisure for their use.99 


7 Gray, op.cit., p.242. 


Ie anna and McAllister, op.cit., p.104. 


Toray , op.cit., p.238. 


PB strang, op.cit., p.294. 


It ou L. LaBrant and Freida M. Heller, 'Magazine Reading in an 
Experimental School," Library Journal (March 15, 1936) pp. 213,217; cited 
by Joll, op.cit., p.32. 
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30 
Harris, 1°° Witty and Kope1 , +94 Heilman, 1°? Anderson, 1°? Fisk’ 4 and 
Campbe11°° are representatives of many who maintain that if deve eee” 
twelve famous rules for reading are to be implemented, reading materials 
must be readily available to meet the needs of students of varying 
abilities and interests. Heilman’?! suggests that books should be 
"lying around invitingly, virtually tripping the customers up." 
Blaisde11+°® recommends a classroom library of from forty to fifty 
books, in addition to central library facilities and he suggests that 
the teacher "read aloud both complete stories and temptation samples, "1°? 


Solbrook.)° warns teachers to be mindful of the difference between what 


children like to read and what adults think they should read, Bo th 


100rarris, op.cit., p.306. 


1Olwitty and Kopel, op.cit., p.154. 


102 Robert Heilman, "Literature and Growing Up," English Journal, 
Vol. 45 (September, 1956), p. 303. 


105 Harold Anderson, "Reading Interests and Tastes," Reading in 
General Education, Gray (ed.), p.217. 


104pisk, op.cit., p.97- 
lO scampbell, op.cit., p.133. 
106s Sok, The Teaching of High School English, p. 101. 


10Tseilman, loc.cit. 


108 tomas C. Blaisdell, Ways to Teach English (Garden City, New York: 
Doubleday, Doran and Co., 1930), p.41l. 
109 TH4d, 


110; 51 brook, op.cit., p.183. 
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; ne ape Ba he 
Mirrielees and Smith advise that there must be "want-to books" 
as well as "ought-to" ones, and the modern should be mingled with the 
classics, Miller!) demonstrated by a six months! experiment that 
when there is a diversification of material, and students can find 


material at their own reading level, improvement in reading and new 


attitudes toward reading result. 


BE. The Development of Reading Skills 


The teaching of reading was long considered the business of the 
primary and elementary schools, The high schools taught literature 
and there was often little if any relationship between the two. During 
the first half of the present century many research studies in high 
school reading indicated: 
1. Lack of reading skills at the high school level was a very real problem. 
2. Remedial reading programs were effective at the high school level. 
While it was generally believed that all teachers should be teachers of 
reading, it seemed natural to place English teachers in charge of reading 
programs. The inseparability of reading and the English program is 
mentioned often in the literature. 

LaBrant recommended that all students entering high school should 


be tested for reading ability. The remedial class should then provide 


lll virrielees, op.cit., De D9H.« 


112peed Smith, op.cit., p.377- 


11 dgeorgia Miller, "Adapting Materials to Varying Ability Levels," 
English Journal, Vol. 25, (November, 1938), Pp. 751-759. 
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the necessary help for those with disabilities, +14 It may be true, as 
LaBrant says, that: 
- . + even the untrained teacher can segregate his poor readers and 


provide large quantities of simple but interesting material 115 
However, it is recognized that remedial instruction in reading is a job 
for the specialist and fiogers  ° states as imperative the need for more 
remedial consultants. 

Clifford describes the high school reading program as characterized 
by: 

. . . flexibility of procedure, increasing independence of 

students, increasing amounts of committee work, varied attacks on 


new words, variety of material, thoughtful consideration of ideas 
gained in reading, favourable reading atmosphere in the classroom. 


Ly 
The matter of developmental and remedial reading needs much 

study. Indications are that at present such reading instruction as is 

given in the high school is a part of the English class. Early gives 

the ten points of a successful reading program. Since this is a 

consolidation of much expert opinion, the investigator considers it 


worthwhile to include the list in its entirety. 


1. Continuous instruction in reading skills from kindergarten to 
grade twelve for all. 


114) aBrant, The Teaching of Literature, p.42. 


LOT Bia 


11645 rei] M. Rogers, "Dr. Flesch's Cure-All,' Atlantic (December, 
1955), quoted in English Journal, Vol. 45 (April, 1956), p.216. 


11 Mary Clifford, "Reading in the Junior High School," English 
Journal, Vol. 46 (October, 1957), p. 429. 
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2. Integration of reading skills with other communication skills: 
writing, speaking, listening. 


3. Specific ins truc tion by subject matter teachers in how to read 
and_ study in their special fields, using the basic reading 
materials of their courses. 


4. Co-operative planning by all teachers so that skills will not be 
overlooked or overstressed, 


5. Adjusted reading materials in all subjects for slow, average and 
superior students. 


6. Guidance in free reading. 
7. Emphasis on the uses of reading as a source of information, as 
an aid to personal and social development, and as a means of 
recreation. 
8. Corrective or remedial instruction for seriously retarded readers. 
9. Measurement of growth in skills by means of standardized and 
informal tests; study of students' application of techniques in 
all reading habits. 
10. Evaluation of the uses of reading through study of the amount 


and quality of voluntary reading; study of effect on achievement 
in all school subjects; effect on percentage of drop-outs,118 


V. SUMMARY 


The statements of the authorities and the results of investigations 
summarized in this chapter provided theoretical background for the study. 
Specifically, the study was designed to secure information concerning 
students! reading habits, their appreciation of good books, their reading 
interests, the factors that influenced their reading, and the ways in 


which the school, school libraries, literature classes, and teaching 


118 yargaret J. Barly, "About Successful Reading Programs," English 
Journal, Vol. 46 (October, 1957), Po395- 
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procedures, contributed to their attitude toward reading. The instru- 
ments used were based on the assumption that the appreciation and 
enjoyment of literature may be increased by effective teaching, and 
that the literature lesson may be instrumental in stimulating wide 
reading beyond the literature program. Evidence to support these 
assumptions has been presented in this chapter. Details of design and 


procedure are explained in chapter four. 
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CHAPTER III 
THE DESIGN OF THE STUDY 
INTRODUCTION 


The information about the Newfoundland reading program 
presented in the chapters which follow was gathered trom students and 
teachers of grade nine classes in the central high schools of the 
province, This chapter explains the choice of school and grade, 
and describes the survey instrument, the procedure followed in the 


collection of data, and the nature and selection of the sample. 
I. CHOICE OF SCHOOL AND GRADE 


The population surveyed in this study was selected from the 
central high schools because those schools represent recent attempts to 
improve education in the province and, in the opinion of educational 
authorities "they may have some advantages over other forms of school 
organization.” If this opinion is justified, then this survey is using 
a mopuia tion from the best schools of the province. 

Grade nine classes were used in the survey for two reasons: 

1. Research has indicated that at the age level of most grade nine 
students the amount of leisure reading has usually reached its maximum 
and, thereafter, tapers off as the pressure of high school assignments 


increases, and broadening social interests compete with reading for the 


Department of Education News Letter, Vol.15, September 15, 1963. 
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36 
students' time. At this level, also, more mature interests develop. 
There are many studies which Support these conclusions. < 
2. In Newfoundland the school drop-out, which is the highest in Canada, 
reaches its peak in grade nine, Recent Newsletters from the provincial 
Department of Education have expressed grave concern and have strongly 


suggested a relationship between school drop-outs and weakness in 


3 


reading. As this matter is currently under study, the investigator felt 


that findings related to the reading interests and habits of grade nine 


students might prove helpful in an analysis of the whole problem. 
II. THE SURVEY INSTRUMENTS 


To obtain the required information the questionnaire method was 
adopted both for teachers and students. The teacher questionnaire was 


based on the assumption that while, ideally, all teachers are involved 


Eons of the more recent studies are listed: 
a. TT, Harl Sullenger and others, The Leisure Time Activities of Elementary 
School Children," Journal of Educational Research, Vol. XLVI, 1953, pp. 
292-554. 
b. Esther M. Anderson, "A Study of Leisure Reading of Pupils in Junior 
High School," Elementary School Journal, XLVIII, 1948, pp.258-262. 
c. A.R.Williams, "The Magazine Reading of Secondary School Children," 
British Journal of Educational Psychology, XXI, 1951, pp.186-198. 
d. Sister Mary Edith, Sister Mary Amatora, ''The Age Factor in Children's 
Interest in Free Reading," Education, LXXI, May, 1951, pp.67-71. 
e. Charles Campbell, "Leisure Reading in the Senior High Schools of 
Alberta," (unpublished Master's thesis, the University of Alberta, 
Edmonton, 1961). 
f. Robert Fisk, "A Survey of Leisure Reading in the Junior High Schools 
of Alberta," (unpublished Master's thesis, the University of Alberta, 
Edmonton, 1962). 
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with reading, the teacher of literature is the person most directly 
concerned with the reading interests of the students. Moreover, English 
literature and leisure reading appear interrelated. For this reason the 


literature teachers were chosen for the study. 
A. Teacher Questionnaire 


Although the questionnaire was presented as a unit, it divides 
rather naturally into four sections. The first part sought information 
on teachers! sex, experience, professional training, number of university 
English courses, and teaching load. Section two was designed to discover 
the teacher's attitude toward his subject--whether he taught the subject 
by choice or because of staffing problems; whether he made use of or 
found help in professional publications; what he considered to be the 
objectives of the literature program, and whether the present curriculum 
is satisfactory in the light of those objectives. Information about 
present school practices in leisure reading was sought in part three. 
Part four required an appraisal of the present situation and suggestions 
for improvement. Both teachers and pupils were asked to evaluate the 
worth of some form of leisure reading program as a part of the literature 
curriculun. 

Most of the twenty-five questions involved making a choice of 
several alternatives. For question seven,however, no such alternatives 
were provided and teachers were asked to state their own objectives in 
literature teaching. All information obtained from the teachers is 


presented and discussed in chapter five. A copy of the instrument 


appears on page 151 - 156 of the appendix. 
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B, Student Questionnaire 


In order to formulate a questionnaire which would gather the 
required information and yet remain simple enough to permit interpretation 
by slow students at the grade nine level, standard practices in the 
construction of survey instruments were followed.4 Procedures 
followed by other investigators who had used the normative survey were 
carefully examined. Since the studies of Fisk- and Campheli were 
closely related to this present survey, the general format of their 
instrument was adopted. In most questions the student was required to 
choose his responses from a number provided. To give every opportunity 
for individual expression the alternative "others" was added to the list 
of possible responses, and students who held other opinions were instructed 
to add them to those already given on the questionnaire. For details 
of arrangement and method the reader is referred to the complete form 
of the instrument. | 

The major areas of investigations were: 

a. Student interest in fiction, non fiction, magazines, newspapers and 
other reading material. 
b. Student reading preferences in fiction, non fiction, poetry, prose, 


etc. 


‘Claire Selltiz, Marie Jahoda et al, Research Methods in Social 
Relations (Rev.ed.) (New York: Holt, Rinehart and Winston, Inc., 1962); 
Robert M, Travers, An Introduction to Educational Research (New York: 


The Macmillan Company, 1958). 
Fisk, op.cit. Pocmeiaiaa op.cit. 


Tgee Appendix A, p. 147-149. 
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c. Factors which determined choice of reading materials. 

d. Relationship between leisure reading and the study of literature 
in class. 

e. Barriers to students’ leisure reading. 

f. Suggested improvements. 

Students were also asked to indicate their reading habits by 
reporting the availability of books of general interest, the number 
of books read within the last year, and the titles both of those they 
hed read and those which they would recommend, It was believed that 
such information would be valuable in analyzing students' interests 
and habits. The information provided by the students is presented 


and discussed in chapter four. 
C. Pilot Studies 


1. Student Questionnaire. A pilot study was conducted with 
grade nine students in a junior high school in the city of Edmonton. 
The circumstances were somewhat different from those under which the 
study was to be made, but it was believed that basic weaknesses in 

the wording or arrangement of the questionnaire would be identified, 
Te test instrument was answered by eight boys and seven girls who 
reported no difficulty either in reading or in understanding the items. 
The responses appeared quite valid when checked against the school 
records of the students, and it appeared that no major changes in 

the instrument were necessary. The questionnaire, after a few minor 


revisions had been made, was printed and distributed to the fifteen 


schools participating in the study. 
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2. Teacher Questionnaire, The teacher questionnaire was 
studied and completed by five graduate students. As a result of their 
responses, three minor changes were made, and the revised forms were 
mailed to all teachers of literature in the fifty-seven central high 


schools of the Province of Newfoundland, 
III. SAMPLING PROCEDURE AND COLLECTION OF DATA 


From the Department of Education, Province of Newfoundland, the 
following information was obtained: 
a. Names and addresses of all central high schools, 
b. The number of classrooms and the grade nine enrolment in each of 
these schools. 
ce. The names of school principals. 
Since all teachers of literature were to be included in the study, no 
particular problems of sampling were involved. The selection of the 
student sample was somewhat more complicated. The information revealed 
that in September, 1963, there were fifty-seven central high schools 
with a grade nine population of 2,500. Of this number, sixty per cent 
were enrolled in schools of more than five classrooms (hereinafter 
referred to as type A), and the remainder in schools of five rooms or 
fewer (hereinafter referred to as type B). The investigator wished to 
get a sample which would represent both schools and students, and it 
was thought that a sample of two hundred and fifty students, drawn 
proportionately from A and B would do this. Fifteen schools were 
considered an adequate representation of the fifty-seven, and in order 


to avoid a preponderance of responses from one type of school, five of 
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41 
the fifteen were selected from type A, and ten from type B.° Selec tion 
was made by stratified random sampling. 

Of the fifteen principals who were asked to participate, thirteen 
agreed. Two did not respond to the original letter of explanation or 
to subsequent communication. Their schools were replaced by two others, 
chosen according to correct statistical procedure. 

In an attempt to insure an unbiased sample, questionnaires were 
administered to all the grade nine students in the fifteen schools 
selected. The completed returns from type A totalled 423, while those 
from type B numbered 291. Of the 614 responses, seventeen contained 
insufficient information to permit stratification, and they were dis- 
carded.” The remaining 597 were stratified both by type of school and 
sex of respondent. So that interests of boys and girls might be compared 
more readily, an equal number from each sex was included in the sample. 
For each type of school the proportional number of students was drawn 
at random by means of a table of random numbers. ?° The number of 


students in each category of the sample is shown in Table l. 


Sthe proportion 2:1 was considered logical since the enrolment 
figures for September, 1963, indicated the larger schools had two or 
more classes in grade nine, with numbers ranging from 46 - 120. In 
type B there was usually one class of grade nine, varying in size from 


ae 45, 


Jor the seventeen discards, six were from type A and eleven 
from type B. The missing information was sex and/or age. 


10. 3.Dixon and F,J.Massey, Introduction to Statistical Analysis 
(New York: McGraw-Hill Book Co., Inc., 1957). Procedure p. 33, 
Table p. 366. 
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TABLE I 


NUMBER OF STUDENTS IN THE SAMPLE ARRANGED BY 
TYPE OF SCHOOL AND SEX OF RESPONDENTS 


Sex Type A Type B Totals 
Boys ro 50 125 
Girls fp) 50 125 


Totals 150 100 250 
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CHAPTER IV 
AN ANALYSIS OF STUDENT RESPONSES 
I. INTRODUCTION 


In this chapter the responses from the two hundred and Gat ty 
students in the sample are reported and discussed, With two exceptions, 
the information is considered in the order in which it was presented in 
the questionnaire. Question three and question fourteen are considered 
together, since one is closely related to the other. Question five 
(which dealt with books the students had read and enjoyed) and question 
thirteen (which was concerned with students! recommendations for the 
library) were also grouped for discussion. 

The respondents were all grade nine students and the age 


distribution was as follows: 


TABLE II 


AGE DISTRIBUTION OF THE SUBJECTS 


Sex 13 14 15 16 17 18 Totals 
Boys @) 52 48 30 io 2 Le 
Girls a af 45 13 6 ] 125 


Totals 3 89 93 43 19 3 250 
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II. DISCUSSION OF RESPONSES 


The responses were first tabulated according to sex, age, and 
type of school the students attended. While the age range was seven 
years, the numbers aged thirteen and eighteen were too small to permit 
generalizations, and ninety per cent of the subjects were in the 
fourteen-to-sixteen year age group. There was no evidence that age 
affected the choices. A study by Thorndike supports the conclusions 
that age variations within the same class are not important factors in 
determining interests.” 

When the responses were analyzed by type of school* it was found 
that this factor had no apparent influence on student opinion. This 
was not surprising, since only centralized schools were involved and 
equipment and facilities are markedly similar.? 

For most of the twenty questions, sex appeared to be the only 
significant factor in determining differences among students! responses, 
and tables to indicate this difference are included in this report. 

Tables showing responses according to type of school have been included 
occasionally to show the consistency with which the students from both 
schools reported; they have been included always when the tabulation 
indicates that the size of the school has a significant effect on 

‘supra, Chapter II, p. 25. 

"supra, Chapter III, p.40 for definitions of type A and type B schools. 


only between the extremes--the very large and the very small 
schools--is much variation to be expected. 
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student responses, 


4 


In seven" of the questions the students were asked to indicate 
their choices in rank order, It was hoped that this procedure would 
encourage careful choices and would thus increase the reliability of the 
results. There were several ways in which this ranked information could 
have been reported. The following methods were considered: 
1. A complete report of first, second and third choices. 
2, A report of all first choices. 
3. A tabulation showing the frequency of each response. 
4. <A weighted response in which first choice was given a weighting 
greater than the second, and, similarly, the second choice, a weighting 
greater than the third. 

The data were tabulated in each of these ways and it was found 
that while there were minor variations in ordering, the items at the 
top and the bottom remained the same, regardless of the method used, 
In several instances the weighted responses and frequency ranking were 
in exactly the same order, The weighted response, however, appeared 
to reveal more clearly the student preferences and the marked similarities 
and differences between the sexes; therefore this manner of reporting 
was adopted. This procedure closely parallels that followed by Norvell 


y) 


in his well known study of reading interests. 


4hese seven were i(hy,. 2, 6, 7, J0(b), 27 ena le. 


George W. Norvell, The Reading Interests of Young People (Boston: 
D.C.Heath & Co., 1950). 


Lay A. 
ojanibar of catas srvew aineture ef? agosie@egp aici mates 
rq aint dant deged saw tt sroino anes aout 
oft to vyititdstia, of eesetont sais biuow bre ne 
Hive: sigsmolar bedlnert afdt dotuw at ayew fexeves ony ¢ 

rborsbieno» etaw sbodien guivolfot ea? 


-aadtoio oridd tun Sassee ~eRett to roe 


y%ea 


asolgito tent Us % 
Aes 
.canoqast 4aas ‘lo yoneuger? adt gniwoits: notte. alu. 


a baad 
‘i tow AB nmeviy asw oortolo tertt oda nt sertogsot bed La. 


: : ~~ re : of faet > ; > « 
Mit ri4lsyv G ~20torD NO2S sh UPS LImin pbne ebxogse : 


- 

‘ ; i 
SAdOT sow st ban avaw eraly 16 Noge at batatudst a. 
alg Je cupli odd ,aitttebto al atoasaicav ronter sew 


Ss” of 
a 

~M6e2u bonien any to saf0lLDIsne! ,omec ad hontaret m0 
7. 

ioe antaner yoteupe’tT! Das seeahoged bev datow nat 


woneuue -rsveawod ,»eahoqeer formation soi? ‘18 
> 


aofd creat ici Ka2rtam ald ade asosots tem dantcer viet 
syouwt ‘Lo  teunen star oro lerodd 1.eaKe6 ote. 


[lLevreat vd lewelfat Yads elet fewer ylewals 91 


2 
aieaveial anibret 4 


J, uaa ke 


AL baw TS ara ri 4 v7 (dt am no 


MAAS i. 
marek) 4 iyo!) GaRUeX Lo acer aut. raat ont 
, a 


46 
The weighting of the responses involved a very simple mathematical 
calculation. The sum of the first choices was multiplied by three, the 
sum of the second choices was multiplied by two and the sum of the third 
choices by one. The three products were then totalled to give the 


weighted response for each item. © 
A, Students' Enjoyment of Leisure Reading 


TABLE III 


STUDENT AFFIRMATIVE RESPONSES TO QUESTION: DO YOU 


a a ns ne ee ee a 


Percentage of Type of Percentage of 
Affirmative Responses school Affirmative Responses 


ee ones erste tn eee ee. 


All students responded to this question and a high percentage of 
both boys and girls reported that they enjoyed reading as a leisure 
time activity. Of the five per cent who did not indicate enjoyment, the 
boys outnumbered the girls more than two to one. However, ninety two 
per cent of the boys gave an affirmative reply to the question. 

It may be noted that the percentages shown on Table III parallel 


1 


very closely Fisk's findings for the same grade. They are slightly 


bin questions seventeen and eighteen the weighting was five, four, 
three, two, one, since five choices had been given. 


Trobert Fisk, "A Survey of Leisure Reading in the Junior High 
Schools of Alberta," (unpublished Master's thesis, University of 
Alberta, 1961). 
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higher than those reported by Anderson” in 1948. 


B. Factors Contributing to the Enjoyment of Reading 


In Table IV the student responses are arranged in order of 


frequency, the boys' responses being used to establish the rank 


ordering. 
TABLE IV 
FACTORS THAT CONTRIBUTE TO AN INTEREST IN READING: 
(STUDENTS' CHOICES LISTED BY WEIGHTED FREQUENCY) 
Possible Responses Boys Girls 


It is a quiet pastime 

I like to use my imagination 
Teachers have encouraged me to read 
Reading is my hobby 

There is much reading in my home 


I have a book collection of my own 


—J Cv Uw tt wm EF 


I have formed the habit of getting books 
from the library 


Table IV reveals that both sexes were in almost complete agreement 
in their evaluation of the factors that contributed to their interest in 
reading. Both boys and girls reported that they enjoyed reading because 


it was a quiet pastime, because it gave scope to the imagination and 


Syerold Anderson, "Reading Interests and Tastes, " Reading in 
General Education, (A Report of the Committee on Reading, American Council 
of Education, Washington: 1940), William Gray (ed. ) 
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48 
because teachers had encouraged them to read, Girls were more likely 
than were boys to choose reading as a hobby. It is possible that this 
is attributable to the fact that boys of this age usually are interested 
in sports, and in recreation involving more physical activity. Both 


9 


Fisk” and Campbell” Showed the same sex differential in their studies. 
Although there is no leisure reading program, it would appear 
that teachers are nevertheless encouraging their students to read, and 
their influence is ranked considerably higher than that of the home. 
Few of the students attributed their enjoyment of reading to the 
influence of their homes. Many authorities believe, however, that the 
home can exert a powerful influence on students!’ reading, since "the 
child is likely to do what is honored in his own home, "7+ According 


to Wiedrick: 


When parents read books themselves and when they read to their 
children, they are developing in their children a respect for, 
and joy in, reading.12 


On the other hand, it may be equally true that: 


Parents who do not know or do not believe in the importance 
of good books and recreational reading make the work of the 
school more difficult. 


The difference between the apparent influence of the home revealed in 


7 Pisk, op.cit., p.68. 
10cnarles Campbell, "Leisure Reading in the Senior High Schools of 
Alberta," (unpublished Master's thesis, University of Alberta, 1962 ). 


11 ¢ ondon Dupee, "Can Johnny's Parents Read?" Saturday Review, 
XXXIX (June, 1956), p.5. 


12) aurence W. Wiedrick, "The Heart of the School," Curriculum 
News Letter, Department of Education (Edmonton, Alberta, February, 
1960), p.6. Cited in Fisk, op.cit., p.15. 
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49 
this study and the influence expressed by authorities, is discussed 


under "Questions, Answers and Implications, "4 


C. The Reading Habits of the Students 


TABLE V 


STUDENTS' RESPONSES TO THE QUESTION: APART FROM THE READING 
THAT YOU DO FOR YOUR SCHOOL COURSES AND ASSIGNMENTS, 


WHAT ARE YOUR READING HABITS? 


(CHOICES ARRANGED BY WEIGHTED FREQUENCY ACCORDING TO SEX OF STUDENTS) 


Possible Responses Boys Girls 


When there is nothing else to do 172 1 164 
In my free time at school 150 2 104 
At every opportunity 140 2 220 
In preference to other forms of recreation 88 4 109 
When I am required to read = a ee, 85 
Often when I should be doing home assignments a7 416 15 


—— 


Neither the age of the students nor the type of school they 
attended had any apparent influence on their reading habits, according 
to responses given to question two. They read when there is nothing 
else to do, in their free time at school, and at every opportunity. 


—— 


1 S¢ommittee on Children's Recreational Reading in Ontario, 
"The Recreational Reading Habits of Ontario School Children," Study 
Pamphlets in Canadian Education X (Toronto: The Copp Clark Company, 
Ltd., 1952), p.4. Cited in Fisk, op.cit., p.16. 


Mor, post, Chapter VI, p. 128. 
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There appeared to be some inconsistency in that students gave high 
ranking both to "when there is nothing else to do" and "at every oppor- 
tunity." However, a study of the questionnaires where both these 
responses occurred together, led the investigator to the conclusion 
that students equated the first expression with when I have time, and 
most of them who declared that they enjoyed reading, and were hindered 
from reading by a lack of time, reported also that they read when there 
was nothing else to do. In the light of the total response, the 
investigator has no hesitation in accepting this choice as an indication 
of some reading interest, although it is recognized that this question 
was not a good one and the evidence is inconclusive. It does appear, 
however, that students have difficulty in finding time to reads?” It 
should be noted that although many students reported that they read in 
their free time at school, thirty nine of the fifty seven schools in 
this survey make no provision in the time table for leisure rusian” 

More girls than boys read at every opportunity and girls are 
more likely to choose reading in preference to other forms of recreation. 
This supports the evidence of Table IV, that girls are more likely to 
read as a hobby; and these combined responses support the statement 


, 1 ae 18 
that boys prefer more active pursuits. i The findings of Norvell, 


of, Table XXII, p.77- 


1606, Table XXXVII, p. 97. 


lI supra, ae A 


18yorvell, op.cit. 
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Campbel 127 and Fisk? support this conclusion, 


Te Availability of Books 


Questions three and fourteen were concerned with the availability 
of books. Almost ninety per cent of the students indicated that books 
for leisure reading were available in their schools. A surprising 
feature was that books of interest to students appeared to be more 
readily available in the smaller schools than in the larger ones. This 
result conflicts with other information given by both students and 


wencrerer= 


TABLE VI 
AVAILABILITY OF BOOKS 
STUDENT AFFIRMATIVE RESPONSES TO QUESTION: DO YOU FIND IN YOUR 


CLASSROOM (OR SCHOOL) ANY BOOKS YOU LIKE TO READ 
IN YOUR LEISURE TIME? 


(RESPONSES IN PERCENTAGES, ARRANGED BY SEX OF STUDENTS AND TYPE OF SCHOOL 
ATTENDED ) 


Percentage of 
Affirmative Responses 


Percentage of 
Affirmative Responses 


b oampbel2 op.cit., pp. 78,79. 
20 


Fisk, op.cit., pp. wo, la 


elef. post, Table XXIV, p. 80; Table LII, p. 112. 
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The books that are available do not always meet the needs and 
interest of the students, however. This conclusion is apparent from 


the data summarized in Table VII. 


TABLE VII 
AVAILABILITY OF BOOKS 


STUDENT RESPONSES TO THE QUESTION: DO YOU HAVE DIFFICULTY FINDING BOOKS 
TO_ SUIT YOUR INTERESTS? 


(CHOICES ARE IN PERCENTAGES AND ARRANGED ACCORDING 
TO SEX OF STUDENTS AND TYPE OF SCHOOL ATTENDED) 


ee ee en ee er ee ere eens emt etre See en me: es ee ee ee eens ma eS eS ee Re a ee 
en eR EN TO eR EN LS a ae a Om OL RS 


Possible Responses i ee emcee 
oh Se best, the ower Boy Sei ver Gini she comsidpmedl mote we Bo 
Always ) 1 5 2 
Often g 9 1} 6 
Sometimes TL 70 67 76 
Rarely i 5 14 Le 
Never 2 9 3 y) 


Approximately seventy per cent of all respondents reported 
difficulty "sometimes" in finding interesting reading material, and 
thirteen per cent found no attraction in the books available; "always" 
or "often" they had difficulty in finding books of interest. 

Apparently, books which girls like to read are more accessible 
than those which boys choose, or girls more readily adapt their interests 
to what is available. There is little indication that the size of the 
school is a significant factor in determining availability. An equal 


percentage of students from both types of school rarely if ever have 
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23 
difficulty finding "suitable" reauing material, but it will be noted 
from Table VII that of those who "often" or "always" have trouble 
locating an interesting book, sixteen per cent are in type A and 
only nine per cent in type B. Although this is contrary to expec- 
tations, it is consistent with information already reported in 


Table ui Se 


E. The Amount of Reading 


When students reported the number of books read, they were 
recalling from memory; thus the accuracy of the answers is open to 
question. At the best, the numbers given can be considered only as 
approximations. To reduce the likelihood of wide error, the question 
was divided into three parts and the respondents reported the number 
of books they had read (a) in the last month, (b) in the last four 
months, (c) in the last year. Table VIII shows the number of books 


read during the three periods for which the report was made, 


TABLE VIII 


AVERAGE NUMBER OF BOOKS READ BY STUDENTS IN: (a) 1 MONTH, (b) 4 MONTHS, 
(c) 1 YEAR. (RESPONSES ARE ARRANGED ACCORDING TO SEX OF STUDENT 
AND TYPE OF SCHOOL ATTENDED) 


i Sex Type of School 
Periods 
A B 
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It is obvious from Table VIII that the size of school has little 


influence on the amount of reading done by the students. The monthly 
and yearly averages were the same for both type A and type B. The 
yearly average reported by the girls was greater by two than the boys! 
average for the same period. In his study of junior high school 
students in Alberta, Fisk reported a yearly average of 15.7 for the 
boys and 17.1 for the girls. The average which he reported for the 
grade nine class was ae These figures are slightly higher than 


the ones in this study. 


F., Books Students are Reading 


As a followup to question four and as a cross check of the 
responses to questions six and seven, students were asked to give the 
titles of two of the books they had read and enjoyed within the year. 
Nine boys and six girls did not reply to this question. Of those who 
did, twenty reported no reading other than the supplementary readers 
prescribed for the ohaiessd 

Because students were free to report books obtained from any 
sources, there was much variety in the titles. One hundred and twelve 
titles were reported by the boys, and one hundred and forty-three by 
the girls. With few exceptions, the same title rarely appeared more 
than once. A great range in choices is obvious from an examination 

220, Table VI, p. 51. 


Sania. op.cit., Tables 22 and 23, phha2: 


4 ittie Women and Prester John are the two supplementary readers 
prescribed for grade nine. Students are required to read one. 
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of the titles. It will be noted that The Bobbsey Twins was mentioned, 
as was also Lamb's Essays of Elia; Grimm's Fairy Tales and Hemingway's 
The Old Man and the Sea both appeared once. One boy had read Jack and 
the Beanstalk, while another had read and highly recommended The Rise 
and Fall of the Third Reich. So great was the range that attempts to 
Classify the titles into clearly defined categories proved impossible. 
All titles listed appear in the appendix, with frequencies of more than 
one indicated. 

From the complete list certain observations seem warranted: 
1. Some books appeal to both sexes. Of the two hundred and fifty 
five titles reported, twenty were reported by both boys and girls. 
These were of two types: (a) Books which may be described as school 
classics, such as Robin Hood, Tom Sawyer and Huckleberry Finn; (b) books 
of mystery and/or adventure. 
2. Both boys and girls indicated an interest in 'series' books. 
The Hardy Boys, Nancy Drew and Danny Orlis were chosen by both sexes. 
The girls showed preference for Trixie Belben Mystery Stories, Cherry 
Ames, Dana Girls and Donna Parker. Many of the girls expressed an 
interest in The Hardy Boys, but only one boy chose a girls' series. 
This appears to be one more illustration that girls are likely to read 
boys' books, but boys will not choose books that are typically giris', 


2) 


This conclusion has been reached in many studies. 


i ee en et a RN ee ee 


Norvell, op.cit.; Lewis M. Terman and Margaret Lima, "Reading 
Interests," Genetic Studies of Genius, Vol. L (Stanford University 


Press, 1925), pp. 441-454. Cited in Gray, Reading in General Education 
(A Report of the Committee on Reading, American Council of Education, 
Washington, 1940), p.250. 


9 f 

ate ~ 7 
lontolioan Sev ee, yoaddad sa? tad? betoned Ps sri sini 295 
e'ysvgaimeli fas eodal yr etmmte) (pill 26 sueasl * 14 mat ¢ 


oe wos bass bar yod end  .e0mo bupseqge hmeel g92 of 


—— 


seth ofl bshremmocor ysdgid bas been Baw are. 


od etquetds cant) ope: ef! saw Tandy ob «io cof bate? 10 Lihat 
rm tea ~ 
ol ‘ies mi bavi qd se Tone? aC baie ob ‘phen ta ine A. 


id 
nedd grow to setanegpay? attw .«!ftesqge edt ab esegga sozett oo 
=, aa 
-polagriaw mese enoivavrendo afadtes dekt etefqmoa 


ce 


vitit bas Bevbnwd owt edt 20 .¢enee aor, a sage} 3 ood | 
Avs 


alvin, Onn eyod déod -y beitoget eTaw ron _botror 
foendos es tad teveed od van doldw enec (as) a 


.edbod 'nefttee' ai teatalii OB bes nokbnd eltsty 


.saxcs. ited yd fevers et6w gficd wine hae —- 


yrned) ~eeitote yreteyl, osdled efeest tot soaoretot fl 


a5 becaotxe elaia edt Bo yeaa <- in s ples, 
- a 7 


asixree ‘elute @ osone vod eno ylno ted , eee wee 


i ieee 


best ut ylest! ots alvig ted nobtenteuhir 


Ti 


56 
Such keen interest in series books is rather unusual at this 

grade level since, according to Hanna and McAllister, interest in 
this type of reading wanes after grade five or six. It may illus- 
trate the disparity which often exists between what students like to 
read and what adults think they ought to read, or it may indicate that 
the reading level of grade nines in Newfoundland is below that of their 
peers elsewhere. 
3. Mystery and detective stories were very popular with the girls of 
this age group. Twenty-six of their titles belonged in this category. 
The boys shared this interest, and twenty of their titles were 
'mysteries', The boys gave first place, however, to books of heroism 
and adventure. They mentioned thirty titles of this type. 
4. The girls displayed much interest in love novels--particularly novels 
of nurses and doctors. Twenty-six separate titles of this type were 
recorded and in some cases the respondent wrote merely Nurses' Books. 
This type of book is readily accessible in pocket book editions in many 
communities. This may, to some degree, account for its great popularity. 
5. Respondents indicated very little interest in animal stories. Only 
four of the two hundred and fifty five titles may be classified ius. 28 
Both sexes were interested in the lives of other people. Twenty one of 
the girls' selections and thirteen of the boys! were biographical. 
Generally the girls read biographies of women; with one exception, the 


boys preferred the life story of men. Norvell in his twelve year study 


26mis is contrary to the findings of Norvell and Fisk, and it 
may be that availability rather than lack of interest is the cause. 
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found the same thing to be true, *! 

Thirty one boys reported that they had read and enjoyed Prester 
John; twenty girls named Little Women. These two novels were prescribed 
supplementary reading and, as such, would in all likelihood have been 
studied in class, The fact that they occurred most frequently among 
the books students read with enjoyment poses interesting questions: Is 
the popularity of those two books attributable to class study? Ma 
class study does increase enjoyment, why did one hundred and five girls 
and ninety four boys make no mention of them? On the basis of this 


study no answer can be suggested to this question, 
G. Books Recommended 


Section thirteen asked the respondents to recommend two books 
for the school library. By design, the question did not say that these 
books should be ones not already available. The purpose was not so 
much to determine deficiencies in school libraries as to reinforce the 
information about students! reading choices given in section five. It 
was assumed that a student would recommend a book only if he had read 
and enjoyed it or if, for some reason, he had a desire to read it. In 
either case something of his interests and habits would be indicated. 
Actually, much more than that was revealed. There is strong indication 
that a great many students have little acquaintance with the world of 
books. Thirty-seven per cent of the respondents did not reply. Of 


those who did, six per cent gave no titles but described or otherwise 


2TNorvell, op.cit. 
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58 
indicated what they thought their libraries should have. Five per cent 
of the students named magazines rather than books. Time, Sports Illus- 
trated, Life, Teen Magazines and National Geographic were the ones 
mentioned. Of those students who could not identify specific titles, 
the girls recommended books about teen agers, mystery, adventure, famous 
people, movie and television personalities, and love; the boys recom- 
mended mystery and suspense, detective stories, war stories, and stories 
of adventure. Both sexes recommended that the library have information 
on current events, and occupation and careers. 

Thirty of the one hundred and five titles which were recommended 
had already been mentioned in the previous section--books which the 
students had read and enjoyed. No further discussion of these is 
necessary. Differences between boys' and girls' recommendations were 
those already identified. For both sexes, popular recommendations 
were the 'series books! and school classics. In their reading choices 
and in their recommendations, students showed an interest in social 
issues and contemporary affairs. Both boys and girls expressed interest 
in the lives of Queen Elizabeth and John Glenn. Because the study was 
done four months after the assassination of President John Kennedy, 


it is interesting to note that the most highly recommended book was 


ed 


H. Interest in Non-Fiction 


Much about students! interests has already been indicated by the 


books they read and recommended. It must be recognized, however, that 
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what students actually read may tell more about availability than the 
interests of the reader. In this section and the following four, an 
attempt is made to establish their interest in different literary types. 
Since the sex of the respondent appears to be the most significant 
factor in determining interests, the choices of boys and girls are 
discussed, Analysis by type of school is given only if this factor 


appears to influence choices. 


TABLE IX 
INTEREST IN NON-FICTION 
(CHOICES ARRANGED BY WEIGHTED FREQUENCY ACCORDING TO SEX OF STUDENTS) 


ee an a a a ne et ee en a ce 


Possible Responses 


Life stories of interesting people 

Exploring new and strange lands 

Accounts of war and conquest 

Invention and scientific discoveries | 

Development and description of games and | 
activities 

Nature books, the sea, animals, birds | 


Hobbies and handicrafts 


Occupations and careers 
Self improvement, dress, manners, grooming 


* 
Others 


“Boys added sports and girls added religion. 


Biography, exploration, and tales of war and conquest were by far 


the most popular choices of the boys. The total responses from these 
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60 
three were almost twice the total of all other responses. Boys of this 
age showed almost no interest in books on self improvement, dress, 
manners and grooming, and only slight interest in hobbies and handi- 
crafts. 

A marked difference appeared between the choices of boys and 
girls. While the girls shared the boys! interest in biography, they 
gave second place to books on self improvement, dress, manners, etc., 
and third place to occupation and careers. These responses were ranked 
ninth and eighth by the boys. It is interesting that girls should 
exhibit more interest than boys in reading about careers, when boys 
must naturally embark upon careers while most girls will become home- 
makers. Stories of exploration were popular with the girls, though 
not to the degree that they were with the boys; but the girls rejected 
accounts of war and conquest which the boys highly favoured. The 
girls were much more interested in hobbies and handicrafts than were 
the boys, and less interested in invention, scientific discoveries 
and development and description of games. 

Campbell's findings on a similar question were almost identical 
with the ones here parted, 3 Riek se found that the boys in junior 
high school ranked books on nature second in popularity. In this 
present study they were ranked sixth. With this exception, Fisk's 
findings also agreed with those of this study. 

Oe campbell, op.cit., Table Lax ; o> edhe 


°F sk, op.cit., Table VI, piled 
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I. Interest in Fiction 


TABLE X 
INTEREST IN FICTION 


(CHOICES ARRANGED BY WEIGHTED FREQUENCY ACCORDING TO SEX OF STUDENTS) 


—————————————————————— 


Possible Responses Boys 

f R R 
Mystery and detective stories 164 1 3 
Adventure stories about young people 104 2 1 
"Western" stories, cowboys, pioneer days 80 3 9 
Sport stories 78 4 dig 
Animal stories 56 5 3) 
Love 55 6 
Science fiction, including space travel 52 7 10 
Stories of careers or personal achievement 43 8 
Adventure stories about adults, including 43 8 

historical novels 

Fantasy--stories of the strange and unusual 38 10 6 
Humorous stories 46 11 4 
Travel stories z 12 vas ie Ws 


'Mystery and detective stories' and ‘adventure stories about young 
people' were the two types of fiction most highly favoured by the boys. 
Also high on the list of preferences were 'westerns' and sports. 

Boys appeared to have no interest at all in travel stories, and only 
mild interest in animal stories, love, science fiction and stories of 
Careers or personal achievement. It is interesting that while ‘adventure 


stories about young people! was ranked second in choice, adventure stories 
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about adults'was in eighth position. It appears that at this age level 
boys prefer stories about their peers rather than their elders. Fisk?° 
in his study, found the same thing to be true, and Campbell found that 
interest in novels with adult characters increased as the students moved 
through high school, as did also interest in science fiction and travel. 

Boys and girls showed both similarities and differences in their 
choices. The girls shared the boys! high interest in adventure and 
mystery stories; they differed sharply in that they gave second place 
to love, a topic which the boys ranked sixth.-- Girls were also much 
more interested in humour and stories of careers and personal achieve- 
ments than the boys were. Like the boys, they had no interest in 
travel; unlike the boys their interest in 'westerns' and sports was 
slight. 

TABLE XI 


INTEREST IN FICTION (CHOICES ARRANGED BY WEIGHTED FREQUENCY 
ACCORDING TO TYPE OF SCHOOL STUDENTS ATTEND) 


eae ce ce en nn ne 
SS SS a ee SS eS ee 


Type of School 
A 


Possible Responses 
Mystery and detective stories 
Adventure stories about young people 
Love 
Humorous stories 
Sport stories 
Stories of careers or personal achievement 
"Western" stories, cowboys, pioneer days 
Science fiction, including space travel 
Fantasy--stories of the strange and unusual 


Adventure stories about adults, including 
historical novels 


Animal stories 


Travel stories 
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With minor variations the general interest patterns held true for 
the smaller schools as well as the larger ones. Mystery and detective 
stories, adventure stories about young people and love stories were the 
favourites. Westerns, animal stories, and fantasy appeared to be 
somewhat more popular in the smaller schools, while science fiction and 
stories of personal achievement were ranked slightly higher in the 
larger ones. It appears interesting and perhaps significant that Fisk?? 
and Campbel1°4 both found that interest in 'westerns! decreased as the 
size of the school increased. This certainly seems to be true in this 


study. To a lesser degree, the same appears to be true of animal 


stories, and fantasy. 


J. Interest in Plays, Poetry, Short Stories and Essays 


TABLE XII 


STUDENTS' CHOICES IN SHORT STORIES, ESSAYS, POETRY AND PLAYS, 
ARRANGED ACCORDING TO SEX OF STUDENT AND TYPE 
OF SCHOOL ATTENDED. (NUMBERS INDICATE 
THE PERCENTAGE OF RESPONDENTS 
CHOOSING EACH LITERARY TYPE)* 


. Type of School 
Possible Responses * 


Boys 
Short Stories 80 
Essays 22 31 
Poetry ne 29 


Plays 


“Total percentage is greater than 100, since students were not limited 
to one choice. 


0rpid., Table X, p.126. 
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The literature anthology presently used in grade nine?? has 
sections of plays, poetry, essays and short stories, Of these four 
genres the most popular with both sexes, all age groups and in both 
large and small schools was the short story. Boys indicated slightly 
more interest than did girls, and interest was higher in type A schools. 
This popularity of the short story was manifest also in the studies of 
Norvell, Fisk and Campbell. (Fisk also found that boys! interest in 
short stories and essays was greater than that of the piniee? 

Thirty four per cent of all respondents expressed an interest 
in the essay, This is rather unusual, and disagrees rather sharply 
both with Pisk, 2! who found only 4.2 per cent of the grade nine students 
reading essays, and with Campbell, ~~ who found this type of reading 
material ranked last. The investigator is of the opinion that the 
selection of essays represented in the grade nine anthology used in 
Newfoundland has contributed to the surprising response given in this 
study. Representative selections are: "Disaster Comes to Halifax," 
"Roast Pig," "Paul Bunyan Digs the Niagara Falls," "The Essence of Man." 

PCanpbell; op.cit., Table LX, p.144. See also pp. 56,57. 

5208, Thorndike, op.cit., p.3/. 

I Ini sk, opscitigyp. 60, 4 campbell, Op. LAd gnP Db. 

our Heritage, Lorne Pierce (ed,) (Toronto: Ryerson Press, 1940). 

36 


Fisk, op.cit., p.6l. 3 tpid., Table XV, p.125. 


8campbell, opnacit, Pi SP. 
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65 
It may be noted that those essays have no didactism, which students 
dislike; rather, they have characteristics which may make them 
attractive to the young readers, Two are factual, and concerned with 
bravery and adventure; two are humorous. Norvell found that while 
essays in general are unpopular, humorous essays are an exception, 
and he found this particular type popular with seventy-four per cent 


20 


of his respondents. 


KR. anterest in Newspapers 


A. Reading Habits. 


TABLE XIII 


STUDENT RESPONSES TO THE QUESTION: HOW OFTEN DO YOU READ NEWSPAPERS? 
(CHOICES ARRANGED IN PERCENTAGES ACCORDING TO SEX OF STUDENTS ) 


Possible Responses Boys Girls 
Occasionally but not regularly ey 50 
Weekly 4] 4O 
Daily 8 
Not at all 2 2 


According to hey, practically all young people and adults read 


at least part of the newspaper regularly. In this study, slightly more 


*orvell, op.cit., ss be 


MOoray, op.cit., p.249. 
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66 
than half described their reading habits as irregular, but the data 
indicated that students do read newspapers. Only two per cent of all 
respondents said otherwise. Table XIII shows that forty per cent 
reported weekly reading, and six per cent daily reading. It seems 
logical to assume that the availability of the newspaper (rather than 
type of school students attend) is the significant factor in determining 
reading habits. 

B. Choice of Newspapers. The newspapers students read and the 
frequency with which they read them are determined largely by 
availability. This is evident in the information given in question 


nine (b). All responses are summarized in Table XIV. 


TABLE XIV 


STUDENTS! PREFERENCES IN NEWSPAPERS ARRANGED BY FREQUENCY OF OCCURRENCE 


Newspaper Boys Girls 
Evening Telegram 51 47 
Western Star 22 eo 
The Advertiser 16 2 
Weekend Magazine 14 12 
Star Weekly 9 9 
Daily News 5 2 
Newfoundland Herald 4 12 
Free Press Weekly 4 7 
Fisherman's Advocate 3 2 
Family Herald 1 1 
No Response 2 13 


NN = 
* 

Total numbers more than 250 since some respondents gave more than one 
choice. 
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(It will be observed that respondents were not always sure of the 
distinction between newspaper and magazine. ) 

The Evening Telegram was the most popular choice of both sexes. 
Two explanations are possible: the wide circulation of this paper, and 
its appeal to this age group by its inclusion of a 'teen page' and a 
weekly summary of world events specially prepared for school students. 

The investigator realizes that while it may be interesting to 
note that ninety seven per cent of the grade nine students read 
newspapers, this information would be of more value if students had 
been required to indicate both how much time they spent in newspaper 
reading, and what particular parts of the paper they read--current 
events, sports, comics, etc. A detailed study of newspaper reading 


may well provide the basis for a subsequent study. 


L. Interest in Magazines 


A. Reading Habits 


TABLE XV 


STUDENT RESPONSE TO THE QUESTION: HOW OFTEN DO YOU READ MAGAZINES? 
(CHOICES ARE ARRANGED IN PERCENTAGES ACCORDING TO SEX OF STUDENTS) 


Possible Responses Boys Girls 
Occasionally but not regularly 56 63 
Weekly 33 29 
Daily 
Not at all 
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Magazines were read occasionally but not regularly by approximately 

sixty per cent of all respondents. Table XV indicates very little 
difference in the reading habits of boys and girls, although slightly 
more boys than girls reported weekly reading. The percentage reporting 
no reading at all remained the same for both sexes. Gray maintained 
that as students in high school grow older they read more magazines and 
fewer books, In his opinion the entire high school population reads 


4] 


magazines, 


B. Choice of Magazines 


TABLE XVI 


STUDENTS' PREFERENCES IN MAGAZINES (CHOICES ARRANGED BY 
WEIGHTED FREQUENCY ACCORDING TO SEX OF STUDENTS) 


Possible Responses Boys Girls 


—_— 


i R 
Sport 138 6 
News, Current events 101 4 
Movie life, film stars, Hollywood, etc. 96 p) 
Comics 96 5 
Science fiction, Space travel 73 8 
Nature, the out-of-doors, animals, birds, etc. 59 9 
Teen magazines 51 1 
Love 49 3 


Hobbies and Handicrafts 


Others 


“To the suggested responses the boys added Westerns (2), War stories (2), 
The Sea (1), Religion (1) 


92 
tetiatctees \d viraluget ton tad yflaaptassoo.t 
eistt! vray setaorani VA aldat é 
vitdegtie davottie ,aluta bie eyod to | 
witlT0g9% enataeoteag siT 86. qarbasr vileoy detnouee of 
beatatntem yesO  .eexee dtod tot one oct inmtones Lia 28 


baa geniseyem sxom baot yout seblo wom L | 
ebset solialugeq Iooson dyia oxidne. edd, modi id «7 


out ontsng 
| “Ag 8 ae 


z 


4 
_ # 


ow ai ee) te § 


69 

Boys and girls had very different preferences in magazines. 
Those which were most popular with the boys were of only mild interest 
to the girls, and, conversely, those which the girls favoured highly 
were often rejected by the boys. Table XVI indicates the preferences 
of the students, 

Boys preferred sports and current events. Other popular 
choices were movie life, film stars, Hollywood, etc., and comics. There 
was little evidence of interest in either love or hobbies and handicrafts. 

Teen magazines, movie life, and love magazines were highly favoured 
by the girls. They were mildly interested in news and current events 
but not to the same degree as were the boys. They rejected science 
fiction, space travel and nature. Their interest in hobbies and handi- 
crafts was even less than that of the boys. 

Boys appeared to be more fond of comics than the girls were, but 
in neither case was this interest intense. It is of interest to note, 
in this respect, that according to research the reading of comics is 
not a matter for serious concern as long as the child has well balanced 
interests and reads other things as eli Since comics were ranked 
fourth in preference by the boys, and fifth by the girls, it does not 
appear that excessive reading of this type of material is seriously 


interfering with the development of wider reading interests. 


OY Thid.» p.234,237- 


4evilliam S. Grey, "Reading," The Encyclopedia of Educational 


Research, Harris (ed.) (New York: The Macmillan Co., 1960), p.1107. 
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M. Preferences in Certain Genres 


In question eleven, students were asked to indicate their 
preferences in fact and fiction, poetry and prose, plays and essays, 
and newspapers and magazines. This particular question was designed 
not only to elicit information about such preferences, but also to act 
as a cross check for questions eight, nine and ten. Table XVII gives 


the distribution of responses. 


TABLE XVII 


STUDENT PREFERENCES IN TYPES OF READING MATERIAL (RESPONSES ARRANGED 
IN PERCENTAGES ACCORDING TO SEX OF STUDENT AND TYPE OF SCHOOL ATTENDED) 


Possible Responses A B 


Boys Girls | 


Fact 48 
Fiction 54 34 49 29 
Poetry 43 46 ao a 
Prose ey ig 26 16 
Essays 38 45 44 38 
Plays 37 33 31 41 
Magazines 47 51 56 39 


Newspapers 


The data indicate that fact, poetry, essays and magazines are 


preferred over fiction, prose, plays and newspapers. This was true for 
both sexes. Boys rated fact more favourably than the girls did; the 
rating for fiction was the same for both. This strong preference for 


factual material conflicts with what is generally believed about the 
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12 
interests of a 44 
young people. Uhl, however, maintained that students 
of the junior high school level (grades seven and eight) have keen 
interest in factual material, if it is presented in an interesting way. 
The investigator believes that pleasant experiences with such factual 


44 


material in the grade nine anthology'* may account for its popularity. 


While both sexes preferred essays, the boys appeared to have more 


45 


interest in plays than girls did. This is consistent with infor- 
mation already given in Table XII, though not with the findings of 
Se eRe eue asthe]. dlweveFisk @huhd thatedndonestohoshockhvperuarmeand 
essays decreased from grades seven to nine; Campbell found that essays 
were very unpopular, and plays only a little less so. 

The strong preference for poetry over prose on the part of both 
boys and girls is most surprising. This conflicts with responses to 


question eight (recorded in Table XII, page 63) and is contrary to the 


findings of other interest studies. “2 Norve114? found, however, that 


4 willis L. Uhl, "The Interest of Junior High School Pupils in 
Informational Reading Selections," Elementary School Journal, XXII 
(January, 1922), pp. 352-360. Cited by William Scott Gray, Summary of 


Investigations Relating to Reading (Chicago: University of Chicago, 
1925), p.165. 


44one anthology contains such interesting factual selections as: 
Haliburton: Swimming the Hellespont (excerpt); Munthe: San Michele 


(excerpt); Lampman: At the Long Sault; MacLennan: The Disaster at 
Halifax (excerpt). 

4 or. ante, Table XII, 0163, 

40m sk, op.cit., p.61 and Table XIII, p.129. 

4“ Gampbell, op.cit., pp. 58,59. 


4B oray, Summary of Investigations Relating to Reading (Chicago: 
University of Chicago, 1925), p.l6l. 
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72 
while poetry as a whole is not well liked, some individual poems are 
very popular, and narrative poems are equally well liked by boys and 
girls. Whether a liking for the narrative poems of the literature 
anthology influenced the responses, ©~ or whether students gave to the 
word prose some other interpretation than the one generally implied, 
the investigator has no way of knowing. 

The preference for poetry was consistent in both types of schools, 
as was also a preference for magazines. Table XVII shows that there 
are two variations, however. While students in schools of more than 
five rooms preferred fiction and essays, their fellows in smaller 


schools preferred facts and plays. 


N. Factors which Influence Students' Choice of Books 

Both boys and girls were in complete agreement on factors which 
influenced their choice of books. The title of the book, a friend's 
recommendation, the illustration on the cover, the author, and the 
relation of the book to school work were the primary determiners of 
selection. Students did not consider important either the readability 
of the book or its length. Although students rated the teachers' 
encouragement as an influential factor in their enjoyment of reading 
(Table IV, page 47), apparently their reading choices were influenced 
very little either by teachers' suggestions or class discussions. 


These factors were ranked seventh and eighth in importance; a friend's 


49 


me anthology Our Heritage does contain narratives which students 
enjoy, e.g. Carman: Master of the "Scud"; Coleridge: The Ancient Mariner; 
Pickthall: A Mother in Egypt. 


Norvell, op.cit., p.59. 
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TABLE XVIII 


FACTORS INFLUENCING STUDENTS' CHOICE OF BOOKS (CHOICES ARRANGED BY 
FREQUENCY ACCORDING TO SEX OF STUDENTS) 


—S————  —————— — ———— _ —_—_ SSS 
Possible Responses Raw Scores 


Boys Girls 
= f R : R 
The title of the book 82 1 88 1 
A friend's recommendation 43 2 54 2 
The illustration on the cover 40 3 45 5) 
Authorship 46 4 44 4 
Relation of book to school work 29 5 be 5 
Influence of movie or television 28 6 24 6 
Discussion of book in class 26 ii 22 7 
The teachers! or librarians' suggestion 21 8 20 8 
Readability - size of print, length of cm 9g Li 9 
paragraphs, etc. 
The number of pages 10 10 11 9 
Others ey te rn om ws 
“Total Responses 329 358 
it nn settee etomsentenenegsagpnennae trestle 


* ‘ 

Students were asked to check "up to three" of the possible responses. 
This accounts for the fact that the totals are roughly three times the 
number of respondents. 
recommendation they ranked second. That the influence of friends is 
apparently much greater than that of the teacher, was also found to be 


so by both Fisk?? and Gampbeli.~ There is one variation, however. 


Fisk? found that grade nine students ranked ninth in importance the 


a1 Fisk, op.cit., Table II, p.120. 
2“Campbell, op.cit., Table VI, p.5l. 


Fpisk, loc.cit. 
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14 
cover design and illustration. In high school this factor was of even 
lesser significance, according to Campbell. 4 The students in this 
present study ranked it third, 

Additional factors influencing choices were: titles of chapters, 
jacket summary, description of story on the first page, and the intro- 
duction. At least one student had no doubts about how to choose a 
book, He checked only the first response and wrote in the margin, 

"If it is a good title, the book is sure to be good." 
The type of school had no significant influence on the factors 


which determined students' choices. 


O. Relation Between Literature Course and Leisure Reading 


A. The Literature Course and the Stimulation of Wide Reading 


TABLE XIX 


STUDENTS! RESPONSES TO THE QUESTION: HAS YOUR LITERATURE COURSE THIS YEAR 
INTERESTED YOU IN DOING MORE READING? (RESPONSES IN PERCENTAGES, ARRANGED 


BY SEX OF STUDENTS AND TYPE OF SCHOOL ATTENDED ) 


8 Type of School 
Possible Responses ne yP 


Boys Girls A B 


Yes 62 67 29 13 
Doubtful 20 22 23 17 
No 16 10 16 8 


ce ee 
oe eee esas 0 


The present grade nine literature course has been successful in 


4campbell, loc.cit. 
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creating or increasing an interest in reading, according to sixty-five 
per cent of the respondents. Twenty-one per cent had some reservations 
about this matter and thirteen per cent denied any increase of interest 
in reading as a result of their literature program. Girls appeared to 
be somewhat more responsive to the influence of the literature class 
than were the boys; and there was some indication that the smaller 
schools are more influential than the larger ones in fostering interest 


in further reading. 


B. Students! Enjoyment of Literature Course 


TABLE XX 


STUDENTS! RESPONSES TO THE QUESTION: HOW MUCH HAVE YOU ENJOYED YOUR 
LITERATURE COURSE THIS YEAR? (CHOICES IN PERCENTAGES 
ARRANGED ACCORDING TO SEX OF STUDENTS AND 
TYPE OF SCHOOL ATTENDED) 


i sex Type of School 
Possible Responses Boys eer nN p 
Very much 35 41 33 45 
Fairly well 52 46 48 51 
A little 9 13 14 4 
Not at all 2 2 3 @) 


In this section and the following one the responses were consistent 
with those already reported in Table XIX. The literature course was 
generally popular, slightly more popular with girls than boys, and more 
popular in the smaller schools than in the larger ones. The percentage 
expressing actual dislike was equally small for both sexes. According 


to Norvell, the fact that the materials generally used in literature 
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classes are more popular with girls than boys may be attributed to the 


9 


type of selections and he suggests that for common reading, only 


material well liked by both sexes should be Anan 


C. Time Allotment for Library Periods 


TABLE XXI 


STUDENT RESPONSES TO THE QUESTION: DO YOU THINK Y ITERA TURE 
COURSE WOULD BE MORE INTERESTING IF PROVISION COULD BE MADE IN 
YOUR TIME TABLE FOR MORE PERIODS IN WHICH YOU COULD GO TO 


— eo ee ee sn eae ee 
— a a a ee 


Possible Responses Boys Girls 
Yes 58 66 
Undecided 34 2g 
No 6 4 


Although the literature course had been popular (Table XX), more 
than half of the students believed that more time should be provided for 
library periods and leisure reading. Sixty-six per cent of the girls 
and fifty eight per cent of the boys recommended more free time for 
library reading. While it is not surprising that students favoured 
periods free from class instruction, their statements appear valid in the 


yi 


light of present practices in scheduling library periods. 
Norvell, op.cit., p./l. 
bo 
J Ibid.,p.7. 


Tog, post, Chapter V, Table XLV, p. 106. 
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P. Factors which Hinder Leisure Reading 


TABLE XXII 


FACTORS WHICH HINDER LEISURE READING (CHOICES ARRANGED BY WEIGHTED 
FREQUENCY ACCORDING TO SEX OF STUDENTS) 


Possible Responses Boys Girls 
F R F R 
Lack of public library facilities 227 ‘i 189 4 
Lack of suitable books at home 200 2 227 2 
Lack of reading time because of homework 198 3 ig 1 
assignments 
Lack of suitable books at school slag 4 135 7 
Lack of reading time because of home duties BB gil 5 219 > 
Lack of reading time because of worthwhile 167 6 142 
hobbies 
Spare time is occupied with television or 119 7 174 5 
movies 
Lack of reading skill Liy 8 ale 9 
Preference for magazines 109 9 107 
Preference for comic books Va 10 ny 10 
Lack of reading time because of part time Be id. 23 12 
employment 
Too much time used travelling to and from dAwae 2 76 11 
school 


ea ye ee a ee A eer 
ta A TS 


Lack of interesting books and too little time to read, are the 
major deterrents to reading, according to the students in this study. 


(Table XXII.)  Fisk>© and Campbell?” found the same thing to be true 


28 m4 sk, op.cit., pp. 65,66; Tables XXV-XXVII, pp. 155,134. 


campbell, op.cit., Table XXVII, p.753; Tables LXV,LXVI, p.15l. 
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78 
in Alberta. Boys reported more difficulty than did girls in finding 
suitable veuwes?° but both sexes believed there was a lack of interesting 
reading material in the community, in their homes, and at school. School 
assignments and home duties demanded much of the students! time, but 
neither travelling time nor part-time employment was identified as a 
serious hindrance to reading. Boys were more conscious of a lack of 
reading skill than girls were, but in neither case was this recognized 
as a major problem. In spite of the fact that students in high school 
reportedly read magazines rather than bookes°s preference for comic books 
and magazines did not appear to interfere seriously with reading of 


books. 


Q. Suggestions for Improvement 


In their suggestions for improvement students chose from twelve 
possible responses solutions to the problems they had identified in 
section FP. The distribution of responses is shown in Table XXII. 

While they gave some support to all of the improvements suggested, 
students recommended most highly more books of interest, more time to 
spend in the library, and more discussion of books. Contrary to the 


findings of Pisk°* and atniel oe” the students in this study desired 


Bor, ante, p. 52. 


Oleupra, p. 68. 


Oe pha op.cit., p74. 


Ppannhell, op.cit., pp. 88,89. 
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more help from their teachers. They requested 'more direction in 

choosing books,' and 'more reading by teacher or student from favourite 
books.' Oral reporting to the class was not a very popular suggestion, 
and apparently students did not think that either more relation between 
leisure reading and the literature course, or more direction and super- 


vision in using the library would result in improvement. 
TABLE XXIII 


SUGGESTIONS FOR IMPROVEMENTS IN LEISURE READING (CHOICES ARRANGED 
BY WEIGHTED FREQUENCY ACCORDING TO SEX OF STUDENTS) 


Possible Responses Boys Girls 


More books of interest to me eri 2 

More free time to spend in the library ral i 

More class discussion of certain books 175 3 

More direction in choosing books by ak 4 

More books available in classroom and/or 124 6 
school library 

More reading by teacher or student from 134 5 
favourite books 

More teacher help in learning to understand 71 10 
books 

More required reading 119 

More talks by librarians, authors or other 82 
experts on books 

More oral reporting to the class on favourite 82 8 
books 

More relation between leisure reading and 67 11 
literature course 

More direction and supervision in using 30 12 


the library 
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In Table XXIV the suggestions for improvement are arranged by 


type of school. 


TABLE XXIV 


SUGGESTIONS FOR IMPROVEMENTS IN LEISURE READING (CHOICES ARRANGED 
BY WEIGHTED FREQUENCY ACCORDING TO TYPE OF SCHOOL STUDENTS ATTENDED ) 


Possible Responses Type A ‘Type B 
More books of interest to me 362 203 
More free time to spend in the library 326 247 
More class discussion of certain books 2L2 147 
More direction in choosing books 212 Ley 
More reading by teacher or student from favourite 155 130 

books 
More required reading 140 93 
More books available in classroom and/or school 123 142 

library 
More teacher help in learning to understand books 120 74 
More talks by librarians, authors or other experts 106 46 
on books 
More relation between leisure reading and literature 78 56 
course 
More oral reporting to the class on favourite books 69 69 
More direction and supervision in using the library 50 44 


ee 
Generally, the responses from A and B type schools were very similar; 
there was, however, one variation. The response “more books available 
in classroom and/or school library" was ranked seventh in importance by 
students in type A, but fourth by those in type B. This suggests that 
the shortage of books may be more acute in the smaller schools. This 


is not consistent with responses previously given by the students as 
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, 6 
reported in Tables VI and VII. 4 It does, however, agree with infor- 


mation given by the teachera sc? 


R. Student Opinion of Leisure Reading Programs 


In the final question the students were asked to react to the 
idea of an organized leisure reading program as a part of the literature 
curriculum, as is the case in Alberta, for example. "Do you think this 
would be a good thing for your school?" they were asked. The responses 


are given in Table XXV. 


TABLE XXV 


STUDENTS' RESPONSES TO THE QUESTION: IN SOME PROVINCES STUDENTS IN HIGH 
SCHOOL LITERATURE COURSES ARE EXPECTED TO READ UP TO TEN BOOKS IN THEIR 


LEISURE READING PROGRAM. DO YOU THINK THIS WOULD BE A GOOD THING FOR 


YOUR SCHOOL? (CHOICES IN PERCENTAGES ARRANGED ACCORDING TO SEX OF 
STUDENT AND TYPE OF SCHOOL ATTENDED ) 


‘Type of School 


Possible Responses 


ee Boys Girls A B 
Very valuable b) of! 
Valuable 28 26 
Undecided 19 19 
Of little value 10 3 


Of no value 


"Some students did not respond--total percentage is less than 100. 


In the opinion of seventy per cent of the respondents, some form 


O4or, ante, pp. 51,52. 


O58, post, Table LII, p. lle. 
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82 
of organized leisure reading program would be 'very valuable’ or 
‘valuable’. Seven per cent believed that the good resulting from such 
a program would be slight; two per cent considered the idea useless. 

An equal percentage of boys and girls approved of the idea; more boys 
than girls questioned its value. A majority of the students from each 
type of school (61 per cent from type A and 77 per cent from type B) 
favoured a leisure reading program; students in the smaller schools, 
however, appeared to be a little more convinced of the value of such 


a program. 
III. SUMMARY 


In chapter five the data collected from two hundred and fifty 
grade nine students have been presented. The literature course for 
that grade had been enjoyed by the students and had been effective in 
creating an interest in wider reading, on the part of many of them. 

A high percentage of the students enjoyed reading in their 
leisure time and read at every opportunity. Their reading choices 
were largely influenced by the book title, a friend's recommendation, 
or an illustration on the cover. Availability largely determined 
what was read, and there was no marked difference in the quantity or 
quality of the reading reported by students in small and large schools. 

Boys and girls had some common interests. They shared an 
interest in biography, exploration, mystery and detective stories, and 
stories of adventure. 30th sexes rejected historical novels, stories 


about adults, and stories of travel. Girls did not share the boys' 
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83 
interest in war stories, and their interest in 'westerns! and 'science 
and invention' was noticeably less. A sharp difference in the interests 
of the two sexes was apparent in the girls' strong preference for love 
fiction and, in non-fiction, their great interest in books on manners, 
dress, self improvement and occupation and careers. These types held 
but little interest for boys. 

The short story was popular with both boys and girls, and even 
those who read nothing else reported occasional reading of newspapers 
and magazines. 

Students identified the major deterrents to leisure reading 
as: a lack of interesting books and too little time to read. Seventy 
per cent of all respondents favoured the idea of an organized leisure 


reading program as a part of the literature curriculum. 
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CHAPTER V 


AN ANALYSIS OF TEACHER RESPONSES 


I, INTRODUCTION 


Teacher questionnaires were mailed to all fifty-seven central 
high schools in the province. The distribution and the percentage 


returned are presented in Table XXVI. 


TABLE XXVI 


DISTRIBUTION OF QUESTIONNAIRES AND PERCENTAGE OF RETURNS 


Type of School Number Mailed Number Returned Percen tage 
Returned 
: 27 25 92.6 
ss 30 25 83.3 
57 50 88 


The information collected from eighty eight per cent of the 
teachers is presented and discussed in this chapter. The data are 
presented under the following headings: 

A. General information about the teachers in this study. 
B. The objectives of the literature program. 

C. Teacher evaluation of the present literature program. 
D. Present provisions for leisure reading. 

E. School libraries in schools in this study. 


F. Teachers! evaluation of leisure reading. 
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G. Suggestions for improvement of reading program. 
H. Present practices in developmental and remedial reading, 
I. Teachers' responsibility for leisure reading. 


J. Teachers' approval of an organized reading program. 


K. Teachers' comments, 
II. DISCUSSION OF RESPONSES 
A, General Information About the Teachers in this Study 


1. Sex. Men outnumbered women almost two to one as teachers 
of the grade nine literature course. In this survey, thirty three of 
the respondents were male and seventeen were female. 

2. Experience. The experience of the fifty teachers 


participating in the study is indicated in Table XXVII. 


TABLE XXVII 


EXPERIENCE OF LITERATURE TEACHERS PARTICIPATING IN THIS STUDY 


Vel Staats Number uf Teachers Percentage 
Experience 
Over 20 5) 6 
16 - 20 2 6 
ae Be. 6 12 
6 - 10 he 26 
bw 5 25 50 


3. Training. Of the fifty, only one teacher reported less than 


one full year of professional training, eighty per cent had more than 
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one year; thirty four per cent had four years or more. These and other 


details are indicated in Table XXVIII. 


TABLE XXVIII 


PROFESSIONAL TRAINING OF LITERATURE TEACHERS 


Type of 1 year or less 2 - 3 years More than 5 
MOnOoL) el ve ne 
Number| Per- Number, Per- Numbe Per- 
entage entage en tage 


A 10 30 1 
B 10 23 1 
*Totals 20 30 2 4 


ro 
2 teachers (4%) were unclassified. 


4. University English Courses Taken by Literature Teachers. 


Forty nine of the fifty literature teachers participating in this study 
had taken one or more courses in English at the University level. 
Eighty per cent reported one to four courses; sixteen percent, more 


than four. Table XXIX shows the distribution. 


TABLE XX1IX 


DISTRIBUTION OF UNIVERSITY COURSES IN ENGLISH 


a 
--°} TSHTO”]_ltloTseoononaaonnao oo HOH SSS 
* 


Number of Courses Number of Teachers Percentage 
More than 5 5 10 
9 p) 6 
4 4 8 
3 T 14 
2 20 40 
1 9 18 
6) 1 2 


“One teacher reported M.A.Degree plus Teacher's Diploma, but did not 
specify number of English courses and could not be classified. 


is 
netGo baa seedl .S19m  etasy 1007 Red deao: 


DEVX olde? «0 


CIVKXA 2MAP - 


2AaNOART GHUT ARTI FO ORLMLAAT 


: <= == — : 
 baeeeneiane orev @ Bay ere iles "i 
fia 7 


feted 


~~ . way : ’ 
.atedose) sxwteret:! yi seket aaetye) Aelia vtteseviel. oh 
A me en RE ER = - - - 2 a 


; 7 : : | rere 
vinia elit at palyedtotinsg azefisasd et atetif IR 4 lhe! mia 


lovel ywletevint od te detiga® at sewmsoo exon x 
: Ty —- a. A 7: i” 
stow ,iasoreg neeixia jesetvon BNO of Site. badzoq tn a 


ottueltiehd ent weit at all 


a 


MS 
a a 
_ 
29 7 iT 


XIXX Bde ap _ 
Hel dove wt amaHUOS YTIERAVIMU TO —— 


@ és 


Se ee eee 


87 


5. Distribution of Grade Nine Students. 


TABLE XXX 


DISTRIBUTION OF GRADE NINE STUDENTS IN BOTH LARGE AND SMALL SCHOOLS 


Number of Students Set of ivan ba 
100 and more 1 1 
90° = 99 
80 - 89 
(0 = 79 1 1 
60 - 69 2 d 
50° = 59 5 | 
40 - 49 6 5 
peo 4 8 
2062629 4 1 
Less than 20 2 4 


Table XXX indicates the distribution of grade nine students in the 
central high schools. In schools of fewer than six rooms the average 
grade nine enrolment was thirty eight. In the larger schools the 
average was forty five. For the whole system the average enrolment was 
forty one. Since some teachers gave only the total number of pupils to 
whom they taught the literature course, and did not indicate the number 
of classes involved, it is impossible to state with accuracy the average 
class size. It is evident, however, from such information as is 
available, that the average grade nine class has between thirty five and 


forty students. This number is higher than the average reported by 
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‘ or ; 
Phipps’ in her study in Alberta in 1963, and is much higher than that 
recommended by the National Council of Teachers of English. 


Specialists in English consider four classes of twenty five 
students each as the teaching load necessary for effective learning. 


6. Subject Preferences of Teachers. Tucker considered the 
possibility of subject specialization to be one of the advantages of 


3 


centralized schools. This possibility has not been fully realized for 
thirty four per cent of the teachers in this survey. Of the fifty 
respondents, seventeen indicated a preference for other subjects. 


Many of them taught literature as an 'extra', in addition to such 


subjects as mathematics, history, Latin, French and physics. 


7. Professional Reading of Literature Teachers. 
a. Journals, Magazines, Periodicals. According to the data, 


few teachers use professional publications. Twenty per cent subscribed 
to some periodical dealing directly or indirectly with the teaching of 
literature. Articles described as useful by the majority of teachers 
reporting, were those published in the NTA Journa,4 fention was also 
made of help received from the monthly Newsletter from the Department 
of Education. Guides for literature teaching compiled for Manitoba 


Correspondence College Courses were being used by four teachers. 


i Wilma Leona Phipps, 'fTeaching of English Language 21" (unpubl ished 
Master's thesis, University of Alberta, Edmonton, 1963), p.75. 


“NCTE, The National Interest and the Teaching of English (A 
Report on the Status of the Profession, Prepared by the Committee on 
National Interest, 1961), p.121. 


50 tto Tucker, "The Origin and Development of Regional and Central 
High Schools in the Province of Newfoundland," (unpublished Master's thesis, 
University of Alberta, Edmonton, 1963), p. 67, p.106. 
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89 
Study outlines for grades nine, ten and eleven literature, published by 
Atlantic Teaching Supplies were also recommended. Teachers appeared 
to be looking for helpful reading material, but no mention was made of 
such helpful publications as College English, the English Journal, or 
Elementary English; nor was any reference made to other resources 


available through the National Council of the Teachers of English. 


TABLE XXXI 


PROFESSIONAL PERIODICALS TEACHERS READ 
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Title Number of Teachers Percentage 


76 
18 


\N 
© 


No professional reading reported 


NTA Journal 


= 
© 


Lesson Plans in Poetry (R.J.Connolly) 
Manitoba Correspondence Course 
Newsletter (Department of Education) 
Forty Poems (R.J.Connolly) 

Catholic School Journal 

Outlines (Atlantic Teaching Supplies) 
Grade Teacher 

Life Magazine 

Time Magazine 


Ideals 
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Books for You 


Your Reading 
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Particular mention was made by teachers of a series of articles 
on the teaching of poetry. These were prepared for the NTA Journal by 
R.J.Connolly. 


NCTE, 508 South Sixth Street, Champaign, Illinois. The Inglish 
Journal is published monthly, September through May. Subscription rate 
$5.00 per year. College English and Elementary English are also monthly 
publications. 
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b. Books. Twenty four teachers reported having read, within 
the past year, one or more books on the teaching of literature. Of 
this number, nine were unable to recall titles, All titles which were 
mentioned are recorded in Table XXXII. Unfortunately, in most cases 
neither the author nor the publisher was given. Only one title was 


mentioned more than once. 


TABLE XXXII 


BOOKS READ BY TEACHERS DURING 1963-64 


a a a a a ee a I 


Number of 


rithe Percentage 


Teachers 

English Literature - Coupe, Read & Ward 5 6 
A Survey of Catholic Literature i 2 
Adventures in Poetry 1 2 
A Study of Poetry - F.M.Connel 1 2 
An English Hand Book - W.G.Bebbington 1 2 
Canadian Book Manual 4 2 
Enjoyment of Literature 1 2 
How to Teach Poetry - 2 
Literature Teaching 1 2 
Poems for Pleasure - A.F.scott 1 2 
Readers' Companion to World Literature - 

H.P. Brown ‘ 2 
Prose and Poetry for Appreciation 1 2 
Prose and Poetry for Enjoyment 1 2 
The Teaching of English Literature 1 2 
Teaching English in High school ] 2 
The Book of Canadian Poetry 1 2 
The Criticism of Poetry 1 2 
Teaching Shakespeare - Stanley Wood 1 2 
Shakespeare: Criticism 1 2 
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B, The Objectives of the Literature Program 


4 


Ten per cent of the teachers gave no response to question seven: 
'What do you consider to be the chief objectives of the literature program?' 
The responses, which ranged from the idealistic to the utilitarian, were 
difficult to categorize, since they were often vague and undefined. 
Although it appears logical to assume that teaching procedures are 
determined in large measure by what one hopes to achieve, the data suggest 
that many teachers lack clear and direct purposes in the teaching of this 
subject. Bliss, in his study in Alberta, found the same thing to be 
true in that province. 

Eighty per cent of the teachers taught for appreciation. | Under 
this general term was included: appreciation of 'good' literature, 
appreciation of poetry, appreciation of the cultural heritage, appreciation 
of good books, appreciation of fine arts and artists, appreciation of 
form and style, and appreciation of books. 

Many other objectives were stated by one or more of the respondents. 
In Table XXXIII an attempt is made to analyze and group the responses. 

The most comprehensive single response to be given was the 


following: 


= | 


To teach the pupils to read for themselves, with an understanding 
and enjoyment approaching one's own--to show them by one's 
appreciation that there is beauty, facts, fun, interest, etc. to be 
found in literature .. .that they may continue to read with profit 
and satisfaction throughout life. 


Smidon H. Bliss, "Teaching Literature--Objectives and Procedures," 
(unpublished Master's thesis, University of Alberta, 1963), p.160. 


Tor, Pooley's statement, Chapter II, p.10. 
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TABLE XXXIII 


OBJECTIVES OF LITERATURE TEACHERS 


—aaaaaEaEaeaEaeaEaeaEaeaEayayeyeEEaEEe—ES——E——————————EEE ee 


Objectives Number of Percentage 
Teachers 

Appreciation 14 28 
Appreciation of 'good' literature a: 22 
Appreciation of poetry 6 12 
Appreciation of the cultural heritage 3 6 
Appreciation of good books z 4 
Appreciation of form and style 2 4 
Appreciation of fine arts and artists 1 2 
Appreciation of beauty a 2 
To create and foster a love for reading 12 24 
To develop the ability to read critically and 

with understanding 12 24 
To develop the ability to choose reading materials 

with discrimination 4 8 
To help students formulate a philosophy of life 4 8 
To acquaint students with the work of great 

minds 4 8 
To help students develop their own powers 

of expression 4 8 
Enjoyment 4 8 
Vicarious experience 2 4 


C. Teachers! Evaluation of the Present Literature Program 


For question eight and all subsequent ones, tabulations were made 
according to the sex, training, experience and type of school of the 


respondent. A study of the responses, however, indicated that they 
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93 
differed very little for the four categories. This being so, it was 
considered unnecessary to present separate tables for each. The 
remainder of the data is reported as the total response from the 
literature teachers. The variables of sex, training, etc., are 
treated separately only when there is some variation which appears 


significant. 


TABLE XXXIV 


TEACHERS' RESPONSES TO THE QUESTION: DO YOU CONSIDER THE PRESENT 
LITERATURE PROGRAM TO BE SATISFACTORY? 


Possible Responses Number of Teachers Percentage 
Yes La 28 
No 22 44 
Undecided 14 28 


All teachers replied to this question and in the opinion of forty 
four per cent of them, the present literature program is unsatisfactory. 
A lack of clearly defined objectives’ may account for the fact that 
more than one quarter of the teachers indicated indecision. This 
inability to evaluate the curriculum was shown by teachers at all levels 
of experience but appeared less frequently in the responses of teachers 
with more than three years of training. The differences are apparent 


in Table XXXV. 


"ar. ante, Table XXXIII, p.92. 
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TABLE XXXV 


TEACHERS! RESPONSES ARRANGED BY YEARS OF TRAINING 


Responses 1 Year or Less 2 - 3 Years 4 - 5 Years More than 5 


Yes 50% 29% 13% 33% 
No 20 29 74 67 
Undecided 30 42 Le 0 


The sources of dissatisfaction were not consistent. This was 
indicated in the comments made by teachers at the end of the question- 
naire. Some described the course as too long; others thought it was 
too short; still others believed the scope was too narrow. There 
appeared a strong conviction on the part of many teachers that no 
literature program will be successful as long as the present system of 
external examinations is maintained. It was interesting to note the 
comment of one teacher: 


The content of the present course does not meet the interests 
and needs of boys of 14, 15 and 16. 


If, as numerous investigators suggest, boys and girls differ in their 


9 


reading interests,” and if, as Ferman and Lima report, boys are unlikely 
to read or enjoy material written for girls, 1° it follows logically that 


the reading matter which comprises the literature curriculum must "meet 


Jor, ante, Chapter II, p. 25. 

10, ewis M. Terman and Margaret Lima, "Genetic Studies of Genius," 
Vol.I, pp. 441-454, as cited by William Gray, Reading in General 
Education (A Report of the Committee on Reading, American Council of 
Education, Washington, 1940), p.30. 
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the separate standards for girls! and boys! reading, "7+ 


D. Present Provisions for Leisure Reading 


In their answers to questions nine, ten, eleven, twelve and 
thirteen, teachers reported on present practices in leisure reading. 
Since there is no mandatory leisure reading program as a part of the 
curriculum, practices reflect the policy of particular schools and, 
in some cases, the initiative of individual literature teachers. 
Representative of many comments by teachers were the two made by 
literature teachers who were also school principals. One considered 
lack of motivation to be the reason for little reading on the part of 
the students, and in his opinion, "a carefully thought out reading 
program is extremely essential." The second recommended what we 
have earlier called 'skillful advertising! .-* He states: 

We have no compulsion about pupils! leisure reading. They 
are free to borrow as many books as they wish and no Compulsion 
is put on the non-reader. .. . The results of this freedom 
have not been unsatisfactory. 

Just what is being done in the fifty schools in this survey is 

outlined in the remainder of this section. 

1. Leisure Reading Program. Twenty eight per cent of the 
schools reported some attempt at a leisure reading program but 


indications are that what is done is done indirectly rather than 


through any formal programming. This conclusion is based on comments 


11 George Norvell, The Reading Interests of Young People (Boston: 
D.C.Heath and Co., 1950), p.71. 


win ok ante, Chapter II, p. 29. 


a or | 


ms 


ae ane 
(ly oythner ‘eyol! Bees “eltiie 10% sicabnats ateraqee ort 


<>) 
> 
— 


- <i + nor 
baa eviews jnsvele »aot ,omtn atabibailal oy erewaaa tied? pl. 


.antdser onieef pl @evttoerg towestg so beraoget sxedoaod medehte 
ott to drag 8 aA mergota antbsey exvetel yroteidas on af eredd sonte — 
,bae efoodee talwoldaaq Io yoklod ods JonStey esolttoarq ,mulvolrayo a 


_ a 
7 


.atedoass eatiutaretil Leubrelhat to sviVREe ea oAF tenn soe aE 


yd eban owt edt exew anedosed vi staonnes aon Yo evttatneneTaeh 7 
boseblesoo en )8=6—.e@/agionitq loonoe otle eiew srw axedoeet outonetts 
lo a3@q eff mo ygatbeor oistil rod poeset eft of: of aotsavisom 10 seal 

-pitiaet tuo sdguvodt «ullifteren 3" Motatqo std at bes vetobure wt 
sy tadv babesmnoost anooe2 of? 6" .Lebdnoase Ylemrtae ot manpong 
lastese of 6" . !ukbeddcorhs igtifide! tthe 


youl .gnibess exvetel ‘aftqug tuods 
notefiuqgnot on Sma daiw Vert aa adood 
mobsenrt ain? lo afiveer edt . 


ati to treo zoq Irate ynew! 
Tud mtxgorg aalbser ptuptel « de Samettis ence | 

cad? todtex yitoerihnt exob et encbat tad 
elnemmos no beasd af notedfottoa afd? -gaionergorg f 


96 
TABLE XXXVI 


AFFIRMATIVE RESPONSES TO THE QUESTION: DOES YOUR SCHOOL AT PRESENT 
HAVE ANY DEFINITE LEISURE READING PROGRAM FOR GRADE NINE? 


Type of School Number of Teachers Percentage of 
Affirmative Responses 


92 
6 24 
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made by the teachers, and answers to subsequent questions. Of the 
fourteen schools reporting a leisure reading program, three recorded no 
provision of free time for leisure reading and no suggested reading lists; 
nor was there any statement of other procedures followed. One teacher 
reported that his 'program' consisted of making available forty minutes 
per week "with the hope that those few minutes may stimulate a desire for 
reading at other times." Another described his program as "little more 
than the awareness of a need." 

It is doubtful that the size of school is a significant factor 
in the implementation of any such program, but Table XXXVI indicates 
that at present the schools of five rooms or more have a slightly higher 
percentage. 

2. Time Provided for Leisure Reading. "If enjoyment of reading 
is a worthy goal of the school, then time must be allowed for itt 


LaBrant, Hitchcock, Mirrielees and many others attest the value of 


1 Geneva R. Hanna and Mariana K. McAllister, Books, Young People, 
and Reading Guidance (New York: Harper and Row, 1960), p.175. 
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14 


reading and the necessity of providing time for reading. The class 
visit to the library both for purposes of library instruction and 
"browsing' is highly recommended, and "the period of time in the 
library should be long enough to give each student who needs assistance 
a chance to have that help. "1? 

In thirty seven of the fifty schools participating in this study, 
the students had no free time to read during school hours. Thirteen 
schools had leisure reading periods ranging from thirty minutes to two 
hours per week, with forty five minutes being the time usually allotted. 
Of the schools which make time available, the percentage for type A was 
somewhat higher than that for type B. This is consistent with the 
etGP TERE presented in the previous section (Table XXXVI). The 


number and percentage of schools scheduling leisure reading programs is 


Shown in Table XXXVII below. 


TABLE XXXVII 


AFFIRMATIVE RESPONSES TO THE QUESTION: IN YOUR SCHOOL IS ANY PROVISION 
MADE IN THE TIME TABLE FOR LEISURE READING? 


Type of School Number of Schools Percentage of Affirmative 
Responses 
A 8 prs 
B S 20 


+408, ante, Chapter II, pp. 28-31. 


1 Hanna and McAllister, loc.cit. 
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3. Reading Lists. Authorities agree that making available lists 
of titles suitable for supplementary reading is one good way of assisting 
the young person to develop desirable reading habits. 
Often the objectivity of a well-written, sparkling annotation 
from a book list will have more appeal to a boy or girl than the 
teacher's or adult's more personal suggestion"16 


suggest Hanna and McAllister, but sixty eight per cent of the central 


high schools were not making use of this medium, 


TABLE XXXVIII 


AFFIRMATIVE ANSWERS TO THE QUESTION: DQES YOUR SCHOOL PROVIDE 


THE STUDENTS IN GRADE NINE WITH SUGGESTED READING 
LISTS FOR SUPPLEMENTARY READING? 


Type of School Number of Schools Percentage of Affirmative 
Responses 


32 
B 8 33 


Most teachers were aware, however, of the lists which have been 
prepared by the Division of Curriculum, and copies of them were available 
in eighty per cent of the schools. This information is indicated in 


Table XXXIX. 


16 yenna and McAllister, op.cit., p.1l72. 
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TABLE XXXIX 


AFFIRMATIVE ANSWERS TO THE QUESTION: HAS YOUR SCHOOL RECEIVED 


THE BOOK LISTS PREPARED BY THE DIVISION OF CURRICULUM? 


Type of School Number of Schools Percentage of Affirmative 
Responses 
18 iz 
ee 88 


4. Other Practices 


TABLE XL 


AFFIRMATIVE RESPONSES TO THE QUESTION: DOES YOUR SCHOOL IN ANY WAY 
(APART FROM PROVISION OF READING LISTS) ATTEMPT TO DIRECT 
THE LEISURE READING HABITS OF STUDENTS IN GRADE IX? 


Type of School Number of Schools Percentage of Affirmative 
Papneted siete seer tt nee eo eee me, ROSpOnses nn 
A 14 61 
10 40 


It is apparent from Table XXXVIII that the larger schools are 
making a more conscientious effort than are the smaller ones to provide 
guidance in leisure reading. There is consistency between this fact 
and the information which has already been reported in Tables XXXVI and 
XXXVII. It seems likely that the smaller schools have fewer staff 
members, more crowded schedules and less time for ‘extras.,' Commenting 
on this matter, one teacher from a four-room school approved of leisure 


reading programs in theory but stated candidly, "Most teachers are 
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loaded down with various subjects, There is not much time." In this 
opinion he was supported by another colleague who declared ". . . this 
can be done by larger schools which have their own internal examinations 
- » . & rigid external examination system restricts." Forty per cent 
of the teachers in the smaller schools indicated that they attempted 
to provide guidance for their students; the percentage for the larger 
schools was sixty one. This suggests that for roughly one half of the 
grade nine students the school is playing no deliberate part in creating 
and fostering reading interests and tastes. Students left entirely on 
their own may develop desirable reading habits; but there is no evidence 
to prove this and, according to Handlan, this belief is one of the 
fallacies associated with leisure reading, || 

Most teachers follow a policy of suggestion and encouragement, 
according to the responses given to eleven (d), Twenty three teachers 
reported various practices and procedures. These have been grouped 
wherever possible and all responses are tabulated in Table XLI. 

It may be noted that many of these practices are recommended in 
the iiteratire, With reference to 'series books,' Hanna and McAllister 
suggest that these books have an appeal to the young reader since he 


woo . ’ foo 
It is their opinion, 


"can live the exciting adventures vicariously. 
however, that this type of book will be most popular at the grade five 


or six level, 


. ante, Chapter II, p.@2l. 
Cf. ante, Chapter II, p. 23. 


Hanna and McAllister, op.cit., p.2l. 


ie al yu! com don gt ened whtetdes auetray ditw. m 
cit . + «" Bereineb div manatee tettons we a 
moijznimess lamiseal awd abedd ovat aneae ett 


fret seq Yuet = “ arotuteot netaye nots wai ax night? F 
betqmetta yes ted) beeotiat slagdos rolisas efi ak. radon site e 
teyiel sf! 101 epatnovieq edt patceiste whet to? eonshiag 

ot? ‘Lo ‘tig soo yliptor tol Mad ateoggwe eid? eno piste =. 26 
witiieat> ot iisq «fisadtiod on gatyaly et london “ai? 8 19 bus = 


(io uletlines tbe! et neawe setees doe ctaoneta. pnthowr:atttatac, 
moive an 6! eset! Jud palided aiddeest eldariess qoloveb yam, owe thet 


of! ‘to oie vi Yebied aius ,nel bed of Bak bapooe ~~ atdd 
: ot CSS Ti 
1+ onthe: onpeset ashe 


‘oe 


7 
,thamagetaoigs baa soltecqqua ta yokfog @ wolfe} 


- 
» 
7 
° 


= 


vanoeed seri? ywoawl 15) nevels of mavi® 
hequess ave ever gesedT souibe.enqg boe @ } 

Idk sfdel ni beteladad sta asenoqeer [is tie oft 

it Deiusimacet eta ceais amg ened? to yaem sat. 

alliAvM toe enw! ' stood sakise’ «2 onesie bon, Ae at ; 

si 92nfa “YeoseTt gasoy en? WwW sseqqa a oved —_— bah 


pp BE . (Lawobiepiry secdahdamsitic th. 


Wit otamy od! 24 1alogog Se0m ad Liiw Sead to syyt ef 
ry ee! 


inttGea ties a 


101 
TABLE XLI 


PRACTICES AND PROCEDURES USED BY TEACHERS OF LITERATURE 
TO ENCOURAGE LEISURE READING 


Practices and Procedures Number of Per- 


Teachers centage 


1. '‘Advertising' of good reading material-- 
encouraging students to use the library 7 14 


2. Attempts to relate the literature lesson to 
students! outside reading 6 12 


3. Attempts to make available in the school 
library books of particular interest 
to young people--particularly those from 
which excerpts appear in the literature 


text 4 8 
4. Use of films 2 4 
5. Sponsorship of book clubs 2 4 
6. Book reports e 4 
7. Class discussion of favourite books 2 4 
8. Panel discussions fl 2 
9. Pamphlet display ui < 
10. Sponsorship of magazine subscriptions 1 2 
ll. Correlation between creative writing and 
leisure reading i 2 
12. One required book l 2 
13. Student book exchange 1 é 


14. Attempts to discourage 'series' books ] 2 
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5. Class Reports. 


TABLE XLII 
RESPONSES TO THE QUESTION: ARE YOUR STUDENTS REQUIRED TO REPORT 
ON LEISURE READING THEY HAVE DONE OUTSIDE OF CLASS? 


Percentage by Type of School 
Possible Responses 


Type A Type B 
Always 
Often 
Sometimes 56 44 
Rarely Vz 8 
Never 24 48 


That it is not the general practice to require students to report 
to the class on their outside reading, is indicated quite clearly in 
Table XLII. The larger schools adopted the procedure more often than 
did the smaller ones but only four per cent of all schools asked for 
some form of report often, ten per cent, rarely, and thirty six per cent 
required no reporting at any time. 

Authorities in the field of literature agree that the student 
who has read and enjoyed a book usually likes to tell about i Pia 
Students themselves report that in their reading choices they are 


, ; , 21 
influenced greatly by a friend's recommendation. This being so, 


Cf. ante, Chapter II, p. 22. 


Cf. ante, Chapter IV, p. 73. 
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some 'period of sharing' is essential in every classroom. The procedures 


followed by the schools in this study are shown in Table XLIII. 


TABLE XLIII 


PROCEDURES FOLLOWED IN CLASS REPORTS 


Percentage 


Possible Responses ie Radner” 


Discussions in class 63 
Written reports 40 
Oral reports ae 


Private reports to the teacher 
set of questions on book 


Individual leisure reading check cards 


—————aaoaauaaaaaaoaoaoaoaooooooooeeoeeeeeeeeeeeeeeeoeeeeeeeeeeeeeeeeeeeeEEEEe—————————————EeEEoao—eEEEo—————ee 


*Some teachers reported more than one method. 


At no time in any school were students required to report privately 
to the teacher or to answer a set of questions on the book read. No 
school kept individual leisure reading check cards, although many writers 
recommend this." The teachers appeared to favour a more indirect 
method and the most popular choice was class discussion. Thirty per 
cent of the teachers required their students to submit written book 
reports and fifteen per cent, oral presentations. 


The informal class discussion which the teachers favoured is 


highly recommended in the literature, both as a method of evaluation and 


2?uanna. and McAllister, op.cit., p.152 (one example). 
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S? tedhl cieataeiau atin DALLAS wind the lene tudtes,. found 


a means of motivation. 
the written book report to be highly favoured. It is recognized by the 
authorities, however, that this method has many drawbacks. At this 
point it seems pertinent to restate that in this present study thirty one 
boys and forty three girls suggested that 'more oral reporting to the 
Class on favourite books' would be helpful in improving the leisure 


reading program. This has been indicated in Table xxiv. 2° 


E. School Libraries 


In this section the information from questions fourteen, fifteen 


and sixteen is presented. 
1. Physical Facilities 
TABLE XLIV 


RESPONSES TO THE QUESTION: WHAT LIBRARY FACILITIES 
ARE AVAILABLE TO YOUR STUDENTS? 


Percentage by Type of School 


*Possible Responses A B 
Central library in the school 76 Te 
Classroom library 20 24 
Public librarv 46 16 
Travelling library iz 4 
No library facilities @) 8 


Some schools reported more than one. 


2a Tpia., p.181. 24nisk, op.cit., p62. 


26 


="Campbell., op.cit., p.105. Cf. ante, p. 80. 
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The library has been described as the heart of the school, and 
it scarcely needs saying that books should be easily accessible to all 
students. 

According to the information tabulated in Table XLIV, all 
students attending schools of more than five rooms have access to 
some form of library services; this was not so in the case of smaller 
schools, since eight per cent reported no library facilities of any 
kind, Eleven of the fifty schools had classroom libraries and in 
two others, a beginning had been made to establish one. Many 
authorities favour the classroom library since "proximity or 
availability of reading materials influences the quantity and quality 


n27 Harris, “© for example, 


of reading more than any other factor. 
suggests that each classroom should have a collection of at least 
fifty books. 

Seventy four per cent of the schools reported central libraries 
but not all were large enough to accommodate a class, nor were all 
being used regularly. This is indicated in Table XLV. It is 
worthy of note that the American Library Association recommends "a 
minimum seating capacity of 45 - 55 in schools of 200 to 250, and 10 
29 


per cent of the enrolment in larger schools." 


?T Hanna and McAllister, op.cit., p.176. 


*Saipert J. Harris, Effective Teaching of Reading (New York: 
D. McKay Co., 1961), p.295. 


Report on the Status of the Profession, Prepared by the Committee on 
National Interest, 1961), p.121. 
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TABLE XLV 


INFORMATION ABOUT CENTRAL LIBRARIES. PERCENTAGES INDICATE 
TEACHERS! AFFIRMATIVE RESPONSES TO QUESTIONS. 


Type of School 


A B 

1. Is the room large enough to accommodate a class? T2 36 

2. Is regular use made of the library? 64 4O 
3. Does your school time table make provision for 

weekly library periods for your class? 20 O 


In at least three of the schools, because of overcrowding, the 
library had been pressed into use as a classroom,” Five teachers 
explained that while there was nominally a central library, the resources 


ge In four schools only, was provision made for 


were very limite 
weekly library periods for the grade nine class. 

It is noted that the suitability of the library depends upon the 
size of the school. Twice as many large schools as small ones have 
space sufficient to accommodate a class. 

2. Books. The thirty seven schools which estimated the number 
of books in their libraries shared a total collection of 16,400 volumes, ?* 


Of this number, 10,400 were in schools of more than five classrooms, 


The average number of books per student for all schools reporting was 


30; 31 mis information does not appear in the tables. It was 
given by the teachers in their comments at the end of the questionnaire. 
32 


Aggregates and averages have been rounded off. 
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2.7. The average for type A (2.5) was slightly higher than that for 
type B (2.3). These figures indicate a grave paucity of books, since 
library authorities recommend a minimum of from seven to ten titles per 


atudent.?? Table XLVI shows the distribution of books in all schools. 


TABLE XLVI 


DISTRIBUTION OF BOOKS IN SCHOOL LIBRARIES. (RESPONSES IN PERCENTAGES 
ARRANGED ACCORDING TO TYPE OF SCHOOL) 


II IIy—>IEESSEEEEeEeEeEeEeEEEeEeEeEeEeEeeeeeEeEeeEeEeEeaeaeEeeEeeaeeaeaeEeoaeeaaoeaaEeoaSEoSeeeee——e——leEeeeee 


Number of Books Type A Type B 
500 and over ey’ 32 

400 = 499 

500 = 399 

200 = 299 16 12 

100 - 199 0 5d 
90 = 99 0 4 

Less than 50 


3. Selection of Library Books. Thirty teachers in this survey 
reported that the responsibility of the selection of books was shared by 
principal and staff. The details are indicated in Table XLVII. In one 
school the Chairman of the School Board was the person who made the 


selections. 


I IMary Peacock Douglas, The Teacher-Librarian's Handbook 
(Chicago: America Library Association, 1949), p.8; NCTE, The National 
Interest and the Teaching of English (A Report on the Status of the 
Profession, Prepared by the Committee on National Interest, LOGI. nie. 
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TABLE XLVII 


RESPONSES TO THE QUESTION: WHO SELECTS NEW BOOKS FOR THE LIBRARY? 


oo IIIyCL IC lIlIluyllIl]lll>l IEEE 


Percentage of Teachers* 


Responses 
Principal and Teachers 40 
Principal 26 
Chairman of School Board 2 


* 
Thirty two per cent did not reply. This includes the teachers from 
schools where there are no library facilities, 


4. Library Supervision. 


TABLE XLVIII 


RESPONSES TO THE QUESTION: WHICH OF THE FOLLOWING BEST DESCRIBES 
THE LIBRARY SUPERVISION IN YOUR SCHOOL? (RESPONSES IN PERCENTAGES 
ARRANGED ACCORDING TO TYPE OF SCHOOL) 


I 
Type of School 


Possible Responses A B 
Teacher ie 28 
Student Committee under guidance of teacher 36 32 

20 16 


No library supervision 
Full time librarian 
Part time librarian 


Volunteers from outside other organizations 


The central high schools have no full-time or part-time librarians. 
Such library supervision as is provided is the responsibility of either 


a teacher or a student committee under teacher guidance, and this 
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situation was exactly that found by both Fisk?4 and Campbell. In the 


present study nine schools had no library supervision, 


F, Evaluation of Leisure Reading 


In their answers to questions seventeen, eighteen, nineteen and 
twenty, the teachers appraised the leisure reading habits of their 
students. It must be understood that these responses are subjective 
and cannot be verified, They appear to be of some value, however, 
since they represent the considered opinions of people who work daily 


with the students. 


1. Use of Library. 


TABLE XLIX 


TEACHERS' OPINIONS CONCERNING USE OF LIBRARY. RESPONSES TO QUESTION: 
IN YOUR OPINION WHAT PERCENTAGE OF YOUR CLASS USE THE LIBRARY 
FOR LEISURE READING? 


Percentage of Class Percentage of Teachers 
80 and over 12 
(is Se ae e 2 
60 - 69 6 
ae) 14 
40 - 49 2 
30 = 59 14 
20 - 29 14 
0-19 14 


I4 m4 sk, op.cit., p./8. 


2 Gain bell; op.cit., p.98. 
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More than half of the teachers believed that the library was 
being used by less than fifty per cent of their students. There was 
no indication that students in large schools had better library habits 


than their counterparts in schools of fewer than six rooms. 


2. Students' Reading Habits. 


TABLE L 


TEACHBRS' OPINIONS CONCERNING STUDENTS' READING HABITS. RESPONSES TO 
QUESTION: IN YOUR OPINION WHAT PERCENTAGE OF YOUR 


CLASS. Do ANY. “READING “APART FROM WHAT IS. REQUIRED? 


Percentage of Class Percentage of Teachers 
80 and over 8 
70 - 79 8 
60 - 69 6 
90) = 59 26 
40 - 49 14 
30 = 359 ie 
20 - 29 lz 
O-~ 19 ils 


Four of the forty nine respondents stated that eighty per cent (or 
over of their students were reading voluntarily; six believed that eighty 
per cent (or over) read only when they were required to do so. In the 
opinion of one half of the teachers, less than fifty per cent of the 
students chose to read in their leisure time. The consistency of the 
teachers' responses may be seen by comparing the responses shown in 


Tables XLIX, L and LI. These opinions do not agree, however, with what 
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the students themselves say. 
TABLE LI 
TEACHERS! OPINIONS CONCERNING STUDENTS! ENJOYMENT OF READING. 


RESPONSES TO QUESTION: IN YOUR OPINION WHAT PERCENTAGE 
OF YOUR CLASS FIND READING PLEASURABLE? 


Percentage of Class Percentage of Teachers 

80 and over 10 
70 - 79 

60 - 69 

SOW ADF 20 
40 - 49 12 
eae 18 
20 - 29 6 
0-19 14 


In the opinion of twenty five teachers, less than half of the 
grade nine students derived pleasure from leisure reading. Five teachers 
reported having classes where eighty per cent (or more) liked to read; 
seven estimated that less than twenty per cent considered reading a 
source of enjoyment. Teachers and students disagreed rather sharply, 
Since ninety five per cent of the students stated that they enjoyed 
reading in their leisure time.?! 
A lack of suitable books appears to be a more serious problem 


for the smaller schools than for the larger ones, but, in the opinion 


of seventy two per cent of all teachers in this survey, suitable books 


Sor, ante, Chapter IV, Table V, p. 49. 


Tor, ante, Chapter IV, Table III, p. 46. 
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TABLE LII 
TEACHERS' OPINIONS CONCERNING AVAILABILITY OF BOOKS. AFFIRMATIVE 


RESPONSES TO THE QUESTION: IN YOUR SCHOOL AND/OR YOUR AREA, ARE 


SUITABLE BOOKS READILY AVAILABLE TO THE STUDENT WHO WISHES TO READ? 


Type of School Number of Teachers Percentage of 
Affirmative Responses 
20 80 
B 16 64 


are readily available to the student who wishes to read. In spite of 
this, the students ranked high among their suggestions for improvement 


38 


"more books of interest to me." It may be that books which teachers 


consider suitable do not always prove interesting to the student. 


G. Suggestions for Improvement 


Teachers of both sexes, with and without experience, with little 
training and much, agreed that one of the greatest deterrents to leisure 
reading was lack of reading skills on the part of the students. They 
suggest that pupils should receive better training in reading skills in 
the lower grades, and that something should be done to inform teachers 
of 'ways to encourage and develop young readers.' It is interesting to 
note that these two suggestions were also ranked highest in studies done 


by both Fisk? and Campbell.*° 


oe ut. ante, Chapter IV,Table XXIV, p.80. 
Fisk, op.cit., Table 75, p.159. 


4°cempbell, op.cit., Table 51, p.116. 
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TABLE LIII 


RESPONSES TO THE QUESTION: WHAT IN YOUR OPINION WOULD BE OF MOST HELP 
IN IMPLEMENTING A SUCCESSFUL LEISURE READING PROGRAM IN YOUR SCHOOL? 


Possible Responses Percentage of 


Teachers 
Better reading skills in lower grades 68 
More knowledge of ways to encourage and develop young 

readers 48 
More time scheduled for leisure reading 42 
Wider use of central and/or classroom library 36 
More teacher guidance of students’ reading 34 
Better availability of books ae 
More knowledge of books by teachers 26 
More enthusiasm for reading on the part of teachers 26 
“Others (Please specify) 2 


*Compulsory reading program and the development of pre-school interest 
in books were the two added, 


Teachers agreed with the students that more time should be 
scheduled for leisure reading and more extensive use should be made of 
the libraries. Better availability of books was not considered to be 
a major factor in improvement," nor did the teachers believe that more 
knowledge of books and more enthusiasm for reading on their part were 


important needs. 


Aloe, ante, Table LII, p. 112. 
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H. Present Practices in Developmental and Remedial Reading 


TABLE LIV 


AFFIRMATIVE RESPONSES TO THE QUESTION: DOES YOUR SCHOOL MAKE 


PROVISION FOR DEVELOPMENTAL AND/OR REMEDIAL READING? 


Type of School Number of Teachers Percentage of 
Affirmative Responses 
A 6 24 
B fi 28 


Although sixty eight per cent of the teachers identified a lack 
42 


of reading skills as one of the major hindrances to reading, and 


although research has shown that the teaching of effective reading 


143 there is little 


'is not the job of the elementary school alone, 
evidence that the schools in this survey are making provision for 
developmental and remedial reading programs. Tables LIV and LV give 
an indication of present practices, There is no significant difference 
between type A and type B schools. 

The information presented in Table LV seems to indicate that 
such reading instruction as is given in the central high schools is 
given indirectly and in conjunction with regular work in English. 
According to Hook, this is a method very often followed at the high 


school level and it can be very effective if "the teacher knows how well 


each student reads, if the students' interests are aroused, and if 


4208, ante, Table LIII, p.113. 


Cf. ante, Chapter IV, p. i 
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TABLE LV 


METHODS USED IN TEACHING READING SKILLS IN HIGH SCHOOLS 
(RESPONSES IN PERCENTAGES ARE ARRANGED 
ACCORDING TO TYPE OF SCHOOL) 


Possible Responses Type of School 


A B 
English classes only 48 60 
No program for reading instruction 44 20 
English and special reading classes 16 pe 
Special reading classes only O O 


I. Teachers' Responsibility for Leisure Reading 


While it is true that all teachers are teachers of reading, 
authorities agree that the English teacher has the major responsibility 
in developing "permanent interest in reading as a leisure time activity. "4? 
The fifty teachers in this survey appeared to agree with this point of 
view. They showed this by their responses to question twenty three, 


which said: "The high school student needs some help and guidance in 


his leisure reading. Some writers suggest that the school in general 


445 N. Hook, The Teaching of High School English (New York: 
Ronald Press Co., 1950), p.82. 


5, Paul Witty and David Kopel, Reading and the Educative Process 
(Boston: Ginn & Co., 1939), p.- 119. This point is elaborated and 
supported in "The Importance of Teacher Guidance in Wide Reading," 
Chapter Ilof this thesis, pp. 21-23. 
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and the English literature teacher in particular are responsible for 
providing this help. What do you think of this?" The responses, 
tabulated in Table LVI, show that eighty four per cent of the teachers 


agreed, eight per cent disagreed, and eight per cent were undecided. 
TABLE LVI 


TEACHERS ACCEPT RESPONSIBILITY FOR GUIDING STUDENTS' LEISURE READING. 
(RESPONSES TO QUESTION TWENTY THREE) 


Number of 


Possible Responses Sener Percentages 
Strongly agree ty 26 
Agree ey 98 
Undecided 4 8 
Disagree 4 8 
Strongly disagree O 6) 


Of the four people who disagreed, two suggested that the respon- 
Sibility of the school was secondary to that of the home. One explained 
in a comment: "If books are always near children at home, and if parents 
are readers, then children will generally read." It should be recalled 
at this point that the students declared that their reading interests 


6 
were influenced very little by their homes.“ 


J. Teachers Favour a Leisure Reading Program 


Most teachers favoured the idea of an organized leisure reading 


A6ce, ante, Chapter IV, Table IV, p. 4/7. 
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program as a part of the literature curriculum, This is already the 
practice in some provinces (in Alberta, for example), and eighty eight 
per cent of the respondents believed it would have value for Newfoundland. 
All fifty teachers gave their opinions, and the details are shown in 


Table LVII below. 


TABLE LVII 


TEACHERS' EVALUATION OF AN ORGANIZED LEISURE READING PROGRAM 


Number of Percentage 
Teachers 
Very useful 24 48 
Useful 20 AO 
Undecided 6 12 


Of little use 


Of no use 


Twelve per cent of the teachers were unable to decide about the 
desirability or feasibility of a wide reading program and, according to 
comments made at the end, the chief reason for this indecision was the 
present system of external examinations at the end of grade nine. 

Five teachers stated the belief that no program of leisure reading 
will be successful while teachers, because of public examination require- 
ments, feel obliged to teach a prescribed text intensively. The study 


47 


by Coryell, however, does not support this conclusion. 


4Toe, ante, Chapter II, p. 19. 
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K. Teachers! Comments 


At the end of the questionnaire teachers were invited to express 
their opinions about the literature program, students! reading or the 
questionnaire itself. Twenty two teachers took advantage of this 
opportunity and commented on such matters as: teaching loads, lack of 
books, inability of students to read and weakness in the present 
literature program, Many of these comments have been included in 
previous sections. 

Ten per cent of the teachers complained that the true goals of 
literature teaching were being interfered with by the present system of 
public examinations which often tests for facts and details and does 
little to promote imagination or creativity on the part of the student. 
Two representative comments on this subject were: 


Under present circumstances there's too much stuffing for 
state examinations and too little real teaching of literature. 


If he is to do well in his examinations the pupil must memorize 
facts that are useless and may be forgotten in a short time. 
This is good for examination purposes but does not guarantee a 
love for reading! 


The four comments which follow emphasize the need for reading 
instruction at the junior high level: 


I find that many grade nine students cannot read well and hence 
they often miss the point of the story or lesson. 


. . Students have never been taught to read as a hobby or 
recreation so it is difficult to teach them at this stage of 
their high school education. 


Students' reading skills leave much to be desired. This [weakness] 
not only prevents pupils from reading with pleasure but is the 
cause of many failures. 
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I feel that graded books carefully selected by specialists 


would help. Abridged editions would be more useful for grade 
nine, 


III. SUMMARY 


The information presented in this chapter was given by eighty 
eight per cent of the grade nine literature teachers in the central 
high school system. The respondents were of both sexes and had 
varying degrees of experience and training. With one exception, all 
had taken courses in University English. Four had one year of 
experience; four had more than twenty years. Very few made use of 
professional literature. 

Most teachers agreed that they taught literature for 
appreciation but there appeared to be a definite lack of clearly 
defined objectives. There was general agreement, however, that 
changes are needed in the present literature curriculun, 

According to the opinion of the teachers, there is little 
relationship between the students! leisure reading and his life at 
school. Very few of the schools have definite leisure reading 
programs, schedule periods for library periods for leisure reading 
or provide opportunities for the student to share his outside reading 
experiences with his classmates. 

Most schools have some form of library facilities but in a 
few schools, rooms designated as libraries are used as classrooms or 
are not large enough to accommodate a class, Less than half are used 


regularly. 
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Some schools have large book collections but the average number 
of books per student is 4.3 below the seven recommended for the adequate 


48 


school library. There were no librarians, and teachers, with the help 
of the students, were responsible for library supervision. 

While some schools reported a high percentage of regular readers, 
in others the percentage was very low. The size of school did not 
appear to be a determining factor. In the opinion of most teachers, 
one quarter to one half of the students read for pleasure. Lack of 
reading skills was identified as a major deterrent but there was little 
evidence of reading instruction at the high school level to overcome 
this deterrent. 

Teachers appeared to be very much aware of the reading problem, 
and they agreed that as teachers of literature they are responsible for 
helping the students to develop desirable reading habits. They were 
not quite sure of the best ways to do this, however, and they were 
anxious to have 'more knowledge of ways to develop and encourage young 


readers,'! They were almost unanimous in suggesting that some form 


of leisure reading program would be of value. 


Boor ante, p-107. 
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CHAPTER VI 
SUMMARY AND RECOMMENDATIONS 
I. INTRODUCTION 


This study was designed to gather information about the leisure 
reading of grade nine students in the central high schools of the 
province of Newfoundland, and to find answers to questions related 
both to the leisure reading and the present literature program. By 
means of two questionnaires the desired information was collected 
from eighty eight per cent of the teachers of literature and from a 
sample of two hundred and fifty students, chosen randomly from a 
population of two thousand, five hundred, Details of the responses 
have been reported and discussed in chapters five and six. in thas 
chapter the most significant findings are consolidated in an attempt 
to answer questions, to discuss implications of the study, and to 


suggest possible improvements. 
II. QUESTIONS, ANSWERS AND IMPLICATIONS 


The nine questions discussed in this section are stated in the 
purpose of the study.? The answers are based directly on information 
which has been presented in more detail earlier. They reflect the 


Opinions of both students and teachers. 


1. To what degree are Newfoundland students reading in their spare time? 


The study failed to provide any clear answer to this question, 
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since the teachers and students disagreed rather sharply, and the 
teachers disagreed with each other. While some teachers indicated 
that the majority of their students were habitual readers, more than 
half believed that: 

a. fewer than fifty per cent of their students used the library for 
leisure eating: ” 

b. at least fifty per cent did no voluntary reading: 

c. less than fifty per cent enjoyed reading.” 
The students, however, were consistent in affirming that they did read 
in their leisure time, they did enjoy reading, and they read whenever 


y) 


they could find time. Since few schools have either library periods 
or free time for reading at Bel it may be possible that students 
have interests in reading which their teachers have not discovered. Iz 
this is so, it may be possible to discover these interests, exploit them 
in the literature program, and relate them to other school activities. 
According to the evidence of this study, the girls, who are more 
avid readers, read an average of sixteen books in the past year; the 


boys! average was fourteen. While those figures may not indicate 


voracious reading by all students, they, supported by other evidence, 


lsupra, Chapter I, p. 


?supra, Chapter V, Table XLVIII, p. 108. 

Supra, Chapter V, Table XLIX, p. 109. 

Supra, Chapter V, Table XL, p. 99. 

supra, Chapter IV, Tables III - V, pp. 46 - 49. 


Paupra, Chapter V, Table XXXVI, p. 96. 
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do suggest that some of the students are reading widely and most of them 


are reading at least a few books each year. 


2. What are their reading interests? 
Students' interests were consistently indicated by the books they 
had read, | books they recommended, ® and by their description of reading 


9 


preferences. Sex appeared to be conspicuously more important as 

a determiner of interest than either the age of the student or the type 
of school attended. There was evidence also that while boys and girls 
have some interests in common, they differ markedly in others. 

In non-fiction both sexes revealed keen interest in biography 
and exploration; in fiction there was a common interest in adventure 
stories about young people, detective stories, and mysteries. Historical 
novels, adventures about adults, travel stories, and fantasy were relatively 
unpopular with both boys and girls. 

The boys were much more interested in tales of war, 'westerns,' 
sports and humour than the girls were. Boys' interest in science, 
invention and nature was also greater, but these were topics ranked 
relatively low by both sexes. 

The girls showed strong preferences for both fictional and non- 
fictional material on self improvement, dress, manners and grooming, 


occupations and careers. Their high preference for love fiction was 


'gee Appendix C, p. 157 ff. 
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Isupra, Chapter IV, Tables X - XVII, pp. 61 -70. 
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totally unshared by the boys. 

Boys and girls both indicated considerable interest in newspapers 
and magazines, but their choices differed. The girls favoured movie 
life, teen magazines and love; the boys preferred current events, 
sports and comics. 

In the different literary types, short stories and poetry were 
generally popular; fact was preferred to fiction, and essays to plays. 

While it may be unwise to draw definite conclusions concerning 
young people's likes and dislikes, the interests and preferences 
indicated in this study may hold many implications for the school. 

a. There is considerable evidence that the reading interest may be 
determined by what is available. The emphasis on titles which are 

so readily accessible on the newsstands (mysteries, 'westerns,' 

nurses' books, for example) appears to suggest that this conclusion 
pseva Lid, Perhaps students are turning to books of little literary 
merit because nothing better is available, or because they have not 
been introduced to anything different. 

b. There is evidence in the literature that students prefer some 
genres to others, Prose is presumably more popular with adolescents 
than poetry is, and short stories more popular than plays or essays. 
This study, however, revealed considerable interest in both essays 

and poetry--influenced perhaps by the kinds of essays and poetry in 

the anthologies. Could it be possible that students' apparent dislike 
for a certain genre may result from unsatisfactory experiences with that 


genre? Is it possible that such dislike may result because often 


ereqayewen at tesretni efdsiebianes betetthad diodwick 
oivom seruovet efsiy of? , betettibseokodo skedt sad 6 


,3faeve JgettTiyc Cartelerg eyed sor \evet tne eontssyea 
Ww, ed 


pee previ ch 


ar6w yiteod bre seftote trode peqys yrerst ti ‘aaeehRets eB sl ; 
/ = “a 

eysees One ,m6tiiofl of BSerreletq aaw soak Lpeaaatagt vie 
peasy — 

BIfhrectoy Blots .9nes stinfleb watd of selway od ei eft: 

% 


im 


aconertsista baw etesietat elt ,sediferb bua eadtl Pry Ot 
.foodea oft 102 anccteotiqn! yaa Sfod yam vito abs at bot 


od. yan feeteint anithoss off Sass eonsbive: o[dexebkanoo' et et 


<> 7 é - 


o18 dokdw nef{rit so afesdame eff e{daltave et tarw wt DELL bm : 
' we a Ne 


var) obiteadeswen edd m0 eidtatacae: vine ot 


~@ittetaow' ,usxitratea 
norsautanoo atid Jad? lespaue oF ataAeggs tated mot, 
yraveril siztil to adood of pate ete sinehates ccna 
jon .evad yet sevgcsd so ,eldsliave at netted oe 
trersttih aaron ov a 

saOR teltotq atnoditn sad? eatufereril af ‘ak onary 
ont _ 
Si feceei0ha di iw telegoqg etom yidamumeag ae eiex® | atedtc 


TOT ee 


UY¥S6e8 TO eyalq and taeleqog etom sekteis trode Pym 


gyaeas dfod at rotit sfieibtenco belsever yer fort 
nares 
at yxisoq hos eyseno to abatd ed? 4d aqatheg | bases. 


eAtifeth toesaqqe ‘sinebute dandy eidiesog od at tas 
at 1 
sade dtiw eeanelte¢sce “*r ot sete thang monk rlnewe 


125 
unsuitable materials are chosen for inclusion in courses of study? Is 
there not a suggestion here that students may be interested in any genre, 
if the material and method of presentation are appealing to them? 

c. Students are interested in types rather than particulars. Many 
who were unable to mention titles described the subject area in which 
they were interested. It appears possible that such interest may be 
exploited in an attempt to raise the level of literary taste. The 
"yeading ladder" approach may be used effectively to build upon present 
interests. _° Girls who are interested in Cherry Ames series because 
of the glamour of the hospital atmosphere, may be equally interested 

in The Lamp is Heavy or Grenfell of Labrador or Magnificent Obsession. 
It may be a long way from Dennis the Menace to Sunshine Sketches but 
there are 'steps!' along the way. 

Similarly the obvious interest in magazines may be used to 
encourage reading of more sophisticated materials. If such magazines 
as Scholastic, Literary Cavalcade, Harper's are available in the school 
library, many students may read these with as much interest as they 
now read Teen Magazine or Screen. 

d. The list of books read and recommended by the students? reveals a 
lack of books of literary merit. It is interesting to compare the 
titles recommended by the students in this study with those given by 


grade nine students in Athertac*® Whatever the reason, the Alberta 


10s upra, Chapter II, p. 22. 


MseseAppendix C, p. 157 ff. 


1 ep obert Fisk, "A Survey of Leisure Reading in the Junior ¥ieh 
School," (unpublished Master's thesis, University of Alberta, 1961). 
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students' reading choices were much broader in scope, and reflected a 
greater maturity of interest. There appeared to be less interest in 
series books and more in adult reading. The students in that province 
are exposed to an organized leisure reading program as a part of their 
literature program. An Invitation to Read!? and the book lists 
published by the Alberta Department of Education suggest hundreds of 
titles under such headings as "Adventure," "Biography," "Courage," 
"Exploration." Student responses to the Fisk questionnaires indicated 
that a large proportion of these books is available in most junior high 
school libraries and that students are reading them in preference to 


works of little literary merit. 


3. What determines their choice of reading materials? 


It has been indicated earlier that regardless of other influences, 
availability is a major determiner of students! reading material. The 
information gathered in this study indicates that the home has very 


14 


little influence on their reading habits, therefore the responsibility 
for providing guidance rests almost entirely with the school. There 
is some evidence that at present the school is not really meeting that 


responsibility. While students did report that teachers had encouraged 


them to read, ~° they rated a friend's recommendation more highly than 


lan Invitation to Read (Edmonton: School Book Branch, Department 
of Education, Alberta) revised annually. 


14supra, Chapter IV, Table IV, p. 47. 
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the suggestions of the WGeehieb ue Seventy five per cent of the 
respondents reported no relationship between their class work and their 
reading choices. 

Indications are that few students have book collections of 


17 


their own or are habitual borrowers from the library, and may not 
know how to select books. 

The title, a friend's recommendation, and the illustration on 
the cover are the factors determining their choices. Why is the 
teacher's impact so slight? Is it that teachers have been so busy 
with crowded time tables that they have had no time either to find out 
what the student reads, or help him find suitable reading materials? 
On the other hand, is it that teachers' recommendations are made so 
dogmatically that the adolescent in his youthful independence rejects 
them? The professional literature suggests many ways of providing 
guidance in a manner which will be acceptable to students. 7° 

How important is the teacher's own enthusiasm? Indications 
are that more than one third of the teachers in this study had no 
desire to teach literature; some had definite preferences for other 
subjects, some taught it in addition to their regular courses. if, 


ey 


as Reeder” suggests, a love for literature is caught rather than 


16s.pra, Chapter IV, Table XVIII, p. 73. 


lisupra, Chapter IV, Table IV, p. 47. 


Bt ra, Chapter II, "Guidance in Wide Reading", pp. 21-23, 


1 Bdwin H. Reeder, "Reading for Beauty," Childhood Education, 
Vol. XXXVI, (October, 1959), p. 78, as cited by Huus, "Development 
of Taste in Literature in the Elementary Grades," Development of 
Taste in Literature (A Research Bulletin of the National Conference 
on Research in English, Champaign, Illinois, 1962-63), p.22. 
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taught, the teacher's love of and enthusiasm for his subject may be a 
strong factor in engendering a like response in his student. It is 
extremely difficult to transmit enthusiasm for an "extra". 

The negligible effect of the home, revealed by this study is at 
variance with the belief expressed by many authorities that the 
availability of books at home and the reading habits of the parents may 
strongly influence the children. There is no explanation for this 
variance, but one wonders if those students who reported strong home 
influence came from homes where they were surrounded by books and 
where other members of the family read and if, on the other hand, 
there are many homes where books are not available, It has already 
been suggested that the child is likely to do what is honored in his 
own hatod Would the students read more and would their reading 
interests be more mature if all the homes 'honored' reading? Perhaps 
teachers, in their meetings with parents can help them to appreciate 
the responsibility the home has in laying the foundation for a love 
of reading as soon as the child is old enough to handle a book, or listen 


to a story. 


fein: the opinion of the students, what factors prevent them from 
reading widely in their leisure time? 


The students identified as the two most serious hindrances to 


leisure reading, a paucity of interesting books and a lack of reading 


ais 


time. These answers appear valid when they are considered in the 


os 


20s upra, Chapter I, p. 2. 


?lsupra, Chapter IV, Table XXII, p. 77. 
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light of other responses both from the students themselves, and from 
the teachers. Since few students appear to have books at home y<" 
and since all communities have not public libraries, the school 
library must meet the needs of readers of varying interests and 
reading ability. In spite of the fact that seventy two per cent of 
the teachers reported suitable books to be readily eyariable. @ 
there are indications that the school libraries are poorly equipped. 
Twenty per cent of the schools in this study reported an average of 
less than one book per student; the average for all schools was 2.7. 
These figures compare very unfavourably with the minimum requirements 
of from seven to ten books per student recommended by library 


24 


authorities. Is it possible that teachers have been too easily 


satisfied in this respect? 
At the grade nine level, school assignments are demanding much 


2) 


of the students! time outside of school. Lack of reading time 
because of homework assignments was considered by the girls as the 
major deterrent; the boys listed this factor third. Although much 
of the students! reading is done during their spare time at school, 
seventy four per cent of the schools in this survey made no provision 
27 


in the time table for leisure reading; in nine per cent of the 


226 ura, Chapter IV, Table IV, p. 47. 

* supra, Chapter V, Table LII, p. 112. 
*4supra, Chapter IV, p. 107. 

2 supra, Chapter IV, Table XXII, p. 77. 
26 


Supra, Chapter IV, Table V, p. 4/7. 
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schools there was no single period in the week when students were given 
the opportunity to read or browse in the library; in eight per cent, 


there were no library facilities at all. 


5. What can be done to improve the present situation? 


Any attempt at improving leisure reading must be concerned with 
the problems identified in the preceding section, namely, lack of books 
and lack of time. School libraries must be enlarged and new books must 
be chosen in the light of what is known about the reading interests of 
the different sexes and age groups. Ideally, every student should be 
able to find something interesting to read, Books high in interest and 
low in vocabulary difficulty should be available, as should also books 
that will challenge the skillful and mature reader. It must be 
remembered that books which adults think students ought to read are 
not always popular with the students. This may be one explanation 
of the fact that teachers listed better availability of books sixth in 
their suggestions for improvement, but students listed this factor 
firat: 

It appears that some of the schools in the study had been in 
operation for but a short time and had just begun to build library 
resources, Is it possible that wider use may be made of public 
libraries, travelling libraries and community resources? Although 
eight per cent of the schools reported no library facilities, “° books 


from the travelling library are available upon request. 


eT oy ra, Chapter IV, p. 97. 


285, ra, Chapter V, Table XLIV, p. 104. 
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Students have difficulty finding time to read. Can the school 
do something about this? While it may be impossible to allot a daily 
reading period, it seems logical to assume that even in the most 
crowded schedule at least one period per week must be found for leisure 
reading. Perhaps the resourceful teacher will be able to find ways of 
correlating both the literature lesson and the creative writing 
assignment with the students! reading. In this way the outside 
reading will be integrated with the literature program although, 


theoretically, only one period per week is devoted to it. 


6. What, in the opinion of the teachers, are the major objectives of 
the literature program? 


Authorities in the teaching of literature emphasize the impor- 
tance of clearly defined objectives and the relationship between 
teaching methods and desired outcomes. The possibility that many 
teachers have not formulated such clearly defined objectives may 
account for the fact that one third of the teachers in this study 
were undecided in answer to the question "Do you consider the present 
literature program to be satisfactory?" The conflict in the comments 
of those who disapproved is also indicative of varying purposes of 
instruction. “7 

Many of the objectives stated were of such a nature that they 
are difficult to translate into classroom procedure and impossible to 


30 


interpret in terms of expected behaviour from the students. Most 


eae. ra, Chapter V, p. 93. 


S°supra, Chapter V, Table XXXIII, p. 92. 
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teachers aimed for appreciation and enjoyment but these objectives, 
undefined, are rather nebulous. 

Professional reading is one means by which teachers may familiarize 
themselves with the theories and practices of others in the field of 
literature. Conclusions based on research and the empirical obser- 
vations of experienced teachers are reported in Elementary English, The 
English Journal, College English and The Reading Teacher. If teachers 
are to be successful in stimulating their students to read, it appears 
logical that they, themselves, must be well informed of developments 
in the teaching of English. Table XxxI?+ indicates that seventy six 


per cent of the teachers in this study reported no professional reading 


at all. It may be possible that teachers need to be informed of many 
resources which are available, Articles such as those by Carney, 
McCullough?” and Handlan?4 may prove helpful. It would seem, from the 


results of this study, that a part of the in-service training of teachers 
must be to encourage them to do some professional reading. 
A number of teachers commented that present practices of examining 


in literature encourage teaching for facts and memory work, rather than 


supra, Chapter V, p. 89. 


3? izabeth Carney, "An Effective Newspaper and Magazine Unit," 
English Journal (February, 1940), pp. 105-115. 


>c¢onstance M. McCullough, "About Practices in Teaching Reading," 
English Journal (November, 1957), pp. 475-490. 


4p ertha Handlan, "Group Discussion of Individual Reading," 
English Journal (February, 1943), pp. 67-73. 
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for appreciation and enjoyment. They believed that the external 
examination in literature "freezes" the curriculum and makes it 
difficult for teachers to follow up the interest leads of the students 
or to enrich the program according to class needs. It appears that 
the present system of examining in literature needs to be investigated. 

It may be that the true objectives of literature 'teaching! and 'learning' 


are being thwarted by the importance set on passing examinations. 


7. Is there any evidence that the literature program influences the 
students' choices of reading material? 


The related literature reveiwed in Chapter II points up the 
principles (supported by a number of studies) that effective literature 
teaching can lead to an increased appreciation of books read subsequent 
to instruction, and that the literature program can stimulate wide 
reading through the enthusiasm and guidance of the teacher, and the 
availability of books of interest. There is little evidence that the 
teachers in this study recognized these principles and set about to 
effect them. Few schools had any organized form of leisure reading 
program, and relationship between the literature program and leisure 
reading appeared to be coincidental and not a result of organization or 
planning. The schools adopt a policy of approval and encouragement but 
no guidance is given to the teacher as to the particular approach to be 
LI?? 


used or the procedure to be followed. Table indicates present 


practices reported by the teachers in this study. Less than one fifth 


s*supra, Chapter V, p-1ll. 
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deliberately attempted either to "advertise" good reading material 
already available in the library or to make available books of particular 
interest to young people; one eighth of the teachers attempted to relate 
the literature lesson to the students! outside reading. 

The literature course is popular with both boys and girls and 
there appears to be a suggestion here that more use could be made of the 
literature class to stimulate a desire for wide veading. "Pip and the 
Convict" in the anthology may provide an exciting introduction to 
Dickens, particularly if curiosity is aroused by some leading questions, 
and the complete book (Great Expec tations) is lying conspicuously on the 
library table. The poems by W.H.Davies may be sufficiently interesting 
that students with to read Autobiography of a Supertramp; or the story 
of "Stickeen" may open doorways to books by James Ramsey Ullman or 
William 0. Douglas. It is doubtful that in any given lesson the teacher 
teaches that lesson only. Many "fringe benefits" are possible. Perhaps 
literature teachers need to be more aware of those possibilities. 

The fact that two-thirds of the students attributed their 
interest in outside reading to their literature course indicates that 
the literature lesson may stimulate interest in reading whether or not 
the teacher planned it so. Perhaps the influence would be greater if 


lessons were prepared and taught with this goal in mind. 


8. Do teachers of literature accept responsibility for guiding the 
leisure reading of their students? 


High school students need some help and guidance in developing 


good habits of leisure reading. The teachers in this survey believed 
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that the home should be more influential than it is, but eighty four per 
cent of them agreed that the responsibility must be accepted by the 
school in general, and the English literature teacher in particular. 

In spite of this, fifty per cent of the teachers reported that at present 


36 


they make no planned attempt to provide guidance, and in their 


suggestions for improvement only one third of the teachers mentioned 


7 


that more teacher guidance was necessary. It is interesting, however, 
that approximately one half of the teachers suggested that they need 
more knowledge of ways to encourage and develop young readers, and 

one quarter of them thought the two essentials to an improved program 
were more knowledge of books on the part of the teacher, and more 
enthusiasm for reading. 

It appears that while teachers agree that they should give 
guidance in leisure reading, they are at a loss to know what measures 
to adopt. Might not more professional reading give the teachers 
suggestions of practices which others have used successfully? Perhaps 
a work shop would provide opportunities for the sharing of ideas. 

It appears from evidence stated in the preceding section that 
teachers of literature give guidance whether or not they deliberately 
set out to do so, Adolescents are impressionable. The teacher's 
enthusiasm, his own love for reading, his impromptu discussions of 
books, his informal chats with the students, indeed the whole atmosphere 


of the classroom may create the environment in which students will want 


to read, 


>6supra, Chapter V, p. 100. supra, Chapter V, Table LII, p.102, 
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9. Are reading skills being taught in grade nine and, if so, what 
methods of instruction are followed? 

In the opinion of sixty eight per cent of the teachers, a lack 
of reading skills is a major hindrance to leisure reading. Many 
students also were aware that their enjoyment of reading was hampered 
by reading difficulty. In spite of this, there is little evidence of 
developmental and remedial reading programs. The teachers identified 
the need for better reading skills in the lower grades,°° but there 
seems to be some lack of an awareness of the need for all teachers to 
assist students to improve the reading skills begun in primary and 
elementary schools. No matter how well these skills were developed, 
they will not be adequate for the new and complex subject matter met 
in secondary school. Such skills as reading to detect relationships, 
reading between the lines, seeing implications, recognizing the 
relationship between form and content, must be taught in the high 
school by teachers of all subjects. This study showed that there is 
little time set aside for leisure reading, little provision for an 
organized reading program, and that any reading instruction is given 
indirectly as a part of the English program. It seems that the 
problem of reading skills needs serious study, particularly since 
authorities believe there is a relationship between lack of reading 


a9 


ability and the high drop-out rate in grade nine in Newfoundland. 


385, ra, Chapter V, Table LIII, p.113. 


95 ra, Chapter III, p. 36. 


af & ,vtatode) off to dmeo teq trigke giates Yo motnigoved? al 


beroumai @sw yniseot to Jaemyotne thet? tad?d ormetevet ooledthaianl 
eonsiive alfdil es wrest Sh Io atin abo ove Luolttis gatbser eg 

vellisnelc meddsed ofT  amexygong gatiacs feliemet bra Latremgoleveb ) 
aveds fud - - coasts tewol ond af alliide gadbbasr sestod tod deere 


og 


ij 


at 


havin a2 sot? ovvtentanibaér yas dae wna «eengorg gntbews bosiagyt0 


,Leqoleveh otew ailiae sasds Liny wot vedtemet® yefoodor yrataens ie _ 
Jom teftam toe(due <elqmoo bad wen edf vol etanpebe ed gon Liiw yom? 
»2ythinpotwsaler toetebh of pabieer ae gilide ded’ * -foodoe yrehmoces mk 2 


‘bewollot es qoktomant to ebodteat 


yaad  .scthser oumiel ot eposrhakd toham® et eflids grthset 26 - 


rmedoet ([s 901 een on? So seenemewe ae to slosl emos ed of sages 


San yiedirg on. aeged @flite waliaey eff svonget ofoetne bute Geleme 


a 


off gnistmjooe  ,avoltantiqm: gntece went! edt neowled gatbaet 
ne tryuet ef tale ~@hefneo bas aie? asovsed gtdenottaler 
etsit tai! bewode youte aint  sebpefidwd fiat wiedonet yd Looree ; 
tS 20% nolfelyvoig silitl ,aabbgee oxyetel ge) ebfes teu eniy etterr 


if 
o 

2. 
ime 


ai! tedt amoee ti = metyonq Hain ot Yo e104 en ‘ltoortint 
efits ylreluorrieg ,vbule ebolues alee: ie 
yay. ee 

gntitaet ‘lo tonal qeewisd ginnnobtelet: & ab onarit ovat ted tua 

\ inelbave well nt ean charg ob oda 


Be .4 silt 
¢. x 


i 
III. RECOMMENDATIONS 


The following recommendations are based on the foregoing 


questions, answers and implications. 


a Very little information about the state of school libraries is 
available but in this study both teachers and students indicated the 
need for better facilities. There is clear evidence that some schools 
lack books and adequate library space. It is therefore recommended 
that in the planning of all schools, attention be given to the 
provision of adequate library space; that classroom libraries as well 
as central libraries be established; that government assistance for 
school libraries be increased with the ultimate aim of increasing the 
number of books to at least seven per student; that the Department of 
Education undertake a study to determine the present conditions of 
school libraries and that henceforth, each school be required to 
submit as a part of its annual report, a comprehensive account of its 


library facilities and their use. 


ee There is strong evidence that the teaching of literature is not 
always directed by clearly defined goals. Moreover, the subject is 
often taught by teachers whose special interest is in other subjects. 
To ensure that literature is well taught and that it has an impact on 
reading, it is recommended that the Department of Education make 
available to the teachers a clear statement of the aims and objectives 
of its literature program; that every effort be made to assign to the 


teaching of literature those who have special interests and training in 
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this field; and that teachers of high school literature have a major in 


University Inglish. 


Se Few schools make available any time for leisure reading and 
students have difficulty finding time to read. There is evidence, 
also, that students do not always know how to choose @ book for leisure 
time reading. It is recommended that all schools provide students with 
carefully prepared lists of books to assist them in making choices; 

that all schools make available at least one period per week for leisure 
reading; and that a selection of newspapers and good magazines be 


available in each school library. 


4. Teachers suggested that in order to help students in their leisure 
reading they, themselves, needed more knowledge of books and more 
knowledge of ways to encourage young people to read. Teachers are 
prepared to accept responsibility for guiding young readers but they 
wish to know how best to proceed, It is recommended that the Depart- 
ment of Education, in conjunction with the Public Libraries Services, 
institute summer programs to provide teachers with some training in 
librarianship and that, during the school year, work shops be organized 
for the same purpose. It is further recommended that the Department 
of Education and the Memorial University of Newfoundland study the 
possibility of providing in the teacher training program, at least one 


half course in library work. 


De A lack of reading skill may underlie an apparent dislike for 


reading. More than half the teachers in this study believed that 
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many grade nine students failed to get enjoyment from reading because 
they lacked the necessary skills. It is recommended that all high 
schools study the possibility of instituting a developmental reading 
program and that more attention be given to the teaching of reading 
skills. While the number of reading specialists in the province 
remains small, it is recommended that such specialists be stationed 
in central areas in order to give service to as many schools as 


possible. 


6. The new curriculum in English, prepared by the Sub=Committee on 
English and presented to the Department of Education in 1961 was designed 
particularly to stimulate extensive reading. In keeping with its new 
objectives, it advocated that the whole philosophy of examining students 
in literature be studied and changed in the light of new goals. Lt is 
recommended that all phases of this new curriculum be implemented as 


soon as possible. 
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APPENDIX A 


STUDENT QUESTIONNAIRE 


| ALUVYTA 


Jay AMMOTT Ne TeaauTe 


Leisure Reading Questionnaire 


for Students in Grade Nine 


eo Ta ie lc Aa Number of Classrooms ........ 
ST] Sa a ele gr ce le ener eS RR na nA ee Pa 
Your Age ........ o> i: ae eee ee ea 


This questionnaire deals with your leisure reading interests and habits; it is not asking 
about reading you are required to do in connection with class assignments. PLEASE AN- 
SWER EVERY QUESTION AS ACCURATELY AS YOU CAN. SO THAT IT WILL BE IM- 
POSSIBLE TO IDENTIFY ANY INDIVIDUAL’S WORK, YOU ARE NOT ASKED TO PLACE 
YOUR NAME ANYWHERE ON THE QUESTIONNAIRE. YOU SHOULD FEEL FREE TO 
GIVE YOUR OWN OPINION FRANKLY. Your answers are important and will help to do re- 
search in education. 


1. (a) Do you enjoy reading in your leisure time? Check (Vv) one. 


ioe YES. sae oes NO. 


(b) If you enjoy leisure reading what are the chief reasons? From the list below choose 
three, labelling them 1, 2, 3, in order of importance. 


I ie aOR teachers have encouraged me to read 
2. ieee there is much reading in my home 


Oy eis reading is my hobby 


AS. I like to use my imagination 

ibe oe I have formed the habit of getting books from the library 
meen: I have a book collection of my own 

fete it is a quiet pastime 


2. Apart from the reading that you do for your school courses and assignments, what are your 
reading habits? Choose three, labelling them 1, 2, 3, in order of importance. 


De eases at every opportunity 

Sere in preference to other forms of recreation 
oe when I am required to read 

Uh cede when there is nothing else to do 

Baie ae often when I should be doing home assignments 
ae in my free time at school 


3. Do you find in your classroom (or school) any books you like to read in your leisure time? 


Check (V) one. 


4. About how many books have you read: 


i | Rear in the last month? 
- pacrgarna in the last four months? 
“shee in the last year? 


5. Name two of the books you have read and enjoyed within the last year. 


6. 


rE 


10. 


Choose any of the following types of non-fiction books in which you are interested. Num- 
ber them 1, 2, 3, etc. in order of your preference. (You are not asked to number them all. 
Number only those in which you are interested.) 


je ees life stories of interesting people 

Dore development and description of games and activities 

Se exploring new and strange lands 

a inventions and scientific discoveries 

Oecaae hobbies and handicrafts 

Ge accounts of war and conquest 

(Beers self improvement, dress, manners, grooming 

Tee hl nature books, the sea, animals, birds 

91.4 occupations and careers 

LU others.” Please’ Speci ly: x5 cr ee snc eee ee ee een cee te 


Choose any of the following types of fiction which you like to read in your leisure time. 
Number them 1, 2, 3, etc. in order of your preference. (Number only those you really like 
to read.) 


ees animal stories 

2. ........ adventure stories about young people 

py ea love 

2 ae adventure stories about adults, including historical novels 
Dit oees fantasy — stories of the strange and unusual 
Ou mystery and detective stories 

(ere science fiction, including space travel 

Sa stories of careers or personal achievement 
ive sport stories 

Lee sae travel stories 

Lee humorous stories 

12. cate ‘western’ stories, cowboys, pioneer days 


Check (V) any of the following which you occasionally choose to read in your leisure 
time. 


Lee plays 

ae ae poetry 

ss Breeeeae short stories 
ee essays 


(a) How often do you read newspapers? Check (¥V) one. 


Ieee int: daily 

2, nen Weekly 

iS eee occasionally but not regularly 
Ete not at all 


(b) What newspaper(s) do you read most? 


(a) How often do you read magazines? Check (V) one. 


Dees daily 
RENEE = weekly 
piiasmeee: occasionally but not regularly 


AL se meres not at all 


(b) What types of magazines do you like most? Choose three, numbering them 1, 2, 3, 
in order of preference. (If you read a magazine which does not seem to fit one of 
the listed types, name it in number 10.) 


; hee eae hobbies and handicrafts 
24 ee news, current events 
5 eee movie life, film stars, Hollywood, ete. 
«Balu love 
Dieses science fiction, space travel 
Denese. nature, the out-of-doors, animals, birds, ete. 
Dariecedces teen magazines 
eae eee sport 
Oe ys comics 
11 & pte RiuiGrawe CoS wiaAniCe ee ere ee ee eee ee ee 


11. In each of the following groups check (Vv) the type of reading material you prefer. 
terete) tor fiction ( ) 
eepociry ( ) or prose ( ) 
3. plays ( ) or essays (_ ) 
4. newspapers ( ) or magazines (_ ) 


12. When you are selecting a book to read in your leisure time, what helps you most in mak- 
ing your choice? Check (Vv) up to three. 


Loe. the title of the book 

Pl pede the teacher’s or librarian’s suggestion 

5 ieee the illustration on the cover 

1 ee the number of pages 

EN sole: a friend’s recommendation 

(SFr eaeee readability — size of print, length of paragraphs, etc. 
(eee. discussion of book in class 

eas authorship (the writer) 

eto relation of book to work being done in school 
Ue influence of movie or television 

1M sete OTUGES ee GASES CCIE Voce bi i Bac et ees NO Tie a edo lies 


Vg oes Soe ge eee eee a eT ee oe ee eee ee eee eee er 

Ds po Seats ETS gee. Tae Tene enna oS Ske eee nen + Sr Foon Seen Seana 
14. Do you have difficulty finding books to suit your interests? Check (¥) one. 

| ie ee always 

7 Eee often 

i sometimes 

if, Ie rarely 

hatte never 


15. Has your literature course this year interested you in doing more reading? Check (\’) one. 
| PA eeee yes 
pe doubtful 


Bee. no 


16. 


17: 


Ls, 


bee 


20. 


How much have you enjoyed your literature course this year? Check (¥) one. 
|| aeeees very much 
EO ae fairly well 
5 Sea a little 
ee not at all 


Do you think your literature course would be more interesting if provision could be made 
in your time-table for more periods in which you could go to the library and do leisure 
reading? 


dh ae yes 
i eS undecided 
3 aaa no 


You may find it difficult to read as many books as you would like. If this is so, what are 
the reasons? From the list below choose five, numbering them 1, 2, 3, 4, 5, in order of im- 
portance. 


| ae lack of suitable books at school 
230 pie Me lack of reading skill 
ooo lack of suitable books at home 
: one lack of public library facilities 
Bie dec ae lack of reading time because of part-time employment 
oar lack of reading time because of worthwhile hobbies 
» retices lack of reading time because of home duties 
ee ae spare time is occupied with television or movies 
| eae preference for magazines 
TOs on . preference for comic books 
| 3 peat too much time used travelling to and from school 
| Pp aieoeee lack of reading time because of homework assignments 


What would help you most in your leisure reading? From the list below, choose five, num- 
bering them 1, 2, 3, 4, 5, in order of importance. 


| Panne ee more teacher help in learning to understand books 

PIS Tee more class discussion of certain books 

Die more direction in choosing books 

: ieee more reading by teacher or student from favourite books 

j eanienate more free time to spend in the library 

Comer more books available in classroom and/or school library 

| ppp Be more direction and supervision in using the library 

Ste more books of interest to me 

Spee a more relation between leisure reading and literature course 
jH  aa more required reading 
Li more talks by librarians, authors or other experts on books 
| ees more oral reporting to the class on favourite books 


In some provinces students in high school literature courses are expected to read up to fen 


books in their leisure reading program. Do you think this would be a good thing for your 
school? Check (Vv) one. 


| ery very valuable 
eee oe valuable 

Pte Seacce undecided 

1 es of little value 


ak Maoh: of no value 
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Leisure Reading Questionnaire 


for Teachers of Grade Nine Literature 


NAME OF SCHOOL Number of classrooms 
ADDRESS 

Years of Teaching Experience _——_—— Sex 

How much training have you had? ~~ Years —______ Months 


1. How many students are you responsible for in the literature program? 


2. Do you teach literature by choice? Check (Vv) one. 


l. Yes 

2. No 
3. If you do not teach literature by choice, what is your particular field of interest? 
4, How many university English courses have you taken? Check (¥) one. 


Seesaw gat.) 4e{ ) 6 { ) 6f )} 7F{ ) Bt.) more than 8 (° 9 


5. (a) Do you subscribe to any journals or magazines dealing with the teaching of 
literature? Check () one. 


i Yes 


as 


ee No 


(b) Please list below the titles of any you have had the opportunity to read 
within the past year. 


6. (a) During the past year have you read any books which dealt with the teaching 
of literature? Check (\”) one. 


Yes 


ae No 


Tize7eInt Yo bisit  eluotitsq woy 2 Icnw .soteds yd ewiste7t! dose’ jon 6b uoy 72 5 
eam. ~... 


to pninoss? off Nttw pnitlseb 2entsepem to alenmwel yns of edtysaduz uoy o8 (a) 


entises2 art aitw 3iseb sotrw aleod yns bes voy eved -_ 326q odd ' 


amoo 1226i> 0 


imsyp07q a vuisietil oi of yet sidienogee? voy sis 2insbuse ynem won 
.ono \ ¥ ) #003 Teoter> yd siute res?! dosed voy of 
2a ae aq 
on ie 


)} 8 asAd s rom 


bse” o? yttnedieggo orlt bed avert upy yas Yo eet ety edd woled sat! eeent® (dre 


erisnnetizeul onibesh sweres 
siwie resis sni¥ sbe12 Yo ererioeeT 10? 


"aces a gles = : JOOHIZ 30 3 


, 


_ xee° sonegiregx3 patroesT Yo 216 
etinoM Tbar vey evad pnintert doum we 


dce'2  ‘astet uoy avert esetuoo datipnd yrtevevinu ynem wor © 


pec yy ( 0d ( ROLE C Det eee 


otto (~) averid) «= Sessutexestt 
20Y | 


on Ss 


+190, t26q sft ntdtiw 


6. 


7 


9. 


10. 


(b) Please list below any you have read in that time. 
1. 
2. 


36 


What do you consider to be the chief objective of the literature program? 


Do you consider the present literature program to be satisfactory? Check (W) one. 


‘ihe Yes 
Le No 
of Undecided 


Does your school at present have any definite leisure reading program for grade nine? 
1. Yes 


ee No 


(a) In your school, is any provision made in the time-table for leisure reading? 
(Material apart from the prescribed texts or reading for class assignments) 
Check (WW one. 


ie Yes 


ne No 


(b) Approximately how many minutes are assigned most weeks to leisure reading in 
grade nine? 


(a) Does your school provide the students in grade nine with suggested reading 
lists for supplementary or leisure reading? Check (WW) one. 


MA Yes 


1s No 


(b) Has your school received the book lists prepared by the Division of Curriculum? 
Check (\- one. 


ie Yes 


Ze No 
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Does your school in any way (apart from provision of reading lists) attempt to 
direct the leisure reading habits of students in grade nine? Check (W) one. 


Yes 


No 


Please specify exactly what is done. 


12. Are your students required to report on leisure reading they have done outside of 


class? 


5. 


Check (4) one. 


Always 
Often 
Sometimes 
Rarely 


Never 


13. What type of report is most frequently used? Check Or one. 


An oral report 

Discussions in class 

Private report to the teacher 

Written report 

Set of questions on the book 
Individual leisure reading check cards 


Others. Please specify 


14, What library facilities are available to your students? Check where applicable. 


Central library in the school 
Classroom library 

Public library 

Travelling library 


No library facilities 
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15. If your school has a central library please answer the following questions, 


1. Is the room large enough to accommodate a class? Yes No 


ce 


2. Is regular use made of the library? Yes No 


3. Does your school time-table make provision for weekly library periods 
for your class? Yes No 


4, Approximately how many books are in the library? 
5. What is your total school enrolment? 
6. Who selects new books for the library? 


16, Which of the following best describes the library supervision in your school? 
Check where applicable. 


1. Full time librarian 

2. Part time librarian 

36 Teacher 

4, Student committee under guidance of teacher 
oe Volunteers from outside organizations 

Ge No library supervision 


17. In your opinion, what percentage of your class use the library for leisure reading? 
Check (WW) one. 
04-19% ( ) 20%4- 29% ( ) 30% - 39% ( ) 4OX-49%( ) 
BO =) 595 (bea iat 69% elsiy ) 704 - 79% ( ) 80% 0r over ( ) 
18. In your opinion, what percentage of your class do any reading apart from what is 
required? Check (\”) one. 
0% - 19% ( ) 20% - 29% ( ) 30% - 39% ( ). 40% - 49% ( ) 
504 - 594 ( ) 60% -69%( ) 704 - 79% ( ) 80% or over (_ ) 
19, In your opinion, what percentage of your class find reading definitely pleasurable? 
Check () one. 
04-19% ( ) 20% - 29%( ) 30% - 39% ( ) 40% - 49% ( ) 
50% - 594 ( ) 60% - 69% ( ) 70% - 79% ( ) 80% or over (_ ) 


0. In your school and/or your area, are suitable books readily available to the 
student who wishes to read? Check (.”) one. 
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21. What, in your opinion, would be of most help in implementing a successful leisure 
reading program in your school? Check where applicable. 


Ts Better reading skills in lower grades 
ys More knowledge of books by the teachers 


3. More enthusiasm for reading on the part of the teachers 


4, More knowledge of the ways to encourage and develop young readers 

be Better availability of books 

6. More teacher guidance and direction of students! reading 

7. More time scheduled for leisure reading 

Ue Wider use of central and/or classroom libraries 

9. Others. Please specify so , See ee 


22. Modern research suggests that the reading program should be planned to provide for 
continuous growth from kindergarten to grade eleven and beyond. 


(a) Does your school make provision for developmental and/or remedial reading 
programs? Check (\“) one. 


ie Yes 
2, No 


(b) Which of the following methods of teaching reading skills is practised in 
your school? Check ( one. 


1. English classes only 
26 English and special reading classes 
36 Special reading classes only 
4, No program for reading instruction 
23. The high school student needs some help and guidance in his leisure reading. Some 
writers suggest that the school in general and the English Literature teacher in 


particular are responsible for providing this help. What do you think of this? 
Check (”) one. 


1. __—sStrongly agree 
Zz. __ Agree 

ge 6 SCsC«Iinddeec'ied 

4, ___ Disagree 


5. Strongly disagree 
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24, Many provinces of Canada have implemented a leisure reading program as a part of the 
high school literature course: (e.g. Alberta suggests that students in grade nine 
read up to ten books, seven of which must be froma prescribed list). Do you 
think this isea would be useful for Newfoundland? Check (”) one. 


ieee. 6 Very-useful 
fee usetul 
Gee «Undecided 

4, __ Of little use 
be Of no use 


25. If you have comments about the literature program, students' reading or this 
questionnaire, please make them below, 
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APPENDIX C 


BOOKS READ BY GIRLS 


BOOKS RECOMMENDED BY GIRLS 


BOOKS READ BY BOYS 


BOOKS RECOMMENDED BY BOYS 
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BOOKS READ BY GIRLS 


Titles are arranged under each initial letter with frequencies of more 
than one indicated in the parentheses at the right. 


Anne of Avonlea Doctor Kildare (2) 
Annals of St. Anne Donna Parker (3) 
Angels on Skiis Doctor Schweitzer 
Alice in Wonderiand Expelled From School 
American Girl Essays of Elia 

An Enchanting Island Florence Nightingale 
A Tale of Two Cities From Paradise Lost to Paradise Regained 
A Modern Hero Great Expectations 
Annette Good Morning, Miss Dove 
Becky's Island (2) Good Wives (6) 

Beauty for Ashes Grimm's Fairy Tales 
Ben Regan's Battle Great Pyramids 
Beyond the Klue Mountain Hardy Boys Series (4) 
Black Heauty (2) Heidi 

Calling All Girls Helen Keller 

Cherry Ames Series (9) Huckleberry Finn 
Cormeiliia's Vow Helping Dr. Medway 
Jana Girls Series (2) Island Adventure 
Danny Orlis Series (2) Jacqueline Kennedy 
David Copperfield Josephine Marie 
Desperate Hours Jean Becomes a Nurse 
Dickens' Stories About Children Jane kyre 


Doctor's Desire Jane of Lantern Hill (2) 


BIALO YH TARR GHOOE 


etomeupet? dAtiw tefiel lettini does tebny begaetxs ore selelT 
tipi ea) 92 seeedtmetag edt at beteothat eno aadt 


o) ge2t89 Anod enna 32 to elena 
Logiok mow Dellegxd baaitebnoW sf sot ta 
. SEES lo eyenell fst) neotzens 
aleyolrdsit ponaso lh foetal yirts mand ond nA 
oniaysl otiiers as Jeo] geibors’ mow eoltto ov? to ofa? A 
gold asoogxd 2.2999 gat exo 
ovo gait aoloroM dood | etteamA 
apvi¥ hog’ (S) buetel g'ylogt 
aelaT wise eteatsd 2ecdak sot yusel 
atiist e'neset pod 
p52 avail ybput ted wot eal edt Daoveg 
& tik? (S) yiuset dos lt 
efled sets! aitiO LIA anti fed 
(0) aoize® somd vrgedd 


mn 

t 

L 

j 

é& 

7 

fy 
ao 

iS 
* 


‘ty 2 2am0osh Wee. 
a - ee eT 


= = i 


i 


Junior Miss 
Joan's Mystery 


Kidnapped 
Kilmeny of the Orchard 


Little Women (20) 

Little Men 

Little Miss Atlas 

Lady of the Lake 

Mount Olive 

Madame Curie 

Model Nurse 

Mary Todd's Last Term 
Mystery at Little bquaw River 
More the Merrier 
Mystery at Shallow Ranch 
Noreen's First Case 
Nancy Drew Series (15) 
Nurse Crazy 

Nursing as a Career 

No Roses in June 

On the Beach 

Only Anne 

Promised Spring (2) 
Prisoners of the Sand 


Perry Mason (3) 


President John F. Kennedy 
Prester John (5) 

Pirates of Shan 

Robin Hood (4) 

Red Raincoat 

Red-Headed Nurse 

Rest Home Nurse 
Robinson Crusoe 

Swiss Family Robinson 
Sacred Heart Messenger 
Saint Maria Goretti 
Saint Helena 

Saint Francis of Assissi 
Secret of the Old Clock 


Second Best 


Stars of Christ 


Saint Theresa of the Little Way 


Striking Contrast 
Shadow Ranch 


Silas Marner 


The Trip to the Moon 
The Flight of the Heron 


Trixie Belben Mysteries (3) 
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The 


Golden Pagans 


Tom Sawyer (3) 


Doctor is Engaged 
Nun's Story (2) 
Secret at Red Gate Farm 


Green Years 


Tom Boy (2) 


Royal lmosvwr (3) 


The 
The 


The 


Mystery at Devil's Paw 
Mystery at Lilac Inn 
Mystery of the Scarlet Slipper 


Lives of the Saints 


The Mysterv of the Vineyard 


m 


Cottage De tie. Iree 
Mystery of the Whistle Tree 


e Strang aye Yt Plone Van Pina tl ~ Louse 


Tiger on the Mountain 


The 
The 


The 


Mystery 
Mystery of the Tolling Bell 


Surgeon 


Mystery ot the Ivory Charm 


Good-Bad Boy 


Passing Shadow 


Making of a President 


Walk of a queeii 


Disappearing Candlesticks 


at Cross Covered Mansion(2) 
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Three Loves has Sandy (2) 
The Old Man and the Sea 
The Mystery of Burnt Hill 
The Name on the Bracelet 
The Love that Lingered 
The Street Singer 
The Galleon Sail 
Treasure Island (5) 
The Autobiography of a Supertramp 
The Basket of Flowers 
The Bobbsey Twins at the Seashore 
The Mystery of the Vanishing Lady 
The Mill on the Floss 
The Growing Season 
The Mystery of the Broken Locket 
When the Dumb Speak 
Winston Churchill (2) 
Until the Daybreak 
Young Cymbeline 
Young Lord Baden-Powell 
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BOOKS RECOMMENDED BY GIRLS 


Titles are arranged under each initial letter with frequencies of more than 
one indicated in the parentheses at the right. 


Anne of Green Gables (2) Kids Say the Darnedest Things 
A Book of Canadian Plays Kathy at Home 

Books of Knowledge Little Men 

Black Beauty Little Women (6) 

Ben Hur Lantern Beams on the Lee 
Careers for Girls Little Sister 

Cherry Ames (3) Moby Dick 

Catholic Miss Memoirs of Mary Anne 
Careers (3) Nancy Drew (3) 

David Copperfield Nan O'Nagle 

Donna Parker (4) Public Speaking 

Dearer than Life Prester John (3) 
Etiquette Robinson Crusoe 

Famous Short Stories Student Nurse 

God and the General's Daughter Tom Sawyer (4) 

Great Expectations (2) The Lives of the Saints 
Good Wives The Life of Christ 
Golden Journey Tom Boy (2) 

Hardy Boy Series (2) The Incredible Journey 
I Leap Over the Wall The Lady of the Lake (2) 
John F, Kennedy (10) The Silver Skates 

Julius Caesar The Tender Time 


John Glenn The Silver Chalice 
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e Pilgrim's Way 


Three Centuries of Canadian Stories 
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The King's Daughter 
The Starlight Wonder Book 
The Arabian Nights 
Trixie Belbin 
The Chinese Junk 
When the Dumb Speak 


Vickie Barr Series 


BOOKS READ BY BOYS 


Titles are arranged under each initial letter with frequencies of more 
than one indicated in the parentheses at the right. 


Abraham Lincoln 

A Missionary in Africa 

American War Aces 

Alone Across the Top of the World 
Ben Hur 

Before I Sleep 


Black Arrow 


Black Beauty (4) 


Chinese Ring 
Ben Regan's Battle 
Blood on Boot Hill 
Black Fury 


Barnley's Fortune 


Barbed Wire 


Captain James Cook 


Candy Roan 
Calgary Challenger 
Challenge on Ice 


China Doll 

Con of the Misty Mountain 
Clipper Ships and Captains 
Danny Orlis - Mystery 

Dr. Tom Dooley 

Dr. Schweitzer 

Florence Nightingale 
Flight into the Unknown 
Frank's First Term 

Ghost at Skeleton Rock 
Great Expectations 


Gulliver's Travels 
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God Is My Pilot 
Huckleberry Finn 
Haunted Creek 

Hardy Boys (20) 
History of World War II 
Hostile Hills 

Horse Head Crossing 
Hagan's Way 

John Paul Jones 
Killers Five 

Kidnapped (2) 

Last of the Mohicans (2) 
Little Women 

Letters to an Altar Boy 
Monte Cristo (2) 

Model Airplanes 

Mountie Patrol 

Nancy Drew 

Operation V-2 

Qld Yeller 

Prester John (35) 
Pioneer Days 

President Kennedy 


Robinson Crusoe (15) 
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Robin Hood (5) 


Swiss Family Robinson (6) 


Stories of the Wild West 


SN 


Stories of Newfoundland 


Shoot Out at Split Rail 


South With Scott 


St. 


vt. 


———_ 


Pius X - The Farmboy 
Who Became Pope 


Isaac and the Indians 


Fighting Four 


The 


Time Machine 

Sawyer (5) 

Hunting of the Bismarck 
Tillset Inheritance 


Cincinnati Kid 


Treasure Island (7) 


The 


Story of George Washington 


Secret Fiord 


Rise and Fall of the 


Third Reich 


Victoria Cross of the 


Royal Navy 
Against the North 


Secret of the Mystery Panel 
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The Great Escape 


The Mystery of the Moonstone 


Castle 


The Mystery of the Disappearing 
Candlesticks 


The Man Behind the Star 

Trapper's Guide to Success 

The Wrecker 

Ted Scott--Over the Ocean to Paris 
The Lone Ranger 

The Crusades 

The White God 

The Trapper 


The Lone Archer 


The Mark on the Door 
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The Valiant Years 


The Adventures of Dick Varley 


The Hidden Staircase 

The Runner 

The Life of Nelson 

The Secret of the Mansion 
The Hanging Hills 

The Bridge at Remagen 


The Mystery of the Old Stagecoach 
The Drifter 


Westward Ho! 

War Path 

Winston Churchill 
When the Dumb Speak 


While the Clock Ticked 
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BOOKS RECOMMENDED BY BOYS 


Titles are arranged under each initial letter with frequencies of more 
than one indicated in the parentheses at the right 


All About Sex 


Sherlock Holmes Stories 


Black Beauty (5) Shadows on the Rocks 
Captain Scott's Great Expedition Sea Hunt (2) 

Company of Adventurers The White Fang 
Charles Dickens Treasure Island (4) 


Eternal Answers to an Anxious Age The Life of Queen Elizabeth II 


ee a EE 


Great Expectations (4) The Life of John Glenn (4) 
Grandmother and the Priests The Life of John F. Kennedy (2) 
Hardy Boys (6) The Adventures of Black Rock Cave 
Kidnapped (2) The Starlight and Wonder Book 


Little Women (3) The Happy Time 


Les Miserables The Lady of the Lake (2) 


Little Men 

Last of the Hardships 
Makers of History 
Manners Made Easy 
Madame Curie 

Prester John (8) 
Pioneer Days 
Robinson Crusoe (6) 
Robin Hood 


Swiss Family Robinson (2) 


Thunder in the Mountains 
The Trap 

The Prince and the Pauper 
The World Around Us 


The Life of Jesus 


Tom Sawyer 


